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ASSESSVENT AND THE IMPROVEMENT
OF UNDERGRADUATE EDUCATION

Initsreport, Making Quality Count in Undergraduate Education, the Education
Commissiond theStatesproposed twelvequality attributes o good practice
in delivering an undergraduate education (1995)."Extensive research on
American college students reveals. . . that when colleges and universities
systematically engage in these good practices, student performanceand sat-
isfaction will improve" (Education Commission o the States, 1996, p. 5).
Shown in Figure 1-6, these attributes address aspectsd an institution's or-
ganizational culture and values, its curriculum, and the type d instruction
that takes place within it (Education Commission d the States, 1996).

One d theattributes is* assessment and prompt feedback,” and itisin-
cluded in thelist asan intrinsicelement d quality instruction. However, we
believethat learner-centeredassessment, as discussed in thishook, promotes
or enhancesall the attributes of quality that are listed in Figure1-6. Assess-

Quality beginswith an organizational culturethat values:

1. High expectations
2. Respectfor diversetalentsand learning styles
3. Emphasison the early yearsd study

A quality curriculum requires:

4. Coherenceinlearning

5. Synthesizing experiences

6. Ongoing practiced learned skills

7. Integrating educationand experience

Quality instruction buildsin:

8. Activelearning

9. Assessmentand prompt feedback
10. Collaboration
11. Adequatetimeon task

12. Out-of-classcontact with faculty

(Education Commissiond the States, 1995,1996)

FIGURE 1-6 Attributesof Quality Undergraduate Education: What the
Research Says
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Making Connections Continued
¢ What changes would you like to What dse do you know about learner-
makeinyour teachingand assessing?  centered teaching and assessment?

o I::gx(/jlvegwight these changes best be \What questionsd you haveabout learrer-
' centered teaching and assessment?

In this chapter, wewill examineeight hallmarksd |earner-centeredteaching
that derivefromthefield d continuousimprovement and from the research
d cognitivepsychologistsand educational researchers.\We will see how they
are related to some o the propositions for learning developed by the Joint
Task Force on Student Learning appointed by the American Association for
Higher Education (AAHE), the American College Personnel Association
(ACPA),and the National Associationd Student Personnel Administrators
(Joint Task Force, 1998a, 1998b).

For each hallmark, wewill review one or moreexamples, aswell assome
questionsyou can use to reflect on your own teaching. Inthe remainder o the
book, the principlespresented herewill betranslated i nto specifictechniques
to help make teaching morelearner-centered.

Figure 2-1 summarizes the hallmarks d |learner-centered teaching. Sev-
eral hallmarks focus on learners, describing how they spend their timein
ways that promotelearning in a learner-centered environment. Other hall-
marksfocuson the professor, pointing out the viewpointsand activitiesthat
professorscan employ in order to maximizestudent learning. Thefinal hall-
mark indicates that, in learner-centered teaching, learning is viewed as an
interpersonal activity. As theorists would put it, learning is "socially con-
structed.” In learner-centered environments, all learners— students and pro-
fessors—are respected and valued.

Learnersare actively involved and receive feedback.

Learnersapply knowledgeto enduring and emerging issuesand problems.
L eamersintegrate di scipline-based knowledgeand general skills.
Learnersunderstand the characteristicsd excellent work.

L eamersbecomeincreasingly sophisticated learners and knowers.
Professorscoach and facilitate, i ntertwining teachingand assessing.
Professorsreved that they are learners, too.

Learningisinterpersonal, and all learners— studentsand professors—are
respected and valued.

FIGURE 2-1 Hallmarks of Learner-Centered Teaching
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Applying Principles of
Good Practice in Learner-
Centered Assessment

Assessmentisa processinwhichrich,
usable, crediblefeedback from an act—
o teaching or curriculum—comes to
bereflected upon by an academiccom-
munity, and then is acted on by that
community —a department or college
—withinitscommitment to get smarter
and better at what it does. . . . Assess-
ment. .. is a community effort or
nothing, driven by a faculty's own
commitmentto reflect, judge, and im-
prove (Marchese, 1997, p. 93).

A collegemust satisfy fiveconditions,
at least, to validly clam that it has
been transformedintoal earning Par -
adigm-governedcollege. Firstit must

have identified its intended learning
outcomes in detail. Second, it must
have devel oped a system for measur-
ing the achievement o these out-
comes at both the individual student
level and the aggregate class, pro-
gram, and institutional levels. Third,
its curriculum must have been built
backward from the intended out-
comes and must be developmental.
Fourth, it must provide a wide range
d powerful optionsfor achieving re-
quired learning outcomes. Fifth and
finally, it must continually and sys-
tematically investigate alternative
methods for empowering students to
learn (Barr, 1998, pp. 19-20).




Chapter 3

M aking Connections

As yom begin to reed the chapter, think  ® What do you know about effective

about theidess and experiencesyouve d- assessment?

reedy hed that are rdated to principlesof ¢ How do administrators at your in-

goad practicein asssssmeatt. . . stitution support effective assess-
ment?

e How would you characterize the Whet e cb you know about applying

attitudes d faculty at your institu- L - A
tion regardingassessment? principlesd good practicein assessment?

* How haveyoubeeninvolvedinas- Whet other questions do you have about
sessment efforts at your institu-  applying principlesof good practicein as-
tion?What have you learned? sessment?

Chapter 1, we discussed the concept d assessment and the powerful role
can play in helping us shift to alearner-centered perspective. In Chapter 2,
e examined a |learner-centered environment, noting the many waysit is

pported and nourished by assessment. In thischapter, we will discussas-

|| ssmentfrom the point & view o good practice, asking ourselveshow we
|| ncarry out assessment so that it will makeadifferencein student learning.

RINCIPLES OF GOOD ASSESSMENT PRACTICE

i -ofessional assodationsand accreditationagencieshhave devel oped lists o
. | isessment principlesor characteristicsd successful assessment programs.
| me areincluded in Figures3-1 and 3-2 Figure3-1 listsPrinciplesd Good

ractice for AssessingStudent Learning developed by the American Associ-

iond Higher Education(AAHE) Assessment Forum (1992). Figure3-2 lists
allmarks d Successful Programsto AssessStudent Academic Achievement
icluded inthe1994- 1996 Handbook of Accreditation d theCommissionon In-
itutionsof Higher Educationd the North Central Association (NCA).
Thetwo listshavesevera characteristicsin common. For example, both
wcus on theimportanced assessingfor improvement and on the need to in-
oslve constituents across the institution in assessment. However, each list
se provides uniqueinsightsinto the assessment process. The AAHE Prin-
plesd Good Practice highlight the fact that assessment is most effective
hen it is part of a larger set d conditions promoting change, whereas the

Applying Principlesd Goad Practicein Learner 1 smfi u .0 -

1. Theassessmentd student learning beginswith educational values.
Assessment ismost effectivewhen it reflectsan understanding o [earniny, ms
multidimensional, integrated, and revealed in performanceover time.
Assessmentworksbest when the programs it seeksto improve haveclear,
explicitly stated purposes.

Assessment requi resattention to outcomesbut also and equally to the
experiencesthat lead to those outcomes.

Assessmentworks best when it isongoing, not episodic.
Assessmentfosterswider improvement when representativesfrom acrossthe
educational community areinvolved.

Assessment makes a differencewhen it begins with issuesd useand
illuminatesquestionspeoplereally care about.

Assessmentismost likely to lead toimprovement when it ispart d alarger set
d conditionsthat promote change.

Through assessment, educators meet responsibilitiesto studentsand to the
public.

(AmeaicanAssoddiond Higher Education (AAHE) Assessmant Forum, 1992)
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FIGURE 3-1 Principlesd Good Practicefor Assessing Student Learning

NCA'’s Hallmarksd Successful Programsremind usd the need to assessthe
assessment processitself.

The remainder d the chapter has been organized around questions that
derivefrom the principlesin Figures 34 and 3-2 | N the questions, the prin-
ciples have been combined and reordered to enhance theflow d ideas.

Successful assessment:

Flowsfrom theinstitution's mission.

Hasaconceptual framework.

Hasfaculty ownership/responsibility.

. Hasinstitution-widesupport.

Uses multiplemeasures.

. Providesfeedback to students and theinstitution.

Is cost-effective.

Doesnot restrict or inhibit goalsd access, equity, and diversity established by
theinstitution.

Leadsto improvement.

Includesa processfor eval uating the assessment program.

(NorthCentrd Association—Commission 0N Ingtitutionsd” Higher Education, 1994)

© ONOUIAWNR

S}

FIGURE 3-2 Hallmarksof Successful Programsto Assess Student
Academic Achievement






