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Introduction 

The evaluability assessment (EA) was conducted to assess the evaluability of the Watson 

College of Education (WCE) professional development system (PDS) partnership. Formal 

partnerships through the PDS are in place with 12 school districts, including the Department of 

Defense, and 2 charter schools. Currently this involves 145 schools and more than 2,000 

partnership teachers. 

 

The objectives of the EA were to provide:  

 A program theory model of the PDS that represents the logic of how the PDS is intended to 

work 

 Findings about the alignment of the theory of PDS and the reality of PDS implementation 

and stakeholder perspectives 

 Related findings about the plausibility of the PDS yielding positive results as currently 

conceived and implemented 

 Recommendation for filling in any gaps in alignment and increasing PDS plausibility 

 Recommendations for further evaluation  

 

Methods 

EA was initially developed as a pre-evaluation activity used to determine the readiness of a 

program for outcome evaluation (Wholey, 1979). However, its use has evolved over time and 

now includes, for example, formative evaluation, identifying promising practices, increasing 

stakeholder involvement, and evaluation capacity building (Leviton, Kettel Khan, Rog, Dawkins, 

& Cotton, 2010; Trevisan, 2007). The main purpose of the EA of the PDS was to assess the 

evaluability of the PDS to determine best approaches for further and ongoing PDS evaluation. A 

secondary purpose was to provide formative evaluation. 

 

The EA was guided by the following questions: 

1. What is the overall perception of the PDS, including its benefits and implementation? How 

do different groups perceive the benefits and limitations of the PDS? 
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2. Who is the perceived audience for the PDS? Who does it serve? Who should it serve? What 

do different groups perceive the audience of the PDS to be? 

3. What are the perceived goals of the PDS? What should the goals be? What do different 

groups perceive the goals of the PDS to be? 

4. What type of evaluation information would be useful to PDS stakeholders? 

5. How available and accessible have different groups been in the EA process? How available 

and accessible would they be for further evaluation? 

6. What types of data are already collected as part of PDS implementation and operations? 

7. What factors are facilitators or barriers to further, ongoing evaluation of the PDS? 

 

The EA of the PDS was a collaborative effort the WCE Assessment Director (myself), and an 

EA work group of key PDS personnel (both faculty and staff). The EA model used includes four 

components: (1) focusing the EA, (2) developing an initial program theory, (3) gathering 

feedback on program theory, and (4) using the EA (Trevisan & Walser, 2014).  

 

The following sections provide summary information regarding the process and outcomes of 

each component of the EA model that was implemented. Although the components are 

presented sequentially, they are not steps—the components often overlap in practice and are 

revisited as needed. 

 

Focusing the Evaluability Assessment 

During an initial meeting with the PDS Director, we determined the purpose of the EA, its 

general scope, and that I would secure UNCW IRB approval for conducting the EA. We also 

agreed that at an EA work group of key faculty and staff involved in the ongoing development 

and implementation of the PDS was needed to support the work. We identified the following 6 

WCE faculty and staff: Associate Dean for Teacher Education and Outreach, Data 

Administration Specialist, Director of Professional Experiences, PDS Director, PDS 

Administrative Associate, and Teacher-in-Residence. 

 

Part of the first meeting of the EA work group was used to brainstorm and identify key PDS 

audiences and stakeholders. These initial discussions were needed to develop an initial 

program theory, but to also identify stakeholders we would later collect data from when 

gathering feedback on program theory. The PDS Director and I later narrowed the list given 

priorities and resource constraints. 
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Finally, as we began developing an initial program theory model it became evident that we 

needed additional representatives in the EA work group. Thus, the work group expanded to also 

include the Director of the Education Laboratory, the Field Experience Coordinator, and the 

Outreach Liaison. Thus, the scope of the EA necessarily changed to include other key staff, 

representing additional offices, who play an integral role in the work of the PDS.  

 

Developing an Initial Program Theory 

The EA work group met weekly for one and a half months to develop an initial program theory 

model of the PDS. During these meetings, PDS documents and related literature from the field 

were shared and reviewed, and group members engaged in discussion focused on the 

audiences, outcomes, components, and activities of the PDS. Following the first meeting, I 

drafted a simple logic model based on the discussion. This served as the starting point for the 

next meeting. Group members reviewed the draft and discussed needed changes to the model. 

After each meeting, changes were incorporated and the next meeting began with the updated 

version of the model. We continued these meeting deliberations until we arrived at an initial 

program theory model that was ready for the next phase of the evaluability assessment, 

gathering feedback on program theory. The initial program theory model is included in Appendix 

A. 

 

Gathering Feedback on Program Theory 

As previously mentioned, during the first EA work group meeting, we identified key stakeholder 

groups to include in data collection; that is, gathering feedback on program theory. The initial list 

included partnership teachers, partnership district and school administrators, PDS personnel, 

WCE faculty, university faculty, and community representatives. In subsequent meetings, we 

discussed focus group interviews as a good method of data collection. During the course of the 

EA, we made some modifications. The PDS Director and I realized that university faculty and 

community representatives would likely not be able to answer specific questions about the PDS, 

so we decided not to include them as participants. Also, due to the difficulty of scheduling focus 

group interviews with school district and school administrators, we opted to survey them 

instead. Thus, data collection for gathering feedback on program theory included: 

 

 Partnership Teacher Focus Groups (N=8; 3 groups) 

 Key WCE PDS Personnel Individual Interviews (N=5) 
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 PDS Partnership District/School Administrator Survey (N = 25) 

 WCE Faculty Focus Group (N=8) 

 

Data collection instruments are included in Appendix B. Below are summary responses for each 

EA question based on results of data collection and analysis. 

 

1. What is the overall perception of the PDS, including its benefits and implementation? 

How do different groups perceive the benefits and limitations of the PDS? 

Overall, the PDS is viewed as a true and beneficial partnership. When those interviewed in 

focus groups or individually were asked to jot down (focus groups) or say (individual interviews) 

the first three words that came to mind in thinking about the PDS, the most common word was 

“collaboration.” Other words indicating the spirit of partnership included: community, connected, 

cooperative, reciprocal, communication, partnership, assistance, coaching, nurturing, support, 

and respect. Other words further characterized the positive perceptions of the PDS: positive, 

organized, broad, fruitful, great, powerful, significant, value, useful, success, outcomes, 

creativity, innovative, open/new, informative, and improving the quality of teaching and learning. 

 

Based on results of the focus group and individual interviews, a commonly identified strength 

was that there is a positive perception of the PDS in partnership schools. Other identified 

strengths and impacts of the PDS differed somewhat depending on the group being asked and 

their relationship with PDS. This was also the case when asked about areas of concern/areas 

for improvement. Partnership teacher responses focused on strengths related to teacher 

candidates, noting better preparation of candidates in recent years (content knowledge, 

pedagogy, and professional dispositions). Key WCE PDS personnel and WCE faculty identified 

strengths more broadly, noting PDS’ support of teacher candidates, B-12 teachers, schools, and 

WCE faculty. Both key WCE PDS personnel and partnership teachers identified specific PDS 

impacts on teacher candidates and B-12 teachers—A common impact identified was that the 

relationship with the partnership teacher allows teacher candidates to try new things. 

 

Regarding areas of concern/areas for improvement, partnership teacher responses focused on 

teacher candidate preparation (classroom management and using data for decision making) 

and communication with faculty supervisors. A notable response theme was that partnership 

teachers want to be more involved with PDS and want to get other teachers involved with PDS 

and hosting teacher candidates during their internships. Common response themes from key 
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WCE PDS personnel and WCE faculty included concerns about ensuring that partnership 

teachers are rewarded (financially and otherwise) for their work hosting teacher candidate 

interns and the limited resources (budget, staff, time) of the PDS given its size and breadth. 

Another important theme was the need to improve WCE faculty understanding of and 

engagement with PDS. Key WCE PDS personnel identified this as a need and based on 

responses (and sometimes a lack of responses) from  WCE faculty, greater understanding of 

the PDS, its purpose, and its work is needed.  

 

In addition, based on the results of the partnership school and district administrator survey, 

overall, administrators rated the PDS highly on the seven items related to the work of the PDS 

(means ranged from 3.12-3.46 on a 4-point scale), indicating a positive perception of the PDS. 

The seven items were: (1) increases content and pedagogical knowledge and skills of pre-

service educators through teacher preparation (mean = 3.24); (2) increases content and 

pedagogical knowledge and skills of in-service educators through professional development 

(mean = 3.12); (3) improves skills related to professional dispositions of pre-service educators 

through teacher preparation (mean = 3.28); (4) improves skills related to professional 

dispositions of in-service educators through professional development (mean = 3.29); (5) 

improves leadership capacity for teacher preparation, professional development, grant and 

research support, communication and advocacy, and monitoring and evaluation (mean = 3.24); 

(6) improves the lives, learning, and opportunities for all students (P-12) (mean = 3.17); and (7) 

advances the education profession (mean = 3.46). The highest rated item was “advances the 

education profession” (mean = 3.46)—defined in the survey as preparing quality educators, 

increasing the longevity of educators in the profession, and advocating for best practices. 

 

2. Who is the perceived audience for the PDS? Who does it serve? Who should it serve? 

What do different groups perceive the audience of the PDS to be? 

Audiences identified by partnership teachers and key WCE PDS personnel included B-12 

students, teacher candidates, principles, and the school system/administration. Partnership 

teachers also identified the community; key WCE PDS personnel also identified parents and 

WCE faculty who work with teacher candidates. Similarly, when asked to rate where the PDS 

should focus its efforts, overall, school and district administrators rated teacher preparation the 

highest (mean = 2.92 on a 3-point scale) followed by professional development (mean = 2.56), 

communication and advocacy (mean = 2.52), and grant and research support (mean = 2.38); 

thus, indicating that teacher candidates should be a primary focus of the PDS. 



PDS Evaluability Assessment 
7.25.2014 

 

3. What are the perceived goals of the PDS? What should the goals be? What do 

different groups perceive the goals of the PDS to be? 

Key WCE PDS personnel and WCE faculty noted positive impacts on B-12 students and 

professional development for in-service teachers as goals for PDS. Faculty also identified 

research as a component and key WCE PDS personnel noted the importance of collaboration, 

connection, and reciprocity between the WCE and school partners. Partnership teachers saw 

the goals of the PDS as being focused on teacher candidates and providing them with real-

world experiences. Based on ratings of school and district administrators regarding where the 

PDS should focus its efforts, all four areas—teacher preparation, professional development, 

communication and advocacy, and grant and research support—received mean ratings above 2 

on a 3-point scale, indicating that the PDS should focus on all areas. Teacher preparation had 

the highest mean rating (mean = 2.92) indicating that this should be a main focus. 

 

4. What type of evaluation information would be useful to PDS stakeholders? 

Key WCE PDS personnel identified formative evaluation and impact evaluation as approaches 

needed to provide information for improvement and to determine impacts of the PDS on B-12 

students, teacher practice, and the region. They also noted the need to determine how they are 

doing in addressing the goals of school partners. Partnership teachers’ evaluation needs 

focused on information about how they are doing and how they can improve in their role. They 

are also interested in reviewing evaluation results (e.g., results WCE already has, results of this 

EA) as are WCE faculty (e.g., progress updates on partnership in action schools).  

 

In addition, key WCE PDS personnel noted needing direct and clear recommendations from 

evaluation and the importance of viewing PDS as a system in the conduct of evaluation. WCE 

faculty further suggested comparing what the WCE PDS is doing to other universities and the 

importance of including all stakeholder groups in evaluation.  

 

5. How available and accessible have different groups been in the EA process? How 

available and accessible would they be for further evaluation? 

Key WCE PDS personnel who participated as EA work group members were particularly 

generous with their time; several work group members also participated in an individual 

interview. WCE faculty who participated in a focus group volunteered; scheduling the interview 

was surprisingly easy given the busy schedules of faculty members. The availability of 
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partnership teachers for focus group interviews was a bit problematic due to the state’s End-of-

Grade assessments. This pushed the interview times into summer, which limited the number of 

teachers in the focus groups. The response rate the PDS Partnership District/School 

Administrator Survey was low—25 out of 169 administrators completed the survey (14.8%). 

 

6. What types of data are already collected as part of PDS implementation and 

operations? 

The PDS administers satisfaction surveys for many of its professional development activities. 

The WCE also collects data on the teacher education program as part of program assessment 

and for state and accreditation reporting.  

 

7. What factors are facilitators or barriers to further, ongoing evaluation of the PDS? 

Facilitators to further, ongoing evaluation of the PDS include the following: 

 Stakeholder groups represented in the EA are supportive of evaluation and want evaluation 

information to help them document strengths and improve their work. 

 Data already collected for program assessment for the WCE teacher education programs 

can be used in evaluation of the PDS. 

 State and accreditation requirements are expanding and will result in more data collection 

that could be used for PDS evaluation. 

 

Barriers to further, ongoing evaluation of the PDS include the following: 

 Ongoing evaluation will require the time of the WCE Assessment Office and the PDS Office 

to plan and manage evaluation work.  

 School partners will be important stakeholders in the evaluation; however, great 

consideration will have to be taken to increase their participation while making sure they are 

not over-burdened. 

 

Using the Evaluability Assessment 

The following findings and recommendations are intended to facilitate use of the EA. 

 

Alignment Findings  

Findings regarding the alignment of the theory of PDS with reality indicate that, for the most 

part, the “theory” of PDS was validated. Implementation and perspectives of the PDS aligned 

with the logic of how the PDS is intended to work. One gap in alignment was a lack of broad 
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understanding of the PDS by some stakeholders. For example, partnership teachers and WCE 

faculty members were only or mostly familiar with the component of the PDS that they were 

been directly involved in—they lacked knowledge of other components of the PDS and its 

broader purpose.  

 

Plausibility Findings 

Findings regarding the plausibility of the PDS to impact intended outcomes are related to those 

for alignment above. For example, plausibility is impacted when key stakeholder groups are 

unaware of the “whole” of the PDS and how the components work together to achieve outcomes 

and longer term impacts. In addition, based on analysis results, resources are a concern. The 

lack of adequate resources devoted to the work of the PDS could negatively influence the 

plausibility of the PDS to achieve its intended outcomes and impacts. Finally, as mentioned 

previously, during the process of developing an initial program theory, it became clear that the 

EA work group needed to be expanded to include representatives from the WCE Office of 

Professional Experiences (the Field Experience Coordinator), the WCE Education Laboratory 

(Director of the Education Laboratory), and the Outreach Liaison. This expansion of the work 

group evidenced the need for the PDS to be treated as a complex system that relies on 

relationships with other WCE offices, WCE programs and faculty, and school partners to 

achieve it outcomes and impacts. A failure to do so would threaten plausibility. 

 

Recommendations 

The EA work group met to discuss the results of data analysis and to brainstorm 

recommendations and next steps. The following recommendations are based on that discussion 

as well as the responses to the EA questions above.  

 

1. Use the program theory model to communicate the work of the PDS. 

There is some misunderstanding of the PDS among key stakeholder groups. To support 

understanding and consistent communication regarding the PDS, finalize the program theory 

model of the PDS (see Appendix A), develop an appropriate graphical representation of the 

model, and use this as the basis for communicating the audiences, components, outcomes, and 

impacts of the PDS. This will create a common language for discussion and understanding of 

the PDS, including understanding of the PDS as a complex system. 
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2. Identify strategies for increasing involvement of WCE faculty and P-12 teachers with 

the PDS. 

Interest in increasing involvement of WCE faculty and P-12 teachers with the PDS was 

evidenced. The PDS Director, the Associate Dean for Teacher Education and Outreach, and 

others as needed should consider this recommendation and potential strategies. During the EA 

work group results discussion, members noted the need for an advisory committee to support 

the work of the PDS. Such a committee could, as one goal, identify and monitor strategies for 

increasing involvement.  

 

3. Use program assessment results for teacher preparation programs as part of ongoing 

evaluation of the PDS. 

The WCE Assessment Office works with WCE programs to develop annual program 

assessment reports. The results of these reports for teacher education program can be used in 

evaluation of teacher preparation components and outcomes of the PDS. In addition, during the 

2014-2015 academic year, the WCE Assessment Office and Associate Dean of Teacher 

Education and Outreach will lead an effort to assess current data collection efforts related to 

WCE teacher education programs and to plan for future data collection requirements for 

accreditation. Considering data needed for ongoing PDS evaluation can be part of this process.  

 

4. Develop an evaluation plan for ongoing evaluation of the PDS. 

The WCE Assessment Office will work with the PDS Director, the Associate Dean of Teacher 

Education and Outreach, and others stakeholders as needed (potentially a PDS advisory 

committee—see recommendation 2 above) to develop a plan for ongoing evaluation of the PDS. 

The components, outcomes, and impacts described in the program theory model of the PDS 

(see recommendation 1 above) will be the focus of evaluation. The plan should include 

formative evaluation and outcome/impact evaluation, stakeholder involvement, and methods for 

disseminating evaluation results to key stakeholder audiences (e.g., partnership teachers, WCE 

faculty).  
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WCE PDS/Outreach Model DRAFT 

 
Focus Areas/Components/Processes 

 
Outcomes 

 
Impacts 

Teacher Preparation: 
 Assess candidate experiences and identify teachers and school 

settings to align candidate needs with quality placements. 
 Explore and add alternate placements—e.g., community 

organizations, early childhood centers. 
 Provide the context for application of content, pedagogy, and 

professional dispositions. 
 Use the Education Lab to demonstrate a model classroom, 

provide tutoring experiences, provide teaching and learning 
resources, and provide a “lab” for faculty and student research. 

 Facilitate communication with university faculty, partners, and 
teacher candidates. 

 Monitor and evaluate teacher candidate progress (formative and 
summative). 

 Provide Partnership Teacher Orientation, refresher meetings, and 
ongoing support. 

 
Professional Development: 
 Professional Learning Day (partnership teachers) 
 Technology Workshops (partnership teachers) 
 Master Teacher Program (partnership teachers) 
 Mini-Workshops (site coordinators) 
 On-Site PD for specific schools on topics they’ve requested (all) 
 Culturally Responsive Teaching (partnership and other teachers in 

partnership districts) 
 Online Courses—e.g., leadership, literacy, technology (all) 
 Mentor workshops (all) 
 National Board Certification workshops (all teachers with 3+ years 

of experience) 
 First Year of Teaching and Promise of Leadership Award (first 

year teachers-all) 
 NCDPI Sessions and Instructional Updates (all) 
 Yearlong leadership series with the Southeast Education Alliance 

(all) 
 
Grant and Research Support: 
 Assist with writing grant proposals. 

Increase content and pedagogical knowledge 
and skills. 
 Think critically, using inquiry, reflection, 

and data to problem solve and make 
decisions. 

 Integrate academic and practitioner 
knowledge, applying theory to practice. 

 Differentiate instruction based on student 
needs and changing instructional 
environments. 

 
Improve skills related to professional 
dispositions. 
 Demonstrate leadership and 

professionalism. 
 Engage in innovation and collaboration to 

impact positive change. 
 Develop empowered and confident 

professionals. 
 Believe that all students can learn. 
 
Improve leadership capacity for teacher 
preparation, professional development, grant 
and research support, communication and 
advocacy, and monitoring and evaluation. 
 Engage as a professional network and 

learning community. 
 Model best practices. 
 Increase the relevance of program and 

course content, using a theory to practice 
model. 

 Produce meaningful school-based 
research. 
 

Improve the lives, learning, and 
opportunities of all students. 
 Improve student academic 

achievement. 
 Enhance the curriculum, 

structures, and school 
culture and community ties 
for P-12 school and UNCW 
staff and faculty. 

 Engage students in 
enrichment activities. 

 
Advance the education 
profession. 
 Prepare quality educators. 
 Increase the longevity of 

educators in the profession. 
 Advocate for best practices. 
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 Link WCE faculty with school districts based on needs and 
interests, grant opportunities, and timeline. 

 Provide WCE faculty with information and forms for school district 
IRB processes. 

 PD-related grants—e.g., ELMS, INCOME, MACC, Project-Based 
Mathematics 

 Fund and support WCE faculty and teacher collaborative research 
projects—e.g., Research Speaks 

 Collaborate with community organizations and nonprofits. 
 
Communication and Advocacy: 
 Disseminate relevant research and best practices to partnership 

districts. 
 Disseminate relevant WCE and other information to partnership 

districts—e.g., publications and newsletters. 
 Advocate for policies that support the teaching and learning of all 

students. 
 Southeastern Regional Education Summit 
 Dropout Prevention Coalition 
 Partner with faculty and units across campus to provide and 

support PD—e.g., African Americans in Education Conference, 
Technology Conference, AIG Mini Conference, P-12 student 
enrichment programs (Jr. Seahawk, Literacy Live, Digital 
Storytelling), Columbus County Summer Enrichment Project, 
ELMS grant annual workshop, Cape Fear Futures, Cultural Arts 
Program, Dropout Prevention Coalition Conference. 

 Provide in-reach to UNCW—e.g., provide leadership for working in 
and partnering with schools. 

 Provide awards and recognition—e.g., Roy Harkin Award, Promise 
of Leadership Award. 

 Serve as a liaison and advocate at the regional, state, and 
national levels—e.g., regional superintendent meetings, 
professional meetings and conferences. 

 Provide a professional network. 
 
Monitoring and Evaluation 
 Document the history of Outreach/PDS. 
 Use the WCE Database and Collaborative Portal. 
 Develop required Outreach/PDS reports. 



 

14 
 

 
 
 
 
 
 
 
 
 
 

Appendix B 
  



 

15 
 

Watson College of Education 
Professional Development System Partnership 

Focus Group 
 

The purpose of this focus group is to gather perceptions of the Watson College of Education (WCE) 

Professional Development System (PDS) Partnership. 

 
Getting Started: Introductions, purpose of the focus group (5-10 minutes) 
 

Ground Rules  
▪ Everyone will be asked to talk during the focus group. 
▪ Each person’s opinions count and may be different from those of others in the group. 
▪ Participants should not interrupt each other. 
▪ It is permissible to develop ideas and thoughts based on what others in the group may have 

suggested. 
 
Question 1: What are the first 3 words that come to mind when you think of the WCE PDS partnership? 
 
 Please write down your response. 
 
 
 
 
 
Question 2: What is your overall perception of the PDS? How has the PDS impacted you and others? 
What do you think about how the PDS is implemented? What are the strengths? Are there areas of 
concern? (15 minutes) 
 
 
 
Question 3: Who is the audience for the PDS? Who does it serve? Who should it serve? What do you 
think the goals of the PDS partnership are and/or should be? (10 minutes) 
 
 
 
Question 4: In ongoing evaluation of the PDS, what would you like to know? What should the focus of 
evaluation be? (10 minutes) 
 
 
 
Question 5: Did participating in this focus group change the way you think or feel about the PDS 
partnership? Will you do anything differently? (10 minutes) 
 
 
 
 

Thank you! 
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Watson College of Education 
Professional Development System Partnership 

Individual Interview 
 

The purpose of this interview is to gather your perceptions of the Watson College of Education (WCE) 

Professional Development System (PDS) Partnership. 

 
Question 1: What are the first 3 words that come to mind when you think of the WCE PDS partnership? 
 
Question 2: Who is the audience for the PDS? Who does it serve? How has the PDS impacted these 
audiences? What do you think the goals of the PDS partnership are and/or should be?  
 
Question 3: What is your overall perception of the PDS? What do you think about how the PDS is 
implemented? What are the strengths? Are there areas of concern?  
 
Question 4: If you were granted 3 wishes for the PDS, what would they be? 
 
Question 5: In ongoing evaluation of the PDS, what would you like to know? What should the focus of 
evaluation be? 
 
Question 6: Did participating in this interview change the way you think or feel about the PDS 
partnership? Will you do anything differently?  
 
 
 
 

  



 

17 
 

Watson College of Education Professional Development System Partnership  
Administrator Feedback Survey 

 
*This survey will be completed online through SelectSurvey. 
 
Administrator Consent Information 
 
Dear Administrator, 
 
As part of the research study of perceptions of the Watson College of Education (WCE) Professional 
Development System (PDS) Partnership, you are being asked to complete this online survey. This survey 
should take 5-10 minutes to complete. The survey focuses on your perceptions related to the implementation 
and outcomes of the PDS. The information you provide will be used for formative evaluation for monitoring 
and improving the PDS. In addition, the results of this survey may be used for reporting, publications, and 
presentations.  
 
The survey will be completed anonymously. No identifying information will be included on the survey. 
Your responses will be combined with information from other people taking part in the study. When we 
write up the study, we will write about the combined information. You will not be identified in any 
published or presented materials. You may stop the survey at any time and may refuse to answer any 
question. You will not be treated differently or penalized in any way if you choose not to complete the 
survey. Data collected will be kept secure once it is collected; however, we cannot guarantee security 
during transmission of data due to key logging and other spyware technology that may exist on any 
computer used by the participant. 
 
There will be no direct benefit or foreseeable risk to you if you choose to participate in this survey. If you 
choose to participate, it should be because you want to help improve the PDS. 
 
For questions about this survey or the research project, contact Dr. Tamara Walser (Principal 
Investigator) at 910-962-4175. For questions about your rights as a research participant, contact Dr. 
Candace Gauthier at 910-962-3558. 
 
PARTICIPANT STATEMENT: 
 
I agree to participate in the research project described above. I understand that my involvement in 
this project is voluntary and I can stop at any time. My continuation and completion of the 
following survey in an indication of my consent to participate. 
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Part One: Please rate the extent to which you believe the Watson College of Education 
Professional Development System Partnership currently facilitates each of the following.  
 
Scale: 1 = Does Not Facilitate; 2 = Somewhat Facilitates; 3 = Facilitates; 4 = Facilitates Well 
 
Increases content and pedagogical knowledge and skills of pre-service educators through teacher 
preparation. 
 Think critically, using inquiry, reflection, and data to problem solve and make decisions. 
 Integrate academic and practitioner knowledge, applying theory to practice. 
 Differentiate instruction based on student needs and changing instructional environments. 
 
Increases content and pedagogical knowledge and skills of in-service educators through professional 
development. 
 Think critically, using inquiry, reflection, and data to problem solve and make decisions. 
 Integrate academic and practitioner knowledge, applying theory to practice. 
 Differentiate instruction based on student needs and changing instructional environments. 
 
Improves skills related to professional dispositions of pre-service educators through teacher preparation. 
 Demonstrate leadership and professionalism. 
 Engage in innovation and collaboration to impact positive change. 
 Develop empowered and confident professionals. 
 Believe that all students can learn. 
 
Improves skills related to professional dispositions of in-service educators through professional 
development. 
 Demonstrate leadership and professionalism. 
 Engage in innovation and collaboration to impact positive change. 
 Develop empowered and confident professionals. 
 Believe that all students can learn. 
 
Improves leadership capacity for teacher preparation, professional development, grant and research 
support, communication and advocacy, and monitoring and evaluation. 
 Engage as a professional network and learning community. 
 Model best practices. 
 Increase the relevance of program and course content, using a theory to practice model. 
 Produce meaningful school-based research. 
 
Improves the lives, learning, and opportunities of all students (P-12). 
 Improve student academic achievement. 
 Enhance the curriculum, structures, and school culture and community ties for P-12 school and 

UNCW staff and faculty. 
 Engage students in enrichment activities. 
 
Advances the education profession. 
 Prepare quality educators. 
 Increase the longevity of educators in the profession. 
 Advocate for best practices 
 
Part Two: Please rate the extent to which the Watson College of Education Professional 
Development System Partnership should focus on each of the following areas. 
 
1 = Should not be a focus; 2 = Should be given some focus; 3 = Should be a key focus 
 
Teacher preparation 
 Assess candidate experiences and identify teachers and school settings to align candidate needs 

with quality placements. 
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 Explore and add alternate placements—e.g., community organizations, early childhood centers. 
 Provide the context for application of content, pedagogy, and professional dispositions. 
 Use the Education Lab to demonstrate a model classroom, provide tutoring experiences, provide 

teaching and learning resources, and provide a “lab” for faculty and student research. 
 Facilitate communication with university faculty, partners, and teacher candidates. 
 Monitor and evaluate teacher candidate progress (formative and summative). 
 Provide Partnership Teacher Orientation, refresher meetings, and ongoing support. 
 
Professional development 
For example: 
 Professional Learning Day (partnership teachers) 
 Technology Workshops (partnership teachers) 
 Master Teacher Program (partnership teachers) 
 Mini-Workshops (site coordinators) 
 On-Site PD for specific schools on topics they’ve requested (all) 
 Culturally Responsive Teaching (partnership and other teachers in partnership districts) 
 Online Courses—e.g., leadership, literacy, technology (all) 
 Mentor workshops (all) 
 National Board Certification workshops (all teachers with 3+ years of experience) 
 First Year of Teaching and Promise of Leadership Award (first year teachers-all) 
 NCDPI Sessions and Instructional Updates (all) 
 Yearlong leadership series with the Southeast Education Alliance (all) 
 
Grant and research support 
 Assist with writing grant proposals. 
 Link WCE faculty with school districts based on needs and interests, grant opportunities, and timeline. 
 Provide WCE faculty with information and forms for school district IRB processes. 
 PD-related grants—e.g., ELMS, INCOME, MACC, Project-Based Mathematics 
 Fund and support WCE faculty and teacher collaborative research projects—e.g., Research Speaks 
 Collaborate with community organizations and nonprofits. 
 
Communication and advocacy 
 Disseminate relevant research and best practices to partnership districts. 
 Disseminate relevant WCE and other information to partnership districts—e.g., publications and 

newsletters. 
 Advocate for policies that support the teaching and learning of all students. 
 Southeastern Regional Education Summit 
 Dropout Prevention Coalition 
 Partner with faculty and units across campus to provide and support PD—e.g., African Americans in 

Education Conference, Technology Conference, AIG Mini Conference, P-12 student enrichment 
programs. 

 Provide in-reach to UNCW—e.g., provide leadership for working in and partnering with schools. 
 Provide awards and recognition—e.g., Roy Harkin Award, Promise of Leadership Award. 
 Serve as a liaison and advocate at the regional, state, and national levels—e.g., regional 

superintendent meetings, professional meetings and conferences. 
 Provide a professional network. 
 
Part Three: Please provide comments related to your ratings in Parts One and Two of the survey 
and any additional areas of focus the Watson College of Education Professional Development 
System Partnership should consider. 

 


