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Five “Basic Facts” About 
Learning & Engagement

(3 ‘Facts” About “Learning”)
1. All human learning begins with a "demonstration" 

(model) of some kind.
2. "Demonstrations"("Models") can be either actions or 

objects which humans are exposed to.
3. Demonstrations are usually multi-layered

(2 Facts About Engagement)
1. We can only learn from demonstrations if we engage with 

them.
2. Sometimes we engage with demonstrations and 

sometimes we don't.
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•A hammer is an object humans can 
be exposed to. 

•Someone pointing to a hammer 
(action) and saying “hammer” (action) 
is a demonstration of what this object 
can be called. 

•Someone using a hammer to 
drive nails into wood (action) 
is a demonstration of what this 
object can be used for

•Someone using the handle of  hammer (action) to scratch 
(action) the middle of one’s back (object) is another 
demonstration of what a hammer can be used for.
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Tiger Woods using a putter 
(action) is a demonstration of how 

a putter (object) can be 
used(action)

Someone racing (action) a 
bicycle (object)  is a 
demonstration of. . . . . ?

 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

Someone reading 
(action) a book (object) and 
enjoying it (action) is a 
demonstration of what 
reading is, what a book can 
be used for, that books can 
be enjoyed, etc.

Parents (Teachers?) who don't read/ write much ( a 
NON-action) are demonstrating that reading and 
writing are . . . . . . . . . . . . . . . . .    ? 
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Words in a book 
(objects) are 
demonstrations of how 
words (objects) can be 
spelled (action), how 
paragraphs (objects) can 
be set out (action), how 
punctuation (object) 
"works" (action), etc.
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A teacher making explicit 
(action) some of the 

strategies (objects) that 
readers can use when 

they come to an unknown 
word is a demonstration 
of how effective reading 

(action) can be done.

A teacher who uses 
( action) lots of 
boring, irrelevant , 
meaningless 
worksheets 
(objects)  is 
demonstrating that 
school learning 
(object) is . . . . . . 
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Let’s Expand The 2 Facts
About Engagement:

Four Principles of Engagement

Principle # 1: Self Belief

Principle #2: Worth the Effort

Principle #3: Freedom From Anxiety

Principle # 4:I Trust, Like, Respect, Admire The 
Demosntrator(s)
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Classroom Implications Principle #1
(Self Belief)

Engagement: Principle #1
Learners are likely to 

engage  more deeply 
with demonstrations if 
they TRULY believe 
they are capable of 
ultimately learning, 
achieving, or doing 
what ever is being 
demonstrated.

What does engagement 
Principle #1 mean For how  
I talk to, &respond to my 
students about their potential 
to learn?

--------------------------------------
-----------------------------------
-----------------------------------
-----------------------------------
-------------------------------

 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 



Classroom Implications Principle #  2
(Worth the Effort)

Engagement: Principle #2
Learners are more likely 

to engage deeply with 
demonstrations if they 
TRULY believe that 
learning what is being 
demonstrated has 
some potential value, 
use or purpose for 
them , their lives, and 
their future well 
being.

What does engagement 
Principle #2 mean for the 
messages I must 

continually communicate 
about ALL aspects of 
literacy?

-------------------------------------------
----------------------------------------
----------------------------------------
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Classroom Implications Principle # 3 
(Freedom From Anxiety)

Engagement: Principle #3
Learners are likely to engage 

deeply with demonstrations 
if they are free from anxiety, 
(threat, punishment, 
ridicule, demeaning 
comments, punitive 
sanctions, people yelling at 
them, fear of failure,etc.)

What does engagement 
Principle #3 mean for 
the way I use language 
when teaching and 
managing my students?

---------------------------------------
------------------------------------
------------------------------------
-----------------------------------

 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

Classroom Implications Principle # 4
(Trust, Like, Respect, Admire) etc

Engagement: Principle #4
Learners are likely to 

engage deeply with 
demonstrations given by 
those whom they trust, 
admire, respect, like, 
would like to emulate, 
know they care about 

them and their well-being,
Etc.

What does engagement 
Principle #4 mean 
for the relationships I 
have with my 
students and/or the 
ethos/culture/climate 
of my classroom?

----------------------------------
-------------------------------
------------------------------
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A Linear Version
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UNCW, afternoon session
July 14 2009

Un-Framing Reading As Decoding
To Sound:

A 21st Century Issue In Aussie
& USA Schools ?
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After more than 50 years of teaching 
reading, I'm hearing more comments 
such as "Dick/Jane can read fluently at 
a high level but don't have a clue about 
what they read
(Brian Cambourne SMH  March 30 2009

“Teachers often lament that 
their students can read but they 
do not understand”
(Opening sentence of article on  an 

instructional strategy for developing 
comprehension in recent Reading 
Teacher journal.)

The Reading Teacher, 62(1), pp. 20-31
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Historical Antecedents

(Good mates think alike 
#1)

Early 1990’s

Conservative 
political parties 
begin to frame  crisis 
in public schools in 
general and literacy 
education in 
particular

Mid-1990-s

Conservative political parties 
begin to frame  crisis in 
public schools in general 
and literacy education in 
particular

 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

___________________________________ 

Good Mates Think Alike #2

Blames literacy 
crisis on trendy, 
progressive 
approaches to 
literacy education

Blames literacy 
crisis on trendy, 
progressive 
approaches to 
literacy education
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Good Mates Think Alike #3

2000
Legislates for

National Reading 
Report

(NRP Report)

2004

Legislates for 

National Inquiry into 
Literacy

(Teaching Reading)  
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Good Mates Think Alike #4

Evidence-based research involves the 
application of rigorous, objective methods to 
obtain valid answers to clearly specified 
research questions. It includes research 
that:(1) employs systematic, empirical 
methods that draw on observation and/or 
experiment designed to minimise threats to 
validity; (2) relies on sound measurement; (3) 
involves rigorous data analyses and statistical 
modelling of data that are commensurate with 
the stated research questions; and (4) is 
subject to expert scientific review.

Glossary “ Teaching Reading” Australian Govt, 
2005
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Good Mates’ Reports Carry 
Messages 

Which Sound Alike

Findings provided solid support for the 
conclusion that systematic phonics 
instruction makes a bigger contribution to 
children’s growth in reading than alternative 
programs providing unsystematic or no 
phonics instruction (P 92, Ch 2 NRP 2001)

“Today I have released the final report 
of the National Inquiry into the 
Teaching of Literacy. Entitled Teaching 
Reading, the Report strongly 
recommends the use of a phonics-
based teaching method – founded on 
proven and evidence-based strategies 
– to give students the best possible 
opportunity to learn to read and write 
in the early years of schooling” (Press 
release 2005.)  
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Recommendation #2
• The Committee recommends that teachers provide 

systematic, direct and explicit phonics instruction
so that children master the essential alphabetic 
code-breaking skills required for foundational 
reading proficiency. Equally, that teachers  provide 
an integrated approach to reading that supports the 
development of oral language, vocabulary, 
grammar, reading fluency, comprehension and the 
literacies of new technologies.

The Same Message Over & Over & Over. . .

Do they really believe these two propositions 
can be EQUALLY applied?
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Interpretation can be problematic
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Interpretation of Role Of Phonics In Both 
Reports

1. Recoding print to sound 
(”decoding”) is an essential pre-
requisite for constructing 
meaning from alphabetic script

2. These decoding processes have 
to be applied automatically  

3. Such automaticity can only be 
learned (“mastered”) through 
intensive (“systematic”) teacher-
controlled, (“explicit”) lock-step, 
sequential (“direct”) instruction 

Neither am I 

QuickTime™ and a
TIFF (LZW) decompressor

are needed to see this picture.
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Both Reports’ Views of 
Effective Reading

LETTERS         SOUNDS          MEANING

This step is This step is 
seen to be considered 
Reading                    Non-reading

(turning letters                 (listening, or turning
into sounds and                sounds into meaning)
‘pronouncing’

words accurately)

A schematic representation of both reports’ 
definitions ‘effective reading’
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DOES THIS VIEW OF EFFECITVE READING

STAND UP TO SCRUTINY? 

LET’S TEST IT.

FIRST WE NEED A WORKING DEFINITION OF 
EFFECTIVE READING

CAN WE LIVE WITH THIS AS A “WORKING 
DEFINITION” OF EFFECTIVE READING?

“Effective reading is comprehension: By 
this we mean that effective reading of a 
text must result  in the reader 
comprehending the meanings the author 
of the text intended”
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PO KARE KARE

PO   KARE   KARE   A   NA

NGA   WAI   O   RO   TO   RU   A

WHI   TI   A   TU   KOE   E   HINE

MA   RINO   A   NA   E

E   HINE   E

HOKI   MAI   RA

KA   MATE   AH   AU   I

TE   AROHA   E
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Reflection Point #1

1. 1.According to our working definition 
can you claim that you have “read” the 
Po Kare Kare text?

2. Why/ Why Not?

3. 2. What did you learn about the reading 
process from participating in the “Po 
Kare Kare” activity?
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DIRE STRAITS

Richmond was in dire straits against St Kilda. The opening pair who had
been stroking the ball with beautiful fluency on past occasions were both out
for ducks. Once again the new ball pair had broken through. Then Smith
turned on surprising pace and moving the ball off the seam, beat Mazaz
twice in one over. Inverarity viciously pulled Brown into the gully but was
sent retiring to the pavilion by a shooter from Cox.

Jones in the slips and Chappell at silly mid-on, were superb and Daniel
bowled a maiden over in hi s first spell. Yallop took his toll  with three
towering sixes but Thompson had little to do in the covers.

Grant was dismissed with a beautiful yorker and Jones went from a brute of
a b all. Wood was disappointing,  the way he hung his bat out to  the lean-
gutted Croft was a nasty shock. The rout ended when McArdle dived at silly
leg and the cry "Ow's That!" echoed across the pitch.
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Reflection Point #2

1. What did you learn about the reading 
process from participating in the Dire 
Straits Activity?
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An Incredib le Scene

What an in credibl e scene. Th e tid e turn ed after Jone s'
ill egal u se  of hands . Now it was  thi rd and eight  fro m
their own fo rty- seven . Da nielson  we nt b ack,  look ed
over the  middl e and  popped  it. It wa s anothe r first
down.  Shor tly  afterwa rds Brown was caught  in t raffic
as they t ried to ja m th e play . The rooki e out o f
Sp ringfi eld d ived ov er the middl e to  no avail. In qui ck
succession  Danielson wa s sacked and King  wa s hit at
the line . It wa s fou rth and short  and th ey were chew ing
up  the tim e. But fina lly  the off ens ive lin emen did  their
job  and Smith brok e off . The s ilve r ru sh was
ineffec tiv e and Dani elson ran out of  the pock et and
compl eted th e play to  Smith in  the end  zon e. The
crowd we nt  berserk .
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Reflection Point #3

1. What did you learn about the reading 
process from participating in the 
“Incredible Scene” activity?
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It must have been around midnight when I drove home, 
and as I approached the gates of the bungalow I switched 
off the headlamps of the car so the beam wouldn't swing 
in through the window of the side bedroom and wake 
Harry Pope
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Does “Sounding Out” Help You “Read” (As We 
Define “Reading”) These Kinds of Sentences?

•The sun’s rays meet

•The sons raise meet

My mother didn’t mince her words when she 
discovered I’d eaten the last of the mints.

I refuse to collect the refuse you left around the 
house.
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How did you work out how to pronounce the 
highlighted words?

(By going through sound first or by going directly to 
meaning?)

The nurse wound the bandage around the wound.
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The “Cueing” Systems
OR

“Sources of Information”
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Semantic

Syntactic

Graphophonic

Meaning
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