
Gerontology Program Review 

This document serves as an addendum to the Graduate Program Review Guidelines for graduate 

program review. The purpose of this program review is consistent with the purpose described in 

the Graduate Program Review Guidelines for graduate program review. Additionally, this 

program review has the intent purpose of strategic planning for the Gerontology program. The 

Gerontology program, as defined for this review, refers to all academic program components 

related to the content area of Gerontology. Thus, this self-study should address the M.S. in 

Applied Gerontology, the post-baccalaureate certificate, and all undergraduate coursework and 

components delivered in Gerontology.  

Self-Study Committee 

Work on the self-study was begun by a committee composed of seven faculty members with 

various roles and connections to gerontology. The original committee members were: 

Dr. Kathy Browder, Co-Chair Associate Dean, College of Health & Human Services 

Dr. Chris Lantz, Co-Chair 

Dr. Elizabeth Fugate-Whitlock 

Director, School of Health & Applied Human Sciences 

School of Health and Applied Human Sciences 

Dr. Candy Ashton-Forester  School of Health & Applied Human Sciences 

Dr. Eleanor Krassen Covan  Gerontology Program Coordinator, School of Health & Applied 

Human Sciences (Retired) 

Dr. Kathy Ennen  School of Nursing 

Dr. Alissa Dark-Freudeman Department of Psychology 

Dr. Stacey Kolomer School of Social Work 

 

At the conclusion of the 2012-13 academic year, Dr. Eleanor Krassen Covan retired and Dr. 

Stacey Kolomer, School of Social Work, was appointed as Interim Coordinator of Gerontology 

for the 2013-14 academic year. Work was continued on the self-study during this year by the 

remaining committee members. On July 1, 2014, Dr. Fugate-Whitlock officially assumed the 

role of Interim Coordinator of Gerontology for the 2014-15 academic year and assumed 

responsibility for the completion of the self-study in concert with Dr. Lantz. The self-study 

committee represents various ranks (Lecturer to Professor), various administrative duties 

(Program Coordinators, School Director, and Associate Dean), and various disciplines 

(Gerontology, Social Work, Nursing, Psychology, Recreation Therapy), demonstrating the 

strengths perspective upon which the UNCW Gerontology program is based. While this process 

has been iterative, action steps to achieve the goals set by the authors of this self-study have been 

undertaken as discussed throughout. 

Scope of Self Study 

The self-study should address all programs and courses related to Gerontology content, including 

the M.S. in Applied Gerontology, the post-baccalaureate certificate, and undergraduate 

coursework delivered in Gerontology. In the following materials, “program” refers to all content 

related to Gerontology. 

  



Executive Summary 

The School of Health and Applied Human Sciences (SHAHS) in the College of Health and 

Human Services (CHHS) has completed a detailed and thorough review of the Gerontology 

Program. Preparation for the review involved analysis of mission and objectives achievement, 

enrollment and matriculation data, faculty credentials, teaching assignments and quality, and 

student and faculty scholarship. The review also involved data collection from community 

partners and expert gerontologists. Careful analysis of these data reveals a number of summative 

interpretations.  

The Gerontology Program has been effective in helping the SHAHS, CHHS, and UNCW pursue 

its mission of enhancing the health and welfare of people living in southeastern NC. The 

Gerontology Program’s community-engaged curriculum emphasizes community impact and 

engagement, and integrates academic expertise with community agencies and regional service 

providers.  

The Gerontology Program has successfully integrated interdisciplinary, interprofessional 

collaboration, and active learning into its academic program. Faculty members from a number of 

academic disciplines support the degree structure by instructing courses in the GRN discipline 

and making available courses outside the discipline. Students work extensively with aging 

service providers to gain important clinical experiences while enhancing service provision to this 

population. Students, faculty, and area professionals also engage in collaborative research 

efforts, the results of which improve service provision and frequently help shape public policy 

development.  

Faculty and students engage in significant scholarship that advances the knowledge base on 

aging issues, facilitates care provision by area agencies, and informs public policy. Faculty 

members are noted experts in their fields who actively engage in the development and 

dissemination of original knowledge. They also work collaboratively with students to produce 

scholarly artifacts of high quality that serve to culminate the students’ academic and clinical 

work while also bringing great visibility to the University.  

The Gerontology Program is a campus leader in outreach and engagement. The Program’s 

overarching community engagement and outreach goal is to empower the region’s senior 

population and its service providers. Then too, service engagement is at the pedagogical core of 

the Gerontology Program with many of the courses also being offered using a distance education 

format. The list of community agencies with which the Program has partnered is extensive and 

reflects a very broad spectrum of service providers that interface with older adults in a variety of 

ways. These agencies reflect everything from clinical research, to tourism, to healthcare settings, 

to recreation, and more. Gerontology faculty members have been heavily involved in UNCW’s 

Osher Life-Long Learning Institute (OLLI).     

The Gerontology Program was originally designed as an interdisciplinary academic program 

with faculty support coming from a variety of academic disciplines. Graduate students are 

utilized to assist in face to face instruction of undergraduate students. Historically, the primary 

resource challenge the program faces, is consistent difficulties in securing faculty from other 

academic units to cover required courses within the Gerontology degree program. Collaborative 

relationships and dual appointments in SHAHS have not yet materialized as originally 



envisioned. Currently, our primary resource challenge is the lack of full-time gerontology 

dedicated faculty. In 2009 the Gerontology Program lost its half-time service-learning 

coordinator as the position was absorbed by Community Health (now Public Health). In 2013-14 

an unsuccessful national search was held for a Visiting Professor in Gerontology. SHAHS has 

subsequently requested permission to conduct a national search for a senior, tenure-line faculty 

member to serve as program coordinator beginning in Fall of 2015. Consistent leadership and 

gerontology faculty members are needed in order for the program to continue to thrive. 

In the future, the most significant challenge facing the Gerontology Program is addressing the 

changing employment landscape for students graduating with a Master’s Degree in Applied 

Gerontology. 13.8% of North Carolina’s overall population is over 65 years of age, in New 

Hanover County the percentage increases to 14.8%, 16.2%, in Pender County and Brunswick 

County at 20.7%.  Moreover, as a retirement destination this region’s aging population is 

expected to grow at a faster rate than other parts of the state. Thus, it is critical for this region to 

be leaders in the development and delivery of services and resources to a growing aging 

population. While the aging population is growing (necessitating greater resources), their active 

lifestyles are in many ways redefining what aging looks like and thus changing the skill sets of 

those who serve them. It is clear that a degree in Gerontology must be paired with professional 

skillsets in order to position our students to capitalize on this emerging need, thus it is essential 

the Gerontology Program be responsive to these demographic trends and utilize the current 

review as an opportunity to envision programmatic restructuring.  

Suggestions for restructuring the Applied Gerontology degree program were made by the 

original committee and included:  1) strengthening the existing degree by developing 

professional skill sets that would attractive to potential employers; 2) develop the degree 

program such that it is offered completely online; 3) improve marketing strategies that target a 

broader and more competitive market; 4) bolster the program through additional faculty support. 

Also, graduate programs in the College of Health and Human Services and in other academic 

units should promote the post-baccalaureate certificate in Gerontology. Acting on the proposed 

recommendations, in 2013-14 the following changes were made 1) the post-baccalaureate 

certificate coursework is now all available in distance format 2) a partnership was formed with 

the Cameron School of Business combining their certificate in Business Foundations with our 

Master of Science in Applied gerontology resulting in a MS with a concentration in Aging 

Services Administration and 3) the MS curriculum is being examined with the intent to develop 

an Elder Advocacy concentration.  

 

 

  



Detailed Program Review 

Description of Program 

1. Provide a brief history of the program (date of establishment, major changes to 

orientation, and findings of previous reviews). 

 

In 1990, a gerontology curriculum advisory committee was created and charged with 

exploring the feasibility of creating an interdisciplinary minor in gerontology at UNCW.  

This committee consisted of faculty representatives of English, Biology, Sociology, 

Psychology, Education, Social Work, Philosophy, Religion, and Business. After an in-

depth review of similar curricula in other universities and courses currently being offered 

at UNCW, this committee determined that an interdisciplinary introductory course in 

gerontology was the only course that was required to establish a comparable gerontology 

minor.  The gerontology minor was the first interdisciplinary minor established at UNCW 

and was housed in the Department of Sociology and Anthropology. The purpose of this 

minor was to facilitate student learning related to the impact of population aging on 

society and the impact of aging on individuals.   

The post-baccalaureate certificate program in Gerontology was established in fall 2000.  

The certificate program’s curriculum required 18 graduate hours in gerontology with a 

continued focus on service-learning. Standards of the Association for Gerontology in 

Higher Education (AGHE) guided the development of this curriculum. Strong 

connections were created between faculty and the regional aging service sector in the 

community. Following the development of these two programs, the position of Director 

of Gerontology was established to coordinate these two programs and reported directly to 

the Dean in the College of Arts and Sciences.   

Feedback from students enrolled in the certificate program triggered discussion related to 

the development of a master’s degree in gerontology. The Gerontology Concentration 

within the Master of Arts in Liberal Studies was established in Fall 2003, and 

subsequently 9 students earned a master’s degree in liberal studies with a gerontology 

concentration. 

In 2003, a feasibility study, funded by the Ford Foundation, indicated that a UNCW 

gerontology program was feasible. Further funding by the Ford Foundation supported the 

planning for a master’s degree program in applied gerontology in 2005 – 2006. An 

outside consultant reviewed the proposed curriculum and needs assessment, and 

suggested that the program be a Master of Science in Applied Gerontology. At this time, 

Gerontology was moved to the Department of Health and Applied Human Sciences 

(HAHS). The Master of Science in Applied Gerontology was approved by UNC General 

Administration in 2007.  Recruitment for this program began in Fall 2008.  By the spring 

of 2013, 27 students had completed the degree program. In 2013-14 an additional four 

students graduated and three are expected to graduate in 2014-15. 

The undergraduate interdisciplinary minor, the post-baccalaureate certificate, MA in 

Liberal Studies with a concentration in Gerontology, and the MS in Applied Gerontology 

remained housed in the College of Arts and Sciences until the establishment of the 



College of Health and Human Services in 2010.  The Department of Health and Applied 

Human Sciences became the School of Health and Applied Human Sciences (SHAHS). 

Although housed in SHAHS, the interdisciplinary focus has been maintained with 

courses taught by faculty from Biology, Sociology, Psychology, Philosophy, Religion, 

Communication Studies, Social Work, and Nursing.  The Bachelor of Science in 

Community Health Education (CHE) with a concentration in Gerontology was developed 

and started admitting students in Fall 2011. This concentration was suspended in 2013 as 

CHE began transitioning to a public health curriculum (program renamed Public Health 

Studies) and is presently undergoing accreditation self-study. The intent is to reactivate 

the gerontology concentration once the accreditation process has been completed.  

 

2. Describe all components of the program. For each component, describe and provide 

educational objectives, goals, and curriculum. Describe those aspects of the program 

that make it unique, and those which are interdisciplinary. How do the various 

program components integrate with each other and with other programs at UNCW 

or other institutions? 

 

Interdisciplinary Minor in Gerontology 

The School of Health and Applied Human Sciences offers a 21 hour interdisciplinary 

minor in gerontology which focuses on the study of older adults and the aging process 

(Appendix A). Outside of SHAHS, the minor draws faculty from the Departments of 

Sociology and Criminology, Psychology, Philosophy and Religion and Social Work.  The 

minor is designed for students with a general interest in aging and prepares them for 

careers which involve working with older adults. Course work includes field experience 

in local agencies serving older adults.  

Post-Baccalaureate Certificate 

The Graduate School offers a 15 semester hour multidisciplinary post-baccalaureate 

program in gerontology (Appendix B). This program provides an academic foundation 

for persons who plan to work with aging adults. As those who serve the elderly must be 

aware of all aspects of aging, course work addresses the biology, sociology, and 

psychology of aging with electives in literature, life transitions, economics, psychosocial 

adjustment to retirement, ethics, communication, and others.  Graduate courses in 

gerontology focus on the seminar method of teaching and learning. Students conduct 

literature searches to gain information from journals as well as some textbooks, and bring 

their findings to class to share with other students and the faculty. Although some courses 

involve lecture presentations, students must be self-directed in their studies and seek 

information appropriately. As of 2013, all of the required courses are available through 

distance education. Service-learning activities are evident throughout the curriculum. 

Each student completes a gerontology practicum experience that focuses on the necessity 

of multidisciplinary teamwork in working with aging adults.   

 



Master of Arts in Liberal Studies with a Concentration in Gerontology 

This 30 semester hour program is for students who wish to design a personalized 

curriculum of interdisciplinary graduate study with a focus in gerontology. Students can 

select from a variety of courses that will expand their interests and deepen their 

understanding of themselves, their society and the environment. This program reflects an 

older, cultural tradition of scholarship, which liberally educates the whole person, 

providing breadth and depth, but not necessarily applying directly to a career or vocation. 

The major objective of this program is to offer highly motivated, intellectually prepared 

student an opportunity to explore the questions and issues that are important to them and 

society. Refer to Appendix C for required courses and course descriptions. 

Master of Science in Applied Gerontology 

The Master of Science in Applied Gerontology is a 36 credit hour program that prepares 

future aging service professionals to face the challenges of a nationally and regionally 

aging population. The program is built on theoretical foundations, supported by the 

practical application of service-learning, integrating teaching, research and service. 

Graduates will use their knowledge of applied gerontology to enhance the quality of life 

for older adults in retirement communities, health care settings, and other public and 

private organizations which provide services and goods needed by an aging population. 

Through course work that is both multidisciplinary and interdisciplinary, Gerontology 

Program students assume careers that allow them to synthesize knowledge of biology, 

health sciences, psychology, and sociology of aging, with hands-on experience with older 

populations in our region. Students complete a gerontology practicum that requires 250 

clock hours. The practicum is under the combined supervision of UNCW faculty and 

professionals in business, government or non-profit organizations who deliver products 

or services to older adults. The goals of the practicum are: 1) to gain hands-on experience 

in the field under the supervision of practicing gerontologists, and 2) to gather research 

data that may be incorporated into and shape each student‘s applied final master’s 

project. The final master‘s degree project is designed in consultation with a committee 

that includes two members of Gerontology faculty and one professional from the world 

of business, government, and/or non-profit organizations that serve older adult clients. In 

many instances, the professional will have been involved with the student’s practicum 

experience. Refer to Appendix D for course descriptions for the core courses. 

 

Mission and Vision 

1. Briefly describe the program's mission, vision, goals and objectives. How does it 

align with the SHAHS, CHHS, UNCW, and UNC system strategic plan? What have 

been the most important changes in your program’s strategic plan since its 

establishment? 

 

The mission, vision, goals and objectives of the gerontology program are closely aligned 

and congruent with the mission, vision, goals and objectives of the SHAHS and CHHS as 



evidenced by the comparison table provided in Appendix E. The enhancement of the 

health and welfare of people living in southeastern NC is the overarching objective 

linking the program, SHAHS, and CHHS. The UNCW mission states that the university 

is dedicated to learning through the integration of teaching and mentoring with research 

and service.  Excellent teaching, research, and community engagement are critical 

concepts linking all levels of learning and enhancing quality of life in southeastern NC 

and are hallmarks of the Gerontology Program.   

Gerontology students study in a community-engaged curriculum which pairs academic 

expertise, community partnerships, and regional service providers. Courses are taught by 

faculty in a number of academic disciplines including Communication Studies, English, 

Health, Philosophy, Religion, Public Administration, Psychology, and Sociology within 

the College of Arts and Sciences. Courses are also taught within the School of Health and 

Applied Human Sciences, School of Social Work, and the Cameron School of Business. 

 

2. What is the unique role your program plays or contribution it makes to the 

university, local community, state and/or region? In the next several years what 

factors will impact the demand for what you do (i.e., research, teaching, and 

outreach)? How can you position the program to respond to changes in demand? 

 

Each semester UNCW gerontology faculty and students provide significant community 

support through service-learning projects (See Appendix F).  The majority of these 

service-learning projects include a research component in which the faculty member 

serves as Principal Investigator while students are research assistants. These projects 

frequently collect data on specific needs of our aging population and then compare those 

data with existing or emerging government policies. Presentations are made to agencies 

and individuals as to the degree of agreement between perceived need and policy. In this 

way, there is a direct contribution to the health and quality of life of the aging population 

in the Cape Fear Region. Frequently, data from these projects are also published in peer-

reviewed journals and/or presented at local, regional, and national academic and trade 

conferences.  

 

In the next several years the aging population will continue to increase and this increase 

will be significantly greater in Southeastern NC as the region has been identified as a 

retirement destination. This disproportionate growth brings with it diversity in regard to 

physical activity levels, overall health, education, and economic capacity. The diversity 

of this population heightens the demand for academic regional engagement with regard to 

the needs of the older adults and their families, and professional service providers who 

work with this population. These demands provide the Gerontology Program a unique 

opportunity to advocate for aging-related content to be infused in a variety of academic 

disciplines across the UNCW campus, not just within the CHHS. If this anticipated 

growth in demand materializes, the Gerontology Program will need additional resources 

in order to adequately fulfill its role in educating health care professionals, older adults 

and family members about human aging and the needs of an aging population.   

 



The diverse needs of a growing aging population necessitates the Gerontology Program 

play an active role in increasing awareness of this population across all academic 

disciplines and to train future practitioners to engage these persons from a wide range of 

academic and experiential perspectives. The Gerontology Program will be well-

positioned to respond effectively to this challenge if a culture and environmental structure 

can be created that encourages and rewards faculty from across a wide-range of academic 

disciplines to affiliate with and substantively contribute to the Gerontology Program and 

to infuse aging content in their courses.  

 

Academic Program 

 

1. Building on the information provided in the first section, explain how the 

philosophy and objectives of the program are reflected in the students’ programs of 

study. Use supportive data to analyze the success of the program. Demonstrate how 

well the program’s specified educational objectives are being achieved.  

 

Educational objectives are achieved by embracing an interdisciplinary curriculum that 

emphasizes service-learning. In this way, the community becomes a classroom and both 

community professionals and older adults help to teach our students. The Gerontology 

Program’s overarching educational objective is to improve the quality of life for the 

region’s older adults by training leaders in the workforce. This objective is achieved by 

providing students a solid theoretical foundation supported by the practical application of 

service-learning, teaching, and research. Courses within the curriculum are specifically 

intended to address specific elements of this objective and each has unique course 

outcomes. These course-specific outcomes are assessed through course assignments and 

by evaluation of comprehensive portfolios submitted by each student. A student’s 

portfolio demonstrates progress meeting learning objectives, culminating with the 

student’s final master’s project. These projects are often presented at professional and 

academic meetings or published in scholarly journals.  

 

2. Does your program contribute to the University Studies program? If so, how do 

these courses contribute to UNCW learning goals (e.g., integrate active learning, use 

student collaboration to solve complex learning tasks, and opportunities for student 

self-discovery and for increasing student understanding of their place in a diverse 

local and global community)? How do these courses contribute to the breadth of 

student knowledge and ability to integrate information from diverse fields of study?  

 

The Gerontology Graduate Program contributes to University Studies via GRN 101 

(Introduction to Gerontology) as the program uses Graduate Teaching Assistant support 

to teach this course. GRN 101 satisfies the University Studies Diversity Foundational 

requirement. This course receives consistently strong enrollment and is a highly popular 

offering. Enrollment has increased from around 200 in 2009-2010 to close to 400 in 

2012-13 and 2013-14 (n=387, n=384). The proposal establishing GRN 101 is located in 

Appendix G and on the University Studies Curriculum Resources SharePoint site. 

 



3. Identify service courses in your program (course requirements listed by programs 

other than your own). Briefly describe these courses and as applicable describe how 

they contribute to the UNCW learning goals (e.g., integrate active learning, use 

student collaboration to solve complex learning tasks, and provide opportunities for 

student self-discovery and for increasing student understanding of their place in a 

diverse local and global community). Describe how these courses contribute to the 

breadth of student knowledge and ability to integrate information from diverse 

fields of study.  

 

Overall the Gerontology Program has two courses that can be identified as serving other 

academic programs. GRN 540 (Current Issues in Gerontology) satisfies a degree 

requirement in the graduate Clinical Research Program in the School of Nursing.  The 

second course is GRN 101 (Introduction to Gerontology) which fulfills the “Living in our 

Diverse Nation” component of our University Studies Program. These courses contribute 

to the breadth of human knowledge by helping students identify and understand issues 

impacting older adults in current society. Further, as all of our courses are taught from an 

interdisciplinary perspective, students develop a more robust understanding of how 

various issues impact our aging population and the impact this population has on our 

society. These courses contribute to the UNCW learning goals through their emphasis on 

service-learning (active learning) and exposing students to working in a diverse 

community (aging populations). Student comprehensive portfolios contribute a value-

added perspective of self-discovery and for increasing student understanding of their 

place in a diverse local and global community. 

 

4. Describe major curriculum changes for the last several years. What evidence led to 

the changes? Describe the outcomes of the changes as related to improved quality of 

the program and outcomes for students. What plans exist for courses not offered for 

two or more years, for using joint- and cross-listed courses, for using courses 

designed across sub-disciplines and disciplines, and for eliminating outdated 

courses? How have students been involved in making changes in curricular and co-

curricular learning activities? 

 

Based on assessment data which suggested Gerontology graduate students were not 

suitably prepared to complete a final project in a single semester after completing GRN 

503, (Investigative Inquiry in Gerontology), a second research methods course 

requirement (GRN 597 – Final Project Proposal Preparation) was added to the 

curriculum. Fall 2012 marked the second time this course was offered and preliminary 

assessment data suggest that student performance improved with regard to number of 

students able to complete the master’s program within two years. All students who took 

the course in 2011 have now graduated as have 5 of 9 students enrolled in 2012. The 

remaining 4 students who took the course in 2012 were first year students who are 

expected to graduate during their second academic year. A course on Family Health and 

Aging (GRN 522) was also added as an elective in response to the need for students to be 

familiar with issues impacting families caring for members across the life span. The 

course was approved in the 2013-2014 Graduate Catalog.  

 



Aging and Society (GRN/SOC 501) was not offered in the 2013-14 or 2014-15 academic 

years as the course was created and taught exclusively by Dr. Eleanor Krassen Covan 

who retired in 2013. We also have not had faculty consistently available to teach 

Investigative Inquiry in Gerontology (GRN 503) and have relied on substitutions from 

other disciplines. While an interdisciplinary perspective is important in gerontology 

education, it is imperative that we must offer a research course designed for gerontology 

students in order for the program to continue to be successful. As both courses are 

required for the Master’s and post-baccalaureate certificate, appropriately qualified 

faculty must be consistently available to cover these courses. 

 

While not a curriculum change, a major increase in student exposure to the Gerontology 

curriculum occurred when GRN 101 (Introduction to Gerontology) was approved as 

meeting the University Studies program’s diversity requirement.   

 

5. Discuss the use of interdisciplinary courses in the program. Include both courses 

clearly outside of your program’s discipline, (e.g., in another department or school), 

as well as those identified as interdisciplinary (team taught by instructors from 

various programs/departments/schools). How do you ensure these courses are vital, 

contemporary and grounded? What changes are planned for the next few years?  

 

Gerontology is inherently an interprofessional academic discipline and consequently, 

most, if not all courses contain interdisciplinary content are taught from multiple 

professional perspectives. An example of an interdisciplinary course is GRN 101 which 

fulfills the University Studies Diversity requirement. The curriculum for the Introduction 

to Gerontology course was created by a committee of faculty members of disparate 

disciplines several years ago, and the course content continues to be driven by 

disciplinary content in biological science, social science, and the humanities. The course 

is “grounded” in service-learning, with an emphasis on student interaction with healthy, 

independent older adults. Instructors have included graduates in the MS in Applied 

Gerontology Program who are mentored by the Gerontology Program Coordinator to 

teach this introductory course.  

 

Coursework for our graduate programs are taught by faculty members from various 

disciplines such as Recreation Therapy (GRN 595: Recreation Therapy & Aging), Social 

Work (SWK 538: Social Work Practice with Older Adults; SWK 595: Grant Writing), 

Biology (GRN 523: Physiology of Aging) and Psychology (PSY 524: Psychology of 

Aging) to ensure that students are taught using this interprofessional, interdisciplinary 

model.  

 

6. Identify program courses that are offered together as undergraduate/graduate 

courses. What percentage of the courses in your graduate program is offered in 

conjunction with undergraduate courses? How do you ensure quality in the 

graduate level courses? Discuss the impact on graduate education of these dual-

listed courses. Are changes planned?  

 



Several courses are cross-listed as undergraduate/graduate courses: GRN 440/540; PAR 

215/505; GRN 446/546 which are taught online using the same course shell. For 

example, the GRN 440 and 540 (Current Issues in Gerontology) courses serve as the 

capstone course for our undergraduate minor and the introductory course for graduate 

students. While some of the reading material and some discussion assignments are 

common and while all students participate in a common service-learning research project, 

assignments and learning objectives differ for graduate and undergraduate students as 

reflected in course syllabi. Several elective courses in the curriculum are offered to both 

graduate and undergraduate students simultaneously. In each case, assignments and 

learning objectives differ for graduate and undergraduate students as reflected in course 

syllabi. In each case as well, graduate students are placed in a mentoring role with regard 

to academic content and analysis of service-learning research. In an ideal world, there 

would be fewer such electives, but there is a lack faculty resources to offer unique 

graduate elective coursework.    

 

7. What opportunities do your students have for experiential learning and self-

discovery through hands-on activities such as research, creative activity and service-

learning, national student exchanges, internships, education abroad, disciplinary 

competitions or engagement in professional societies? What changes are planned in 

the next few years?  

 

The Gerontology Program provides significant opportunities for experiential learning and 

self-discovery. The Program has service-learning as its foundation and these experiences 

are ubiquitous throughout the curriculum. Graduate students and faculty also collaborate 

on research presentations and articles submitted for publication. In the past five years, 12 

graduate students have participated in national or regional or state gerontology 

conferences. Over four years (2009-2012), a different gerontology graduate student 

received one of five “Making a Difference Awards” awarded each year in a competition 

sponsored by the UNCW Graduate School.  This rate of success compares very favorably 

to other graduate programs at UNCW. The Gerontology Program’s success affirms our 

emphasis on experiential learning and it will remain a central feature of our curriculum.      

 

8. How do you engage students in mentoring and academic advising to facilitate their 

learning? Describe any curricular and co-curricular activities that enhance student 

understanding of our place in a diverse local and global community. Are you 

planning any changes to improve advising or mentoring (include the evidence 

gathered to support the change/s)?  

 

Student learning experiences are facilitated, in part, by aligning student and faculty 

interest within academic advising and in teaching assignments. Thus, TA position 

assignments are purposeful.  Faculty and students complete an application outlining goals 

and the coordinator works to make suitable matches.  

 

Academic advising in the past 2 years has shifted to include an overall focus rather than 

just that particular semester. Academic advisors are selected based on areas of interest 

when possible. Advisors work with students to identify course electives, many of which 



emphasize global citizenship. These courses include Aging in Society (GRN 

501,) Family Health and Aging (GRN 522), and Current issues in Aging (GRN 540). 

Students are exposed to diversity in the local community through service-learning 

requirements in Aging in Society (GRN 501), Current Issues in Aging (GRN 

540), Special Topics Seminar in Gerontology (GRN 595). Additionally all students 

complete a practicum that places them with area service providers and direct access to 

older adults. The practicum also requires a reflection paper analyzing the relationship 

among classroom content and clinical application. Finally, student members of Sigma Phi 

Omega (honor society) and Gerontology Generations complete service projects each year 

such as, "Senior Games" at Elderhaus, NCALZ walk, and a volleyball tournament for 

Alzheimer's charity. 

 

9. Describe the effectiveness of the program’s culminating experience for achieving 

learning and program outcomes.  

 

The Gerontology Program’s culminating experiences are quite effective. Master of 

Science students each complete a final project in Applied Gerontology. Students 

collaborate with their faculty mentor in creating a manuscript that is submitted to the 

journal of choice. These projects frequently collect data on specific needs of our aging 

population and then compare those data with existing or emerging government policies. 

Presentations are made to agencies and individuals as to the degree of agreement between 

perceived need and policy. In this way, there is a direct contribution to the health and 

quality of life of the aging population in the Cape Fear Region which directly reflects the 

overarching program goal to enhancement of the health and welfare of people living in 

southeastern NC.  

 

10. Describe the effectiveness of your assessment plan in yielding data that leads to 

improving the program?  

 

The Gerontology’s assessment plan effectively aids in improving the program, as student 

learning in individual courses as well as throughout the curriculum is examined. Graduate 

students complete specific assignments that are examined with regard to course 

objectives. These students also complete a comprehensive portfolio that serves as an 

indicator of overall theoretical content and practical skill mastery. The data derived from 

comprehensive portfolio assessment are used to evaluate the curriculum in totality while 

performance on individual assignments provides insights into the efficacy of individual 

courses.  

An example of using this assessment plan data to improve the program, was the creation 

of GRN 597 (Final Project Proposal Preparation). After reviewing assessment plan data it 

became clear that students were struggling both with writing literature reviews for the 

final projects as well as completing GRN 598 (Final Project) in one semester. GRN 597 

was originally taught as a special topic seminar (GRN 595) to help students expected to 

graduate in the 2010-11 academic year to successfully prepare their final project proposal 

which includes a literature review. All students enrolled in this initial offering, 

successfully completed their proposal, final project and therefore graduated on-time. 

After this initial offering the course was added as a required course.  



11. How does the program use the assessment information obtained to improve student 

learning and program effectiveness? What are significant modifications that have 

occurred throughout the assessment cycle over time? Describe the effectiveness of 

the modifications. 

 

Assessment data is at the foundation of any change in curriculum, student learning 

outcomes, and delivery. Data are consistently collected, rigorously analyzed, and then 

changes made. For example, the creation of GRN 597 “Final Project Proposal 

Development” is a significant modification that resulted from assessment. Students in 

several courses (GRN 540, GRN 546, GRN 501) are required to complete literature 

reviews. While students were meeting specific course objectives, in analyzing the 

assessment data it became apparent that they were not prepared to successfully complete 

the necessary parts of their final projects in one semester. It was the specific weakness in 

writing literature reviews that was first noticed. In GRN 597 students develop problem 

statements, literature reviews, and methods statements for their final projects (GRN 598). 

Graduate students are now required to take GRN 597. Faculty members serving on final 

project committees have provided anecdotal evidence regarding the success of this 

program change. Student final projects are written in the style of an academic journal in 

an appropriate field. Students are not required to submit work for publication, but some 

do and one student’s manuscript has already been accepted for publication.  

 

Scholarship 

 

1. Describe your program’s scholarship and research activities. Include highlights 

from each of the following categories to summarize faculty productivity over the 

past five years: (a) publications or other scholarship products, (b) funded projects,  

(c)refereed presentations, (d) leadership roles, (e) honors and awards, and (f) other 

evidence of faculty productivity important to the scholarship objectives of the 

program.   

 

GRN faculty members have been highly productive scholars. Demonstrating the program 

wide commitment to scholarship, between 2008 and 2013, the core Gerontology faculty, 

(Covan, Fugate-Whitlock, Ashton) published seven refereed manuscripts related to 

gerontology, four of which were coauthored with students. In regard to refereed 

presentations, the core GRN faculty presented 25 refereed papers or posters at 

international, national, regional, and state conferences. Thirteen of those were presented 

with students in the program. In addition, during this time Dr. Fugate-Whitlock 

completed her doctorate from Virginia Commonwealth University. With the addition of 

Dr. Kolomer to UNCW and the program in 2012 (albeit her primary role is in the School 

of Social Work), the scholarly productivity has increased. Dr. Kolomer brings with her to 

UNCW a notable number of refereed publications (25) and presentations (over 70), book 

chapters (10), and grants (12). In addition, the GRN faculty are editors, guest editors, 

managing editors, or on the editorial board of four different scholarly journals 

representing interdisciplinary aspects of gerontology—Journal of Gerontological Social 

Work, Health Care for Women International, Therapeutic Recreation Journal, and the 

American Journal of Recreation Therapy. 



 

One of the strengths of UNCW’s GRN program is the wide variety of areas of 

scholarship represented by the faculty. Areas include, but are not limited to, aging 

veterans, emergency planning, health and wellness, caregiving, grand-parenting, and 

dementia. Additionally, the majority of the scholarship carried out by the faculty in the 

program is participatory action research which integrates outreach and community 

engagement with scholarship and influences teaching. 

 

Despite this high level of scholarship productivity, it should be viewed within the context 

of the roles the core GRN faculty members played in the college. All tenure line faculty 

associated with the program (Ashton, Covan, Kolomer) have held other administrative 

appointments. The current Interim Coordinator of the Gerontology Program, Dr. Fugate-

Whitlock is a lecturer without scholarship responsibilities.  

 

For a full listing of Gerontology-related scholarship, see Appendix H. 

 

2. Describe new or expanding research initiatives, and signature programs and 

partnerships in the program. How do they address issues of importance to the 

citizens, government, economy and environment? What plans are being developed 

for the future?  

The Gerontology Program has engaged in numerous initiatives and signature programs 

that address pertinent issues in Southeastern North Carolina and beyond. Many of these 

initiatives have either been the result of scholarship, have been or could be the foundation 

for investigation. A few of these are listed below. While several projects highlighted were 

conducted by faculty that are no longer with the University, the summaries provide good 

examples of the interdisciplinary, community and student focused research for which our 

program is known. 

Vietnam Combat Experiences: Dr. Eleanor Covan conducted life history research for 

several years to study of the impact of personal attributes, social stratification, cohort 

effects, and historical period effects on life history. Her focus was on a sample of 

Vietnam combat veterans and their significant others. In particular, Dr. Covan worked 

with this study population to investigate the impact of period effects (Vietnam combat 

experience) on subsequent life history.  

Face Age: (http://uncw.edu/articles/2012/04/unc-wilmington-faculty-collaborate-on-

unique-%E2%80%9Cface-age%E2%80%9D-exhibit,-april-9-22 ): Face Age, a multi-

disciplinary collaboration between five faculty members at UNCW, is a unique multi-

media installation combining elements of science, technology, engineering, arts and 

math, as well as aging research, that draws viewers' attention to their perceptions about 

aging. It was displayed on campus from April 9-22, 2012. 

The Face Age exhibition featured three large-panel projection screens, with two of them 

facing one another and the other at one end to create the effect of a "room." This allowed 

the viewer to walk through into the midst of large-scale projected faces having a 

http://uncw.edu/articles/2012/04/unc-wilmington-faculty-collaborate-on-unique-%E2%80%9Cface-age%E2%80%9D-exhibit,-april-9-22
http://uncw.edu/articles/2012/04/unc-wilmington-faculty-collaborate-on-unique-%E2%80%9Cface-age%E2%80%9D-exhibit,-april-9-22


conversation with one another. The faces were from two generations, traditional age 

college undergraduates and participants with more life experience, sharing their feelings 

and perceptions about aging and their faces. It also used face aging technology to "age" 

the faces of the undergraduates and "de-age" those of the elder participants. 

Face Age was conceived as a collaborative effort with faculty members Andy Belser 

(Theatre), Dave Monahan (Film Studies), Ellie Covan (Gerontology), Brenda Pavil 

(Nursing) and Karl Ricanek (Computer Science). Ricanek is director of UNCW's Face 

Aging Group, which conducts research in biometrics and facial aging modeling. 

The faculty team gathered a group of five participants with more years of life experience 

through the university's Osher Lifelong Learning Institute and paired them with five 

undergraduate Theatre majors for a daylong workshop in a studio in the Department of 

Theatre. 

Facility Disaster Planning: Since 1999, the Drs. Ellie Covan and Elizabeth Fugate-

Whitlock have collaborated with the Cape Fear Area Agency on Aging and the New 

Hanover County Department of Emergency Management addressing the impact of 

disasters on older adults in our region. After the quality of responses to recent formal 

requests by County staff for long-term care facility disaster management plans were 

lower than desired, the Emergency Management Department again turned to our program 

for help.  Together we have developed a plan of action to gather necessary information. 

To this end, an efficient template was designed that contains all items outlined by the US 

Department of Health and Human Services, the state of North Carolina and our own 

Department of Emergency Management to serve as a data retrieval system. Gerontology 

faculty and service-learning students enrolled in classes addressing “Current Issues in 

Gerontology” used the template to assist administrators at 15 sites in completing their 

emergency plans. We are currently engaged in evaluation research to assess the utility of 

the template to gather facility emergency management information and to assess the 

effectiveness of service-learning associated with current issues. Preliminary results 

indicate that university gerontology programs provide a resource for crisis management 

that is largely untapped. This particular finding has the potential to impact nationwide 

disaster planning as university support is widely available. Administrators indicate that 

while the template is long the format is useful and student help is welcomed.  

 

Hurricane Planning with Individuals: Dr. Fugate-Whitlock examined older adults’ 

experiences with and response toward hurricanes within the context of the community of 

residence is key to both understanding their experiences and planning for future 

hurricanes. Sources of data included the collection of household disaster plans, semi-

structured interviews with older adult residents of housing authority neighborhoods, 

semi-structured interviews with community planners, and observation of community 

planning meetings. Data were gathered from older adults living in housing authority 

communities in Southeastern North Carolina using guidelines established by the North 

Carolina Department of Health and Human Services to develop individual disaster plans. 

The individual disaster plans were completed during face to face meetings with the older 

adults, as were semi-structured interviews. Semi-structured interviews were also 



completed with area planners. Agendas, minutes, and observational notes from disaster 

planning meetings were collected. The content of the individual disaster plans, semi-

structured interviews, and observation notes were then analyzed to determine gaps that 

must be addressed in order to meet the overall needs of the community. Working with 

participants, the housing authority disaster response committee, and county planners, a 

neighborhood plan can be developed that reflects the social construction of all concerned 

for use in response to future hurricanes.  

 

Recycling Mentors: Drs. Fugate-Whitlock and D’Abundo (former faculty, Public Health 

Studies) established Recycling Mentors as a service-learning project that paired students 

with community dwelling older adults to learn about environmental stewardship. 

Specifically, the purpose was to use the cyclical relationship of service-learning to 

educate both students and older adults about recycling to promote wellness while saving 

forests, energy and reducing landfills contributing to the prevention of further climate 

change. During the Fall 2009 semester, 40 students enrolled in community health and 

gerontology courses participated in a recycling education program with 80 older adults, 

equally split among the intervention and control groups. Pre/post surveys were used to 

measure the knowledge, attitudes and behaviors of both the students and the older adults. 

A sub-set of older adult participants completed semi-structured interviews and all 

members of the intervention group set goals related to recycling. Older adults set 

recycling goals that ranged from starting to recycle paper, signing up for curbside 

recycling, using water filters or reusable water bottles, and using cloth shopping bags. 

Quantitative data from older adult pre/post surveys, and qualitative data from the semi-

structured interviews and the intervention will be presented. This project is an example of 

how service-learning benefits the community while also positively influencing students 

and older adults participating. This project was funded by UNCW’s Center for Teaching 

Excellence as an “Engaged Teaching” grant that brought together gerontology and 

community health education students.  

 

Self-Care for Custodial Grandparents: Social work faculty members, Drs. Stacey 

Kolomer and Jacquelyn Lee, are developing a self-care curriculum for custodial 

grandparent caregivers that is currently being implemented at an agency in Athens, GA 

within a program for grandparents raising grandchildren. They have received a 2013 

Cahill Research Award, which will support evaluation of the curriculum implementation.  

 

SAGE: Social work faculty member, Tab Ballis, is currently in the final stages of an 

affiliation agreement with SAGE (Services and Advocacy for GLBT 

Elders) organization (http://www.sageusa.org/about/index.cfm ), to empower efforts to 

extend resources to these underserved populations.  

 

Virtual Dementia Tours: Recreation therapy faculty member, Dr. Candy Ashton, is 

working with a Home Instead Senior Care, a local agency that provides training for 

caregivers of individuals with dementia to study the effects of a simulation activity that 

restricts caregivers senses and places them in various situations where they must 

complete simple tasks, such as setting the table, making the bed and picking out clothing. 

The simulation activity, Virtual Dementia Tours (VDT), is a nationally caregiver training 

http://www.sageusa.org/about/index.cfm


tool, but no research has been done on the long-term effects of the VDT on caregiving 

practices.   

 

Standardized Patient Training for Health Care Education: Building upon the desire 

to increase community engagement with the Wilmington community, a collaborative 

partnership has been established between faculty in the School of Nursing, School of 

Social Work, Gerontology, Department of Theatre, Department of Psychology, and the 

Osher Life-long Learning Center (OLLI) to provide introductory training for older adults 

who wish to serve as Standardized Patients (SP’s) during clinical simulations. In 2013, 

Dr. Kae Livsey in SON received a Cahill Award to support this program. This method 

will be used in interprofessional education, in which one or more disciplines gain 

knowledge from each other and offer students a perspective that encourages multi-

disciplinary cooperation within their professions.  The grant funding will be used  to 

support training activities for interested individuals who wish to be trained as a 

standardized patient in interdisciplinary and transdisciplinary health education simulation 

experiences, as well as funding for additional consultant support for faculty working on 

the project, access to additional training materials (and eligibility to submit for external 

funding support) through the Association for Standardized Patient Educators (ASPE) as 

well as training materials. 

 

 

3. Considering the sources and amounts of money available for externally sponsored 

research, are the faculty members in the graduate program competitive (national, 

regional, state) in receiving external grants? What constraints are you facing 

(consider start-up funds, teaching load, stipends for assistantships, administrative 

structure, etc.)? What is happening in your program to enhance faculty 

competitiveness (i.e. partnerships, training opportunities, faculty development, 

redistribution of teaching loads, administrative structure, etc.)?  

 

The grants received are comparable to those received by peer institutions. Our greatest 

constraints are the administrative responsibilities and heavy teaching load of the program 

coordinator, administrative responsibilities of other faculty who teach in the Gerontology 

Program, leaving little time for grant writing. As a result, the Gerontology Coordinator 

has taught overloads without overload compensation almost every semester. The increase 

in graduate teaching assistantships during the last three years has been very helpful to the 

program. The program is optimistic that with the recent addition of Dr. Justine Reel, 

Associate Dean of Research and Innovation, additional avenues of support for aging 

related scholarship will be explored.  

 

 

4. Describe the grants you have submitted and won that support interdisciplinary 

activities. What plans to do you have to expand interdisciplinary teaching and 

research activities?  

 

The Program Coordinator received an extramural curriculum development award to 

design the MS GRN degree program, which is, as noted, based on an interdisciplinary 



model of teaching, scholarship, and service. Based on feedback from both alumni and 

current MS GRN students (see Appendix I), there is a need to expand the curriculum in 

the direction of adding professional skillsets which would allow students to compete with 

those with a professional credential (e.g., MSW or RN) upon graduation along with 

extensive knowledge of gerontology and/or geriatrics. To this end, the partnership with 

Cameron School of Business to begin the Master of Science in Applied Gerontology with 

a concentration in Aging Services Administration was created giving students practical 

business skills for use in profit or non-profit organizations. 

 

In 2010 the School of Nursing created the McNeill Distinguished Professor in Geriatric 

Nursing to advance interdisciplinary research, community partnerships, evidence-based 

nursing practice, and other professional and scholarly activities that promote a successful 

aging process in older adults. Dr. Barb Lutz joined the faculty in 2013 as the McNeill 

Distinguished Professor with a research agenda focusing on stroke survivors and their 

caregivers, caregiver health, and transitional care and post-discharge management.   

 

In addition, Dr. Stacy Kolomer who served as Interim Coordinator of Gerontology in 

2013-14, is a member of the School of Social Work faculty, which broadens the 

Gerontology Program’s scope. Dr. Kolomer’s research interests include physical, mental, 

and financial health and well-being of family caregivers, specifically grandparents who 

are raising their grandchildren and social services for an aging population. Additionally, 

the School of Social Work has recently hired three faculty members with aging research 

or practice expertise: Noell Rowan, Andrea Jones, and Kristen Bolton. 
 

With the development of the College of Health and Human Services (CHHS), the 

Gerontology Program is positioned to take advantage of the college’s newly established 

Research Council and Office of Community Engagement and Impact. For example, 

CHHS formalized a partnership with the Veteran’s Affairs Administration (Fayetteville 

VA Medical Center) which has oversight responsibilities for the Wilmington, Brunswick 

County, and Jacksonville Community-based Outpatient [VA] Clinics. According to Dr. 

Stephanie Smith, CHHS Community Engagement Director, “this partnership will focus 

our joint efforts on (a) promoting collaboration in the areas of clinical training, research, 

and health education initiatives, and (b) exploring joint learning and professional 

development opportunities.” 

 

The establishment of such partnerships can also be investigated with such organizations 

as PACE (Program for All-Inclusive Care of the Elderly), opening numerous untapped 

opportunities for research, teaching, and service. 

 

 

5. How are the graduate academic program components integrated with the scholarly 

or creative activities (discovery, creativity, integration and application) of faculty 

members?  

 

The MS GRN program at UNCW was developed on the concept of integrating academics 

with scholarly and creative activities by including service-learning research projects.  



These are routine in our Current Issues courses and have been included in Women and 

Aging; Impact of Combat on Aging. In addition, graduate students collaborate with 

faculty mentors as they complete their final projects in applied gerontology; the majority 

of graduates have the opportunity of co-authoring presentations with their mentors. For 

four years in a row, a gerontology graduate student was awarded one of only five 

graduate students “Making a Difference Awards.” Eleanor Krassen Covan and Elizabeth 

Fugate-Whitlock have made presentations on assessing gerontology curriculum at annual 

meetings of the Association for Gerontology in Higher Education. 

 

Outreach & Engagement 

 

1. Describe outreach and engagement activities in your program. Include the following 

activities: distance education; service-learning; cooperative education (internships / 

externships); technology transfer; extramural professional service (e.g. partnering 

with public agencies, non-profits, and firms; and applying expertise in response to 

client requests). Also include other outreach activities that your program is involved 

in. 

 

The graduate program in Gerontology was founded on the premise of community 

outreach and engagement, and the Program is heavily involved in distance education, 

service-learning, and cooperative partnerships.  

 

Service engagement is at the pedagogical core of the Gerontology Program with many of 

the courses also being offered using a distance education format. At the time the 

Gerontology Program was developed, the UNC System supported the Gerontology 

Consortium (now dormant) which was comprised of the System’s smaller degree 

programs and which supported the designed and implementation of course sharing. Thus, 

UNCW’s Gerontology Program designed its courses and curriculum with the Consortium 

in mind. The Gerontology Program also offers on-line sections (extension and residential) 

of GRN 101 (Introduction to Gerontology) which satisfies University Studies II: 

Approaches and Perspectives/Living in Our Diverse Nation. Enrollment in extension 

sections has more than doubled from 2009 (n=19) to 2013 (n=50). 

 

Students are introduced to civic engagement in their first course (GRN 540; Current 

Issues in Gerontology) which features a major service-learning project. This project 

changes from semester to semester based on needs as identified by the Gerontology 

Program’s many community partners. Gerontology faculty members serve on advisory 

boards of numerous community agencies and work with these agencies to facilitate 

identification of needs. Service-learning projects are then developed around these 

identified needs. In the past five years, students have focused primarily on disaster 

preparedness and have created disaster plans for long term care facilities and home plans 

for older adults in the community.  

 

As an example, in developing disaster preparedness plans, the Gerontology faculty 

members sat on board or advisory committees which identified the need for development 

and implementation of comprehensive disaster preparedness plans. Gerontology students 



then interviewed a significant population of older adults and long-term care providers 

regarding disaster management. Based on these data, Gerontology students created 

disaster management plans for long-term care facilities and individual residences. At this 

same time, students also compared information collected from older adults and long-term 

care providers to government policy to determine their congruence. Students conducted 

presentations to community agencies, long-term care facilities and individuals regarding 

the degree of agreement between perceived community needs and government agencies 

relative to disaster preparedness. Ultimately, this information was brought back to the 

classroom and was used to refine course content.  

 

The list of community partners is extensive and reflects a very broad spectrum of 

agencies that interface with older adults in a variety of ways. These agencies reflect 

everything from clinical research, to tourism, to healthcare settings, to recreation, and 

more. Specific examples of area partners include, but are by no means limited to: Area 

Agency on Aging, Dance Studios, Department of Emergency Management (Brunswick, 

Pender, and New Hanover counties), Senior Resource Centers (Brunswick, Pender, 

Onslow and New Hanover counties), travel agencies, Vietnam Veterans of America, and 

the Veterans Administration. The varied nature of these partner agencies provides 

Gerontology students a robust clinical experience allowing them to develop skill-sets that 

are responsive to the many needs reflected in our region’s diverse senior population.  

 

Gerontology faculty members are also heavily involved in UNCW’s Osher Life-Long 

Learning Institute (OLLI). Dr. Ellie Covan served on the OLLI board, developed courses 

for OLLI, provided student assistance, and included OLLI members as participants in 

studies. One example of Gerontology faculty’s contribution to OLLI is the Face.Age 

Project. This project was an interdisciplinary collaborative effort that paired OLLI 

members with undergraduates in intergenerational exploration of people’s perceptions of 

aging and their faces. Several faculty members have participated in College Day through 

OLLI. 

 

 

2. What are the outcomes and how do you measure the outcomes of your outreach and 

engagement activities, and the impacts of these activities on stakeholders? 

 

The Gerontology Program’s overarching community engagement and outreach goal is to 

empower the region’s senior population and its service providers. In pursuit of that goal, 

the Program provides seniors and their advocates a voice for salient issues confronting 

the senior population and to bring awareness of the role Gerontology Programs can play 

in advocating for the senior population.  

 

Measurement of these outcomes is in the form of community participatory action 

research that is then disseminated via research findings at community meetings, academic 

conferences, and in academic and trade publications. To exemplify member checking, 

veterans research has been presented at three local meetings of the Vietnam Veterans of 

America, Chapter 885 and to a broad audience who attended a North Carolina State 

Conference on Aging. These data were also presented at the regional conference of the 



Vietnam Veterans of America in the spring of 2012 and at the UNCW School of Nursing 

research symposium the same year. The work was subsequently published in the VVA 

Veteran, the official publication of the Vietnam Veterans of America. The research was 

also presented at the national conference of the Gerontological Society of America and 

published in a scholarly journal for an academic audience.  

 

3. In what ways, if any, do your outreach and engagement activities distinguish your 

program from comparable programs elsewhere (if information is available)? 

 

There are two primary ways in which the Gerontology Program has distinguished itself 

among its peers relative to community engagement and outreach. While every program in 

the UNC System performs engagement and outreach, UNCW’s is the only program built 

upon participatory action research and a strength-based model of aging. This model 

emphasizes cognitive and physical activation, and is defined by maintaining personal 

autonomy commensurate with one’s capacity.  

  

4. Describe any major changes in your program’s outreach and engagement activities 

in the last several years. What prompted you to make these changes? Describe 

outcomes related to these changes in terms of impact on stakeholders, including 

students. 

 

The Gerontology Program has not experienced any significant changes relative to 

curriculum, community engagement partners, or mission. Numerous community 

partnerships were in place prior to the development of the Gerontology Master’s Program 

and these partners provided significant input on the nature of the curriculum, and the 

mission of outreach and engagement. Consistent with the Program’s emphasis on 

community and engagement, new community partnerships continue to be established and 

remain.  

 

5. What plans do you have for strengthening and expanding outreach and 

engagement? 

 

Because community outreach and engagement is at the core of the program’s mission and 

the program has remained steadfastly true to this mission, there are no plans for changing 

our commitment to outreach and engagement. However, moving forward, the program 

does plan to partner with other academic disciplines with similar missions to enrich the 

breadth of outreach support provided to our community partners.  

Enrollment Management 

 

1. Describe the current students using data such as ACT, SAT, or GRE scores and 

grade point averages. If available, data from previous years may be included. 

Demographic information, including race/ethnicity and gender, should be provided. 

 

The academic profile of current graduate students (2013 data used) is consistent with the 

academic profile of all students over the last five years. Current students’ GRE data 

revealed average verbal, quantitative, and written scores of 412, 409, and 3.6 



respectively. This is consistent with the overall averages from the previous five years 

(verbal = 405, quantitative = 394, written = 3.76). The Program has also demonstrated 

diversity with 80% of its students being female, 20% being non-Caucasian, and 15% 

being international. Finally, almost 60% of enrolled students were over the age of 30. 

(Appendix K) 

 

2. Describe the international, national, regional, and state demand for your program 

graduates, both undergraduate and graduate. Consider in your discussion all 

locations and delivery methods where your program is active. Include specific 

market trends and indicators for your program. 
 

The aging population is the single fastest growing demographic regionally and nationally 

(expected to exceed 72 million in 2030 according to the AOA) and the National Bureau 

of Labor Statistics projects a 13% to 22% growth rate from 2012 to 2022 in gerontology-

related occupations such as social and human services, much faster than the average for 

all occupations. Demand for graduates of the Gerontology Program remains high with 

graduates matriculating directly to doctoral programs or to the workforce. Six Master of 

Science students were accepted into doctoral programs, with the remaining graduates 

finding employment in gerontology-related positions. The majority of graduates entering 

the workforce did so in local and regional positions, and many were able secure positions 

prior to graduation. The success of graduates in securing discipline-related employment is 

a direct reflection of the program’s emphasis on service-learning which enables students 

to acquire and refine relevant skillsets that are highly valued by employers. Because of 

their extensive clinical experience, graduating students are able to make immediate 

contributions in their positions and the populations they serve. However, the demand for 

these employees and the skillsets they possess is constantly evolving. It is essential that 

UNCW’s leadership stay ahead of these changes and to be proactive in making certain 

students are provided experiences and skillsets that will prepare them for emerging trends 

in the job market. Our planned partnership with Cameron School of Business resulting in 

an Aging Services Administration as well as the Elder Advocacy concentration is a first 

step towards this end. 

  

3. Analyze where your undergraduate and graduate students come from 

geographically and from which high schools, community colleges, and other 

institutions. Describe how you market your programs (i.e. traditional high school 

recruitment, community colleges, summer attendees, distance education prospects, 

feeder schools, etc.). Evaluate your marketing efforts (i.e. web, alumni, high school 

and junior college contacts, campus visits, transfers within UNCW, etc.)? Are there 

potential markets you are not reaching and should include in your recruiting and 

retention plan? Discuss how Articulation Agreements are used in enrollment 

management efforts. 

 

Initially, the Gerontology Program’s student base was regional with most students 

coming from institutions in the Cape Fear Region. As the Program’s reputation has 

continued to grow and recruitment efforts crystallized, the program’s draw has extended 

to encompass much of the eastern seaboard and well into the Midwest.  



 

Recruitment efforts target students from a variety of academic backgrounds who have 

completed the bachelor’s degree and are interested in careers that involve working with 

aging populations. Historically, student recruitment occurred primarily in face-to-face 

interactions at gerontology conferences; most notably the Association for Gerontology in 

Higher Education national conference. This individualized approach highlighted the 

personal nature of the Program and attracted students who were highly motivated to work 

with aging persons. Promotional materials (i.e., brochures) were also used and the 

Program maintained a presence on School’s website. Overall, this approach to student 

recruitment proved effective in bringing students who fit the Program’s mission. 

However, in order to achieve desired growth, the Program must expand its recruitment 

efforts to involve a greater electronic presence in response to our move towards an online 

curriculum and targeting students from specific degree programs and institutions. Then 

to, we are working with the Office of University Relations to develop updated image 

pieces that will be used in both print and electronic platforms. Continued expansion of 

recruitment strategies must be developed by the next Gerontology Coordinator.  

 

4. Analyze your historical student retention by year including what happens to those 

who leave (go to another department or program within UNCW, to another 

institution, or dropout.) Describe advising (procedures, culture, and ethos), 

intervention, and mentoring. What are specific indicators you look for to identify at-

risk students and what services do you provide them? What programmatic 

challenges impact student retention (i.e., success in gateway courses, availability of 

required courses)? What metrics and benchmarks are utilized to measure 

effectiveness of your retention efforts? Describe your efforts to assist students who 

want or need to switch programs within your college, the university or other 

opportunities. 

 

Enrollment data for the current and past four academic years is included in Appendix L. 

There are a number of specific indicators that are used to identify at-risk students. These 

include the ability to interact with older adults in service-learning contexts, written 

communication skills (e.g., analysis of articles, analysis of writing), and academic 

performance on initial assessments in aging theory (objectively judged using application 

questions). Analysis of written work specifically looks for ageist writing, discrimination, 

and a lack of appreciation for diversity. The performance assessments require students to 

engage in higher order critical thinking skills and poor performance at this early juncture 

has been consistently linked to academic difficulties in later stages of the curriculum. In 

2012-13, group advising was implemented asking for input from all of a student’s 

professors to identify his/her challenges and strengths. 

 

Students must maintain a “B” average across all courses. If a “C” is received, the student 

receives one-on-one consultation regarding his/her academic performance, ways to 

improve, and potential for success in the program. Multiple “C” course grades results in 

dismissal from the program. The Program’s move to a group advising format (or at least 

group input for advising) was also designed to assist with retention by taking proactive 

measures to ensure student success. 



Overall retention in the program is quite strong perhaps due to individualized recruitment 

and advising strategies employed. Over the last five years only two admitted students 

have left the program, one transferring to another UNCW degree program and the second 

left due to personal and academic reasons. Thus, retention is not seen as an issue with the 

viability of our program, rather recruitment of applicants is at this time.  

 

5. Analyze your past and present funding sources for students (e.g. financial aid, 

scholarships, work study, and graduate assistantships). Describe the characteristics, 

philosophy and plan of your scholarship programs (e.g., up-front and continuation, 

access and merit scholarships). Describe the screening process for awarding funds 

(e.g. assistantships and scholarships). How are you using assistantships and 

scholarships to manage enrollment and increase quality and diversity? Discuss both 

undergraduate and graduate efforts. 

 

Currently the only funding for the Gerontology students comes from the Graduate 

School.  These assistantships help attract students to the program and continued funding 

allows students to facilitate degree completion. Award of scholarship support was based 

on academic merit, financial need, and alignment of student and faculty interests. 

 

Resources 

 

Personnel 

 

1. List faculty members by rank and tenure-track status, including date of hire, 

highest degree earned, graduating institution, and one or two areas of expertise 

and research interest. Append an abbreviated (five pages maximum) vita for 

each faculty member. The focus in the vitae should be on creative productivity 

during the past five years. Information on graduate faculty membership should 

be included. 

 

By design, the Gerontology Program is intended to be interdisciplinary with faculty 

appointments from a variety of academic disciplines. At present, there are two full-

time faculty appointments in the program with several additional faculty members 

with appointments in other academic disciplines. A list of all faculty members 

associated with the Gerontology Program, requested demographic information, and 

CV’s are provided in Appendix J. 

 

2. List and describe staff support positions, including administrative or research 

assistance, secretarial, technical, student advising, etc. 

 

There is no staff support directly allocated to the Gerontology Program. The 

Gerontology Program receives staff support primarily through two Administrative 

Associates within the SHAHS. One of these two staff positions provides direct office 

support (the other position provides indirect office support) to the seven degree 

programs in the School. Budgetary support is provided by the college’s Core 

Business Service Team. The Gerontology Program is provided technical assistance 



through the Office of Information Technology which has a full-time staff member 

dedicated to McNeill Hall. Faculty and students can receive assistance from this 

individual for any technological problems during regular business hours.  

 

The Gerontology Program also receives support for scholarly endeavors through the 

Office of Research and Sponsored Programs, Randall Library’s Office of Research 

and Information Services and the College of Health and Human Services Research 

Council. Collectively, these groups provide assistance in identifying potential funding 

sources, proposal development, literature searches, and capacity building. The 

College also sponsors thematic research Listservs that facilitate interprofessional 

collaboration on specific research topics.  

 

At present, academic programs within the College of Health and Human Services 

(College), including the Gerontology Program, receive moderate support in the areas 

of scholarship and student advising. The recently formed College (2010) continues to 

develop the infrastructure necessary to support the faculty, staff, and students who 

work within it. For example, the College has developed a Student Success Center that 

will provide considerable assistance with student advising, internship placement, as 

well as student-learning services. In 2014, the College hired Dr. Justine Reel as the 

Associate Dean of Research and Innovation who will provide support for the 

scholarly endeavors of faculty and students.  

 

3. Describe the role of teaching assistants in the graduate program. 
 

Graduate teaching assistants play an important role in the overall function of the 

program. Typically, these students serve in three primary capacities. First, graduate 

assistants, working with mentoring faculty and under close supervision instruct 

undergraduate face-to-face gerontology courses. In this capacity, graduate students 

are responsible for developing and delivering lecture content, grade and assess 

student work, supervise service-learning, and provide academic advising assistance. 

Second, graduate assistants are also matched with faculty for support of scholarly 

pursuits including research efforts and grant proposal development. Finally, some 

graduate assistants can provide administrative assistance in the form of program 

marketing, student recruitment, and supporting institutional self-studies.  

 

4. Are personnel resources used effectively to meet program responsibilities? 

Consider efforts toward salary competitiveness, program’s retention rates of 

faculty, staff, graduate assistants and postdoctoral appointments, how have they 

changed recently, and major challenges. Describe planned changes.  

 

Yes, the personnel resources allocated to Gerontology are effectively deployed to 

meet program needs; however these resources are insufficient to sustain the program 

in its current form. Currently there two full-time Gerontology faculty members, both 

lecturers, who maintain significant teaching loads, and fulfill a variety of additional 

functions that support the program. One of the two full-time Gerontology positions is 

temporary. A national search for a gerontology program coordinator has been 



requested for the fall of 2014. Faculty from a variety of other disciplines and graduate 

assistants are used to fulfill additional curriculum needs (e.g., University Studies 

Requirement: GRN 101, minor) and administrative responsibilities (e.g., marketing, 

student recruitment, civic engagement)   

 

The Gerontology Program has experienced relative stability in its previous 

coordinator was at UNCW for 28 years and the lecturer/interim coordinator has been 

on the faculty since 2005. Remuneration of current faculty positions are relatively 

competitive and are consistent with CUPA averages (Category 31: Instructor: 

$44,455). 

 

The Program has also enjoyed consistent support from UNCW’s Graduate School in 

the allocation of Graduate Assistantships. The number of assistantships has increased 

from one to six in the last 10 years which is minimally sufficient given the needs of 

the Program as we are able to sustain what we currently do. As the program grows, 

we would need more Graduate Assistantships. The funding levels of these 

assistantships are relatively competitive but marginally lower compared to similar 

positions on campus.   

 

5. Briefly describe current policies and procedures, and their effects. What are 

your future plans for faculty and staff development including hiring, mentoring, 

assignment, evaluation, professional development, training, promotion, 

incentives? Evaluate the effectiveness of these procedures and describe planned 

changes. How will you strengthen interdisciplinary scholarship and retain 

diverse, competitive faculty? How do you align position description and reward 

structures with institutional priorities? How do you ensure the safety and 

security of the faculty, staff and students? 

 

As discussed previously, historically the primary resource challenge the program 

faces is consistent difficulties in securing faculty from other academic units to cover 

required courses within the Gerontology degree program. The current model 

employed requires other academic disciplines to offer courses within their own 

degree programs that support Gerontology or their faculty to receive approved 

compensated overloads to teach within the Gerontology Program. Collaborative 

relationships and dual appointments in SHAHS have not yet materialized as 

originally envisioned. The primary resource challenge currently is staffing. From 

2005-2009, the Gerontology Program shared a lecturer with Community Health 

Education (now Public Health). The lecturer taught required undergraduate 

coursework and coordinated service-learning for the program. The Gerontology 

program lost its half lecturer position in 2009. Then too, the Gerontology Program 

has not received a third dedicated faculty line which was a component in the original 

staffing plan and thus the program has been under-resourced since its inception. The 

2013 search for a coordinator of gerontology was not successful and a new search for 

this critical leader has been requested. This, along with the on-going reliance on other 

degree programs to provide both core and supporting courses and faculty has resulted 



in a consistent struggle to adequately cover essential Program needs which, in part, 

has prevented the Program from realizing its full potential. 

 

This is a critical juncture in the development of the Gerontology Program. With the 

retirement of the Program’s coordinator and only tenured faculty member, the 

College’s senior leadership must take significant steps to ensure the program’s 

continued viability and place in the market. These steps must include, but are not 

limited to: 

 

 Increasing student enrollment 

 Conducting a national search to secure a visionary leader to serve as the 

Program’s Coordinator, 

 Include cross-disciplinary appointments that integrate Gerontology with 

disciplines in SHAHS, Social Work, Nursing and academic disciplines outside 

the CHHS, 

 Identify support for the third faculty line, 

 Assess the need for a Geriatric Care Management Certificate, 

 CHHS and SHAHS leadership must take a significant role in resurrecting the 

state’s Gerontology Consortium to support small programs across the state.  

 Infuse gerontology content within all health disciplines 

 

The SHAHS and CHHS remain fully committed to gerontology education and see 

this as a time of great opportunity to shape the Program in ways that will take full 

advantage of our coastal location, population demographics, and UNCW’s strong 

history of excellence. To that end, SHAHS has requested permission to search for a 

full time, tenure-line faculty member who will serve as the Program’s coordinator 

whose skillset will align with the structure and function of the Program.  

 

6. What procedures are you using to improve diversity? Have you seen a change? 

Is there a challenge related to diversity in your program? Describe planned 

changes. 

 

The Gerontology Program has enjoyed considerable diversity in each of its graduate 

cohorts. The Program is diverse in every way including color, age, physical ability, 

disciplinary background of students and faculty. A chart containing diversity 

demographic information for the previous five years is included in Appendix K. 

Given the consistently diverse nature of our student cohorts, the Program anticipates 

no changes in the manner in which it recruits and retains students to the Program.  

 

To ensure the continued diversity of its faculty, the SHAHS works closely with 

UNCW’s Office of Diversity and Inclusion to enhance the diversity of its faculty and 

staff through recruitment in recommended journals that reach diverse populations.   

 

7. Describe the work climate in your program (i.e. diverse faculty and student 

body, alignment of workload assignments with reward structures, opportunities 



for collaboration and professional development, effect on teaching, relationships 

with students, advising and so forth). What are the academic, structural and 

administrative barriers in your program to the environment you want to 

achieve? What are you doing to reduce them? How does the university climate 

impact the program; conversely, what are you doing in this program that 

impacts the university climate and how do you measure those impacts? 

 

The Gerontology Program is a very tight-knit group with students and faculty 

working closely together not only to facilitate the students’ learning experience but to 

also make substantive contributions to the citizens of the Cape Fear Region. One 

reason this functions effectively is that local gerontological leaders are frequently 

UNCW alumni. Faculty and students work collaboratively in course instruction, 

research, and service commitments. This collaborative and collegial culture 

establishes positive and substantive relationships among faculty and students, and 

among students themselves.  

The primary academic/structural barrier is the degree to which the Gerontology 

Program is resourced. As the university system has shifted to a student credit hour 

funding model and budget cuts have increased pressures on academic units to utilize 

resources to identify alternative revenue streams, it is an increasing challenge for 

faculty from other academic disciplines to offer core Gerontology course work. 

Recently, the Gerontology Program has offered GRN 101 in support of UNCW’s 

University Studies curriculum and also in an effort to increase student credit hour 

production. At the time, this increase SCH production was intended to be used to add 

faculty lines utilizing the 12 cell model. Even though the Program significantly 

increased its SCH production, the additional faculty lines did not materialize. 

 

A second barrier has been the lack of consistent leadership at the program coordinator 

level.  The program has functioned with two separate interim coordinators. This 

impacts all elements of the Gerontology program, most notably curriculum delivery, 

student recruitment, student retention, and the development of collaborative 

relationships across campus, and in the community. 

 

8. Reflecting on the data above, evaluate the overall productivity and quality of the 

program’s faculty and staff. Include in your discussion instruction, advising, 

scholarship, research, creative accomplishments, outreach and interdisciplinary 

activities. 

 

Based on the information presented above, the overall productivity and quality of the 

Gerontology faculty is high. Students gain highly individualized academic and 

clinical experiences through personal mentorship and supervision. The faculty 

members are highly productive scholars who are fully committed to community 

engagement and impact. Together with their students, they support a wide range of 

community agencies and truly improve the health and quality of life of the aging 

population in the Cape Fear Region. Moreover, they have been passionate advocates 

for the needs of aging persons by raising awareness in public policy makers and 

younger generations (GRN 101).  



 

 

 Budget 

 

1. Summarize the sources and amounts of your program budgets including state 

funds, research dollars, gifts and donations, etc. How are you using the funds? 

What are your priorities for meeting future needs within available resources? 

 

Undergraduate academic programs within the SHAHS do not have individual 

operations budgets. A general state-appropriated operations budget is maintained at 

the School level and provides for all academic programs. However, because it is a 

graduate program, Gerontology is provided a small state-appropriated operations 

budget in amount of $8,346 which is resourced by UNCW’s Graduate School. 

Expenditures from this budget are at the discretion of the Program Coordinator with 

approval from the SHAHS Director, and is used primarily to support student 

recruitment through printing, postage, and conference travel.  

 

The Gerontology Program also has and Educational and Technology Fee fund in the 

amount of $2,140 and a trust fund which has approximately $2,900.   

 

The Gerontology Program has been very self-reliant in obtaining resources necessary 

to minimally support the Program’s activities. In many instances, the Program has 

resorted to creative and unconventional methods to obtain those resources. In the 

wake of declining state support, SHAHS leadership must collaborate with the Offices 

of Alumni Relations and Advancement to develop additional streams of private and 

corporate support. These new revenue streams will be necessary to support faculty 

development, scholarships, student recruitment, and student scholarly activity.   

 

2. Describe resources related to student support, such as financial support, 

teaching assistantships, research assistantships, program scholarships, 

university-wide scholarships, tuition remissions, student travel grants, etc. What 

are your priorities for meeting future needs within available resources? 

 

The Gerontology Program has limited resources to support students financially. The 

primary support students receive is in the form of six graduate assistantships through 

UNCW’s Graduate School.  These assistantships provide students out-of-state tuition 

waivers and a $5250 stipend each semester.  

 

The Gerontology Program receives $6,000/year from the Graduate School for 

scholarship.  The UNCW Graduate School and the Graduate Student Association also 

provides funding for graduate student travel as it relates to student scholarship 

productivity. The SHAHS has recently established a Student Research Fund the 

purpose of which is to provide funding support for student research presentations. In 

its infancy, this resource is not funded at a level sufficient to support student research 

but the SHAHS is working closely with the Office of Advancement to build this 

resource. 



 

3. Discuss plans for resource enhancement (grants and contracts, gifts, 

collaboration with business and industry, etc.). How will you strengthen 

financial and administrative operations to meet the needs of faculty, students, 

staff and your constituents and stakeholders? 

 

The primary means by which resources will be enhanced is through direct financial 

support from the Gerontology Program’s alumni and friends. The SHAHS has been 

working closely with the Offices of Alumni Affairs and Advancement to build the 

alumni network structure and develop a culture of giving. While there are no 

anticipated grants or contracts, or collaborations with business and industry at the 

present time, the Gerontology Program has advanced a number of profit-bearing ideas 

in the past. Given recent leadership changes at all levels of the university and the 

university’s commitment to innovation, these initiatives should be revisited.  

  

Facilities & Equipment 

 

1. Discuss your program’s space, facilities, technology, and equipment (including 

library holdings, computer networks, student support facilities and equipment, 

etc.). Are these resources adequate to support the existing program? How are 

you using your facilities and equipment to encourage interdisciplinary 

collaboration and access to information resources and use of innovative 

technologies?  

 

The Gerontology Program is adequately supported with regard to physical and 

technological resources.  

 

Office, Classroom, and Laboratory Space: Currently, the Gerontology Program is 

“housed” in McNeill Hall. The two faculty members are each provided a private 

office with data (i.e., phone and internet, standard university-issued computer, and 

printer). Students in the graduate program are not provided an individual office but 

are given a common space, also in McNeill Hall courtesy of the Student Success 

Center. The Gerontology Program is primarily offered in an on-line format but face-

to-face courses are offered in classrooms in available spaces throughout the 

university, primarily in McNeill Hall. The Program also has access to the Human 

Performance Laboratory and Sports Medicine Clinic located in Trask Coliseum.  

However, neither of these spaces is configured for or is equipped with accessible 

equipment. While not renovated with older adults specifically in mind, the Human 

Performance Laboratory has been recently renovated to allow for development of 

appropriate accessibility and equipment for persons of all ages and functional status.  

 

The location of the faculty office in McNeill Hall facilitates interdisciplinary 

collaboration with faculty in Nursing and Social Work. The physical separation of 

these offices reduces the collaborative work with other disciplines within the SHAHS.  

 



Technology: Gerontology faculty members receive technological support in the form 

of course management systems (i.e., Blackboard), internet, technology-enhanced 

classrooms offering lecturer capture, video conferencing, and academic software. 

 

Library Holdings: The Randall Library maintains an extensive collection of 

gerontological journals, texts, and other resources which adequately serve the needs 

of the Gerontology Program. A list of Journals is provided in Appendix N and a list 

of texts is provided in Appendix O.  

 

2. What changes in facilities and equipment need to be considered to improve the 

program’s programs quality and productivity? 

 

At present, the physical resources do not fully support the needs of the Gerontology 

Program.  Graduate students are not provided individual office spaces thus making 

confidential conversations with students difficult. Office space is a considerable 

challenge and if additional faculty lines are added, identifying appropriate, additional 

office space will be necessary.  

 

 

Future Directions 

 

1. Considering your responses above, describe the quality of the program. Some 

quality measures may include quality of instruction, academic rigor, student and 

faculty honors and awards, grants and contracts received, outside benchmarking 

reports, assessment of student learning, job placement rates, student continuation to 

higher degrees or employment, student publications, accreditation reports.  

 

Based on the data accumulated in support of this self-study, we believe the quality of the 

Gerontology Program is moderate. Academic profile of admitted students meets 

acceptable standards but certainly has considerable room for improvement. Relative to 

instruction, the quality of coursework appears to be acceptable but given the historic 

nature of resource limitations, the curriculum has had to continually adjust based on the 

courses available to students. This level of fluidity compromised the overall academic 

rigor of the program. Faculty and student research efforts and community engagement are 

very high. Perhaps the ultimate measure of quality is the consistent placement of 

graduates in related occupations or in doctoral programs. Unfortunately, the Program has 

not maintained official placement records and thus, these data are not readily available as 

a measure of program quality.  

 

As further evidenced by the self-study data, there is a need to infuse professional skill 

sets in the curriculum. In response, the Gerontology program is developing three 

professional tracks; Generalist Gerontologist, Aging Services Administration, and Elder 

Advocacy. Job placement rates and student continuation to higher degrees or employment 

will be strengthened.   

 



2. Discuss program strengths and weaknesses, challenges, achievements, and other 

characteristics that may distinguish your programs from similar programs 

elsewhere (if information is available). 

 

The Gerontology Program has numerous strengths. Perhaps the primary strength is the 

commitment to the Program communicated by the CHHS senior leadership. This 

commitment provides the opportunity to explore programmatic change and the potential 

for additional resources. The Program is also strengthened through its community 

engagement, creative and innovative research across the aging spectrum, and the 

potential for interprofessional collaboration within CHHS. Further, there are multiple 

disciplines with CHHS that have faculty who are focused on aging and service-learning 

as a core learning method. 

 

Despite its numerous strengths, the Gerontology Program has a number of substantive 

challenges that must be sufficiently addressed in order for the Program to move 

effectively forward. These include but are not limited to:  

 

1) Strengthening the existing degree by developing professional skill sets that would 

attractive to potential employers;  

2) develop the degree program such that it is offered completely online;  

3) improve marketing strategies that target a broader and more competitive market;  

4) bolster the program through additional faculty support. 

 

3. Identify immediate and long range problems to overcome as well as opportunities 

for development. What improvements are planned for the next few years and how 

will those improvements be tracked and measured? 

 

The most significant challenge facing the Gerontology Program is addressing the 

changing employment landscape for students graduating with a Master’s Degree in 

Gerontology. While the aging population is growing (necessitating greater resources), 

their active lifestyles are in many ways redefining the type of care they need and thus 

changing the skill sets of those who serve them. Then too, employers are experiencing 

financial constraints that necessitate their pursuing employees with blended skill sets. The 

combined effect is the already somewhat minimal employment market for gerontologists, 

is shrinking rapidly. Rather, employers are now seeking employees with specific 

professional skill sets (e.g., nursing, social work, physical therapy) but who may have 

some formal or academic training in working with ageing populations. This changing 

employment landscape provides a compelling challenge for the Gerontology Program and 

one in which the Program must be proactive in its response. With this goal in mind, the 

program is currently developing specializations to combine specific skill sets with our 

core curriculum in gerontology- the first being with Cameron School of Business and the 

Aging Administration Services specialization and the second being Elder Advocacy. 

  

As has been noted in various locations within this document, another major challenge 

(short and long range) confronting the Gerontology Program is the level of commitment 

from other degree programs to support the Gerontology curriculum. The curricular model 



currently employed necessitates Gerontology students completing courses offered by 

various degree programs throughout the university. To effectively respond to this on-

going problem, the following is recommended: 

 

 Recruit a tenure line Coordinator of Gerontology 

 Add an additional full time line Lecturer 

 Develop joint appointments and the necessary incentive structure between 

Gerontology and other degree programs within the CHHS.  

 Create a Gerontology faculty fellows program. Six fellows are chosen for 

a period of three years.  During this time they are expected to teach at least 

2 GRN courses over the three-year period, agree to mentor students that 

match their interests, review application 2 -3 files per year, and attend 

meetings every other month. Fellows would receive a $1000 stipend per 

year in travel money, the title, and a plaque.  

A problem that needs immediate resolution is that the Program lacks data verifying that 

program objectives are being met. In response, the Program must develop mechanisms to 

measure our objectives and an efficient means of storing and analyzing these data.  There 

is also a pressing immediate need to develop the Program’s community outreach and 

engagement efforts. While the Gerontology Program has a rich history of community 

service, in order to increase the marketability of our students, the Program must enhance 

its relationships with community agencies. Formalize an advisory board that is comprised 

of alumni and service providers.   

 

4. Based on all of your discussion above, briefly summarize how well you are meeting 

the goals and objectives of the program’s strategic plan. What new goals, objectives, 

and action strategies have been or should be developed? What activities are 

necessary as next steps in moving towards these new goals and objectives? 

 

Current Success in Meeting Program Goals 

 

Based on the information presented in this self-study, it appears the Gerontology Program 

is meeting its programmatic goals as articulated in Appendix C. The Program features a 

diverse student body which is exposed to intensive service-learning experiences that 

support the region’s aging population and the agencies that serve them. These 

experiences are supplemented by academic content focused on the psychological, 

physical, and sociocultural elements throughout the lifespan. The program’s curriculum 

and emphasis on faculty mentorship integrates research, teaching, and service to guide 

student experiences.  

 

Visioning the Future 

Nationally, the growth rate of people over 65 is 2.5% per year and by 2030, 1 in 5 people 

in United States will be over 65. Locally, Southeast North Carolina’s population has a 

higher percentage of people over 65 than in the rest of the state. While 13.8% of North 

Carolina’s overall population is over 65 years of age, in New Hanover County the 



percentage increases to 14.8%, 16.2%, in Pender County and Brunswick County at 

20.7%.  As a retirement destination this region’s aging population is expected to grow at 

a faster rate than other parts of the state. It is critical for this region to be leaders in the 

development and delivery of services and resources to an aging population. 

As we are living longer we are accumulating more diseases and disabilities leading to 

greater need for assistance and dependence on others. While only 9% of people 65-69 

need assistance, nearly 1 in 4 people over 85 need some type of assistance with daily 

living activities. Thus, older adults account for more than 37% of all emergency 

medicine. Then too, there is a shortage of geriatric specialists in all allied health fields 

including, but not limited to, medicine, nursing, social work, physical and occupational 

therapy. Based on the projections of The Bureau of Labor Statistics, nine of the fastest 

growing professions in the US, focus on direct care professions that work with older 

adults. Although the demand for specialized geriatric specialists is well documented, less 

than 1% of nurses, 3% of psychologists, and 4% of social workers specialize in geriatrics. 

Thus, there is a demonstrated need for a well-trained geriatric workforce which presents 

UNCW’s Gerontology Program with an excellent opportunity to position itself as a leader 

in the preparation of those individuals.  

Based on current and emerging population demographics, and the increasing demand for 

specialization in aging services we propose a three-pronged plan that, when fully implemented, 

will place the Gerontology program in a position of exemplary quality and sustainable growth. In 

refocusing our efforts on these three areas, we must implement changes that will improve the 

integrity of the curriculum, increase our marketing base, and develop the institutional resources 

allocated to the program. Specific action steps addressing each of these areas are discussed in 

greater detail below.  

 

1. Product Emphasis and Target Audience – In its current configuration, the 

Gerontology Program has extended itself in several directions impinging on its ability 

to serve all those areas with equal effectiveness. In the future, the Gerontology 

Program will focus its energies and resources on just three strategic areas central to its 

mission (see Figure 1): the Masters of Science in Gerontology degree, the Certificate 

in Gerontology, and infusing aging education across the curriculum via GRN 101 

(Introduction to Gerontology). Concentrating on these specific areas will allow us to 

improve the profile and quality of our programs through more effective allocation of 

available resources and improved student academic profile through targeted 

recruitment efforts.  

 

2. Restructured Curriculum – The restructured curriculum involves three principle 

elements: a competency driven core, research and clinical experiences, and 

specializations in select professional disciplines. The Gerontology core will be based 

on the competencies currently in development by the Association of Gerontology in 

Higher Education (AGHE). These competencies will be imbedded within a five 

course core curriculum that will ensure our graduates will have a common academic 

experience grounded in current best practices in the discipline. Moreover, for the first 

time, the core curriculum will be offered entirely online. The distance education 



format has numerous obvious advantages. It will enable the program to significantly 

broaden its target audience to include national and international applicants. The 

electronic format will not only engage traditional matriculates but also those 

individuals already in established careers who wish to pursue advanced study or 

obtain a new skillset while continuing with their current professional lives.  

This core will also serve as the requirement for the Certificate in Gerontology so a 

completely on-line certificate program should also significantly broaden its 

marketability. The SHAHS proposes a two-pronged approach to growing enrollment 

of those pursuing the certificate. First, we must work with graduate programs at 

UNCW and other institutions to promote the certificate in Gerontology as an option 

to be pursued simultaneously. The ability to understand aging populations increases 

the ability to work effectively with these persons and thus, a certificate in 

Gerontology should be a highly attractive credential to obtain while pursuing 

graduate training in other areas that may serve this unique population. Then too, as 

future graduate programs are envisioned and developed on our campus, they should 

be examined with regard to whether the proposed program could be enhanced by 

pairing it with the post-baccalaureate certificate in Gerontology. Second, the 

certificate program should be strategically marketed to professionals in the 

community and beyond as an augmentation to their existing skillset. Among those 

professions with natural links to Gerontology are healthcare, law, finance, 

hospitality/tourism, realty, and numerous others.  

The clinical and research elements comprise the second phase of the curriculum and 

will facilitate students’ growth as critical consumers of the literature base through 

conducting applied research projects under the direct supervision of qualified 

academic faculty. Students will also acquire highly applicable clinical skills through 

work with approved aging service agencies where they will experience direct 

mentoring by skilled practitioners. The clinical and research elements of the revised 

curriculum are essential in developing practitioners who are able to make substantive 

contributions immediately upon emergence into the workforce.  Ideally they will be 

integrated as a way of evidencing the efficacy of the student’s clinical work.  
 

The final phase of the curriculum will allow the student to select from several 

“specializations.” These specializations reflect a collection of courses designed to 

develop highly marketable professional skillsets that will augment and contextualize 

the Gerontology core. Our experience is that a stand-alone degree in Gerontology is 

of limited value in today’s workforce. However, a person who possesses a marketable 

skillset and who also understands how that skillset can be uniquely applied to the 

aging population can be at a considerable advantage. Thus, our ability to link the 

Gerontology degree structure with specializations from other academic disciplines is 

essential for the long-term viability of the Gerontology degree program. The 

Gerontology program can only be successful if other academic units at UNCW are 

supportive by way of providing access to courses, manipulation of pre-requisites, 

adjusted admission criteria, etc. Initial specializations are being pursued in Aging 

Services Administration and Elder Advocacy. The Aging Services Administration 



concentration is in partnership with the Cameron School of Business. The proposed 

specializations will be sent to the curriculum committee in the Fall 2014 semester.  

3.  Recruitment of Senior Leadership – Clearly the Gerontology Program is in a period 

of considerable change, change that can lead to growth, prominence, and 

sustainability. However, in order to effectively realize these outcomes, the program 

needs a visionary leader who understands the changing market demographics, has 

experience with curriculum reform, is adept at interprofessional collaboration, and 

can be an effective advocate on campus and in the community. Such a leader must 

have significant knowledge of the gerontology field, understanding of the 

employment market, and possess considerable leadership experiences in developing 

academic programs and community partnerships. The Gerontology program has been 

operating without a permeant leader for the 2013-24 and 2014-15 academic years. 

SHAHS has requested approval for an open rank search to serve as the Gerontology 

Program Coordinator. 
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Figure 1: Gerontology Program strategic areas of focus 

 



Timeline for Self-Study 

 

Time Process 

November 2013 Charge to committee 

December –February Self-study document prepared by original committee 

Summer 2014 Interim Coordinator Updates and Edits Self-Study 

August 22 Self-study submitted to CHHS Dean for review 

October 15 Self-study submitted to Graduate School Dean 

October 31 Self-study submitted to Provost 

October  Itinerary and logistics for site visit developed 

November 1 Self-study sent to reviewers 

November 17-19 Site visit 

January 30 
Report submitted to Graduate Dean by external reviewers; forward to 

CHHS Dean and Provost 

February  
Meeting of Co-Chairs with Deans and Provost to discuss self-study, site 

visitor’s report, and program response 

February 28 Co-Chairs submit report to CHHS Dean 

March  
CHHS Dean responds to Co-Chair’s report; copies of report and 

response submitted to Graduate School Dean 

April 15 
Graduate Dean forwards report to Provost, who may schedule follow-up 

meeting 

April  Follow-up meeting of Deans, Director, and Provost 

 

  



Appendix A     

Interdisciplinary Minor in Gerontology 

Required Courses in Gerontology: 

GRN 101- Introduction to Gerontology (3 credits) 

Introduction to the social, psychological, physiological, and philosophical aspects of aging 

through reading, writing, and fieldwork. Satisfies University Studies II: Approaches and 

Perspectives/Living in Our Diverse Nation. 

GRN 440- Current Issues in Gerontology (3 credits) 

Study of current issues and topics in the field of aging from an interdisciplinary and global 

perspective with participation in a service-learning project. 

SOC 336- Sociology of Aging (3 credits) Prerequisite: SOC 105  or GRN 101 . Sociological 

theories and methods used to explain the aging process. Topics include demography, age 

stratification, aging and the life course, minority elderly, housing patterns, health, and social 

policy. Satisfies University Studies II: Approaches and Perspectives/Living in Our Diverse 

Nation.  

PSY 324- Psychology of Aging (3 credits) Prerequisite: PSY 220  or PSY 221  or PSY 223  or 

consent of the instructor. A study of the psychological aspects of human aging. Topics include 

the effects of normal and diseased aging on perceptual and cognitive functioning, personality and 

social relationships, and physical and emotional health. 

HEA 325- Health and Aging (3 credits) Prerequisite: GRN 101 . An introduction to health 

characteristics of the aging population. Topics include biomedical changes of various body 

systems and lifestyle factors such as nutrition, stress, drugs, exercise and sexuality. Field 

experience required. 

Electives (6 hours required) 

COM 296 Cross-cultural Communication and Aging (3 credits) Examines the impact of 

culture on Communication and aging processes. 

  

COM 392 Aging and Communication (3 credits)  Communicative behavior of the elderly 

within the contexts of friendship networks, health care systems, the work place and the family. 

Social forces that influence society's perceptions of the aging communicator.  

GRN 446 Health Care Access for the Elderly (3 credits) An Introduction to the US health care 

system with an emphasis on issues related to the elderly. Problems of access to health care for 

the aging population, their families and communities.  

 

http://catalogue.uncw.edu/preview_program.php?catoid=17&poid=2291&returnto=1094#tt5159
http://catalogue.uncw.edu/preview_program.php?catoid=17&poid=2291&returnto=1094#tt9003
http://catalogue.uncw.edu/preview_program.php?catoid=17&poid=2291&returnto=1094#tt9357
http://catalogue.uncw.edu/preview_program.php?catoid=17&poid=2291&returnto=1094#tt2804
http://catalogue.uncw.edu/preview_program.php?catoid=17&poid=2291&returnto=1094#tt3686
http://catalogue.uncw.edu/preview_program.php?catoid=17&poid=2291&returnto=1094#tt7234


GRN 491 Directed Independent Study in Gerontology (1-3 credits) Independent study with a 

member of the gerontology faculty. Requires consent of the gerontology coordinator.  

 

GRN 495 Special Topic Seminar in Gerontology (3 credits) Discussion of special topic 

related to gerontology.  

PAR 215 Bioethics (3 credits) Examination of the principles and problems in the application of 

ethical theory to medical research and practice.  

 

PSY 223 Life Span Human Development (3 credits) Variables and factors underlying human 

growth and development across the life span. Physical, cognitive, social, emotional, and sexual 

developments are emphasized.  

PSY 416 Adult Development and Life Transitions (3 credits) Explores normative and non-

normative changes of adulthood.  

 

RTH 369 Recreation Therapy in Gerontology (3 credits) Biological, sociological, and 

psychological aspects of aging as related to the planning and delivery of recreation therapy for 

older adults.  

SOC 220 Birth and Death (3 credits) The examination of the sociological dimensions of 

"human entry and exit." Gerontology students study the role of the aged in the life course status 

passages.  

 

SOC 418 Women and Aging (3 credits) Examines women's experience of old age and the 

aging process. Specific emphasis on family, medical, and economical institutions.  

 

SWK 310 Social Service Practice for the Elderly (3 credits) Health, social and income needs 

of an aging population will be related to current laws, programs, administrative networks, and 

politics. 



Appendix B 

Post Baccalaureate Certificate in Aging Coursework 

GRN 501 Aging and Society (3 credits) 
Study of age as a structural feature of changing societies and groups, aging as a social process, 

and age as dimension of stratification. 

GRN 523 Physiology of Human Aging (3 credits) 

An overview of the aging process with special emphasis on anatomical and physiological 

changes that occur with human aging. Current theories as to the mechanisms of aging are 

considered. Premature aging diseases and age-related diseases are discussed. Student 

presentations required. Three lecture hours each week. 

GRN 540 – Current Issues in Gerontology (3 credits) 

Study of current issues and topics in the field of aging from an interdisciplinary and global 

perspective. 

GRN 590 Practicum in Gerontology (3 credits)                                                                                                  

Each practicum course requires 125 clock hours of field work.  A field experience designed to 

demonstrate knowledge and skills related to geriatric or gerontological practice.  

PSY 524 Psychology of Aging (3 credits) 
Advanced topics on the effects of aging on a variety of psychological processes including 

attention, memory, complex cognition, personality, mental health, and social support.     

 

 



Appendix C 

MA in Liberal Studies with a Concentration in Gerontology 

Required Courses in Gerontology 

GRN 501 Aging and Society (3 credits) 
Study of age as a structural feature of changing societies and groups, aging as a social process, 

and age as dimension of stratification. 

GRN 523 Physiology of Aging (3 credits) 
An overview of the aging process with special emphasis on anatomical and physiological 

changes that occur with human aging. Current theories as to the mechanisms of aging are 

considered. Premature aging diseases and age-related diseases are discussed. Student 

presentations required. 

GRN 540 – Current Issues in Gerontology (3 credits) 

Study of current issues and topics in the field of aging from an interdisciplinary and global 

perspective. 

PSY 524 Psychology of Aging (3 credits) 
Advanced topics on the effects of aging on a variety of psychological processes including 

attention, memory, complex cognition, personality, mental health, and social support.     

In addition to GLS 502: Contemporary Issues in Liberal Studies, GLS 598: Final Project in 

Liberal Studies, and 9 hours of other GLS courses. 



Appendix D    

MS in Applied Gerontology Core Courses 

GRN 501 Aging and Society (3 credits) 
Study of age as a structural feature of changing societies and groups, aging as a social process, 

and age as dimension of stratification. 

GRN 540 – Current Issues in Gerontology (3 credits) 

Study of current issues and topics in the field of aging from an interdisciplinary and global 

perspective. 

GRN 503 Investigative Inquiry in Gerontology (3 credits) 

Principles of quantitative and qualitative methods used in gerontological research and inquiry.  

GRN 523 Physiology of Human Aging (3 credits) 

An overview of the aging process with special emphasis on anatomical and physiological 

changes that occur with human aging. Current theories as to the mechanisms of aging are 

considered. Premature aging diseases and age-related diseases are discussed. Student 

presentations required. Three lecture hours each week. 

PSY 524 Psychology of Aging (3 credits) 
Advanced topics on the effects of aging on a variety of psychological processes including 

attention, memory, complex cognition, personality, mental health, and social support.     

GRN 590 Practicum in Gerontology (3 credits)                                                                                                  

Each practicum course requires 125 clock hours of field work.  A field experience designed to 

demonstrate knowledge and skills related to geriatric or gerontological practice. Must be 

repeated to earn 6 credit hours by Master of Science students. 

GRN 597  Master’s Project Proposal Development (3 credits)                                                                                               

The seminar is intended to cover the research process required to complete the gerontology 

program final project and prepare an individual for publishing final project results.  The course 

will cover the general purpose, content, and function of proposal writing, reviewing specifically 

the requirements of UNCW’s Gerontology Program. 

GRN 598 Gerontology Final Project (3 credits)                                                                                                            

Focused study of issue in gerontology of importance to professionals from the worlds of 

business, government, not-profit agencies and/or research. Synthesizes interdisciplinary 

curriculum with student’s interest and practical experience. 

Additional Requirements:                                                                                                                                                      

Students must complete 3 additional elective courses, chosen on the basis of background and 

future career goals. Examples of electives include the study of women and aging; health care 

access and aging; family, health and aging; therapeutic recreation with older adults; social work 

with older adults and family members; grant writing; managing nonprofit organizations; 

neurological psychology. A transdisciplinary elective in Geriatric Assessment is currently being 

planned. 



Appendix E 

Comparison of Mission and Objectives 

 

University of North Carolina Wilmington 

Educational Program Assessment Plan and Report 
Master of Science in Applied Gerontology, Post-Baccalaureate Certificate in Gerontology, Master of Arts in Liberal Studies—Gerontology Concentration  

Assessment Plan for 2010-2011 
Primary Contact Name/Info: Eleanor Krassen Covan, PhD  covane@uncw.edu      910-962-3435 
 
 

Program Outcome 
UNCW Strategic Goal 

Tools Implementation Summary of Findings Actions Taken 

PO 1: To provide students 
experiences based on the 
integration of research, 
teaching, and service. 
 
UNCW Strategic Goal I: 
Create the most powerful 
learning experience possible 
for our students 
 
UNCW Strategic Goal V: 
Strengthen the University’s 
regional engagement and 
outreach activities. 
 

1) Graduates are asked 
questions about work and 
educational experiences 
post-graduation 
2) Students complete 
writing assignments 
analyzing the goodness of 
fit between classroom 
learning and practical 
experiences  
3) Record of Practicum 
hours  and records of CLES 
Hours 
4) Final master of 
science projects in Randall 
Library  

1) Graduate survey 
completed by all 
graduates 

2) Writing projects 
completed by 
students in GRN 540, 
GRN 590, GRN 518, 
GRN 546, GRN 595, 
GRN 598 currently 
stored in Blackboard 
Vista 

3) Hours completed & 
final paper submitted 
for GRN 590 

4) Final projects and 
their related papers 
submitted for GRN 
598 

 

1) Survey findings for 
graduate attached. The 
alumni survey data is 
pending. 
2) Students applied 
gerontological theory (life 
course perspective) writing 
about topics and making 
presentations that are 
important to the region but 
storage of their work is 
problematic. Students kept 
portfolios on Blackboard 
Vista. This was problematic as 
the university changed 
Blackboard platforms and the 
data from Vista can no longer 
be accessed. 
3) Three practicum 
students completed a total of 
750 hours ; Graduate student 
CLES hours reported as 1540; 
Survey Results 
4) Student Master’s 
Projects; Final project 

1. Surveys given to 
graduates and 6 
month alumni.  

2. Students begin 
developing academic 
portfolios. The 
Gerontology Faculty 
are testing out the 
Portfolio feature of 
Blackboard Learn.  

3. Telephone survey 
was utilized to 
determine 
preparedness of 
students for 
practicum 
responsibilities. 

4. Format for final 
project changed to a 
journal format so 
projects will be 
archived in academic 
journals. Guyder’s 
project results were 
presented at two 

mailto:covane@uncw.edu


proposals had begun to look 
like dissertation proposals 
 

professional 
meetings; a poster 
was made, and 
submitted for 
publication.  

a. Faculty 
created Final 
Project 
Preparation 
Course 

PO 2: To foster learning by 
mentoring our graduate 
assistants in teaching, 
research, and service 
positions.   
 
UNCW Strategic Goal II: 
Recruit, retain, and develop 
quality faculty, 
administration and staff in 
appropriate numbers. 
 

Gerontology faculty 
commitment to provide 
opportunities relating to 
teaching, research, and 
service each semester. 
 
Discussions with graduate 
teaching assistants about 
assignments. 

The Gerontology Coordinator 
will collect a summary report 
of gerontology teaching 
assistant duties and 
assignments and analyze 
them to determine that 
assignments are suitable.  

In AY 2010-2011, six 

graduate assistants were 

trained to assist in the 

classroom; three assisted 

faculty members on 

research presentations at 

national and international 

conferences, two were co-

authors on manuscripts 

submitted for publication 

and another submitted a 

proposal to present 

research at a conference in 

2011-2012. While we 

certainly do not now have 

faculty and staff in 

appropriate numbers, we 

have achieved the most 

possible using our limited 

resources. 

Forms were created and 
utilized by all students and 
faculty involved with 
Graduate Assistant 
Placements. A contract 
between the student and 
supervisor is then 
completed. 
 
 

PO 3: To continue focus on 
the strengths of diversity 
throughout the lifespan. 
 
Goal III:  Embrace and 
enhance diversity 

Syllabi records of learning 
objectives for GRN 540, GRN 
501, GRN 518, GRN 546, and 
GRN 598.  

The gerontology coordinator 
reviewed course objectives 
undertaken to ensure that 
our commitment to 
education regarding diversity 
was met.  

As a consequence of 

diversity, the only student 

final research project 

included participant 

diversity, as did student 

All courses were 
found to have 
objectives relating to 
diversity therefore 
no action taken. 

http://www.uncw.edu/hahs/documents/GRNRequestforGraduateAssistantship.pdf
http://www.uncw.edu/hahs/documents/GRNFacultyRequestforGradAssistant.pdf
http://www.uncw.edu/hahs/documents/GRNGraduateAssistantContract.pdf


throughout the university’s 
constituencies, culture, 
curriculum and outreach 
activities.   

interview projects in the 

context of program courses 

(Aging Vietnam Veterans, 

Current Issues Recycling 

Mentors Study, Health Care 

Access study & Women and 

Aging.)  

Syllabi: 

GRN 540, GRN 501, GRN 

518, GRN 546 

PO 4: To recruit a diverse 
student population. 
 
Goal III:  Embrace and 
enhance diversity 
throughout the university’s 
constituencies, culture, 
curriculum and outreach 
activities.   

Demographic enrollment data 
 

Enrollment data records are 
kept by coordinator 

Members of the incoming 

AY2011-2012 class are 1 

Asian American, 1 African 

American and 1 Native 

American.   

No change in actions 
are necessary 
however, diversity 
was emphasized in 
recruiting efforts. 

PO 5:  To assure that 
graduates understand the 
impact of global aging by 
infusing the topic throughout 
the curriculum 
 
Goal IV:  Create an 
educational environment 
that prepares our students 
to be global citizens. 

Syllabi records of learning 
objectives for GRN 540, GRN 
501, GRN 518, GRN 546, and 
GRN 598. 

A review of all courses has 
been undertaken by the 
gerontology coordinator to 
identify areas for potential 
global study. 

Reading, writing and 
discussion assignments in 
GRN 540, GRN 501, GRN 595 
(Aging Viet Nam Vets), and 
GRN 546 included material 
from countries in Europe, 
Asia, Australia, South 
America  and Africa archived 
in Blackboard  
 

Due to Blackboard 
format changes, a 
graduate teaching 
assistant now aids in 
archiving in Microsoft 
Word files so we are 
not dependent on 
Blackboard archives. 
 

PO 6: To provide a curriculum 
that is dedicated to regional 
engagement. 
 
Goal V:  Strengthen the 
university’s regional 
engagement and outreach 

1. Records of service-
learning hours with 
CLES 

2. Written reflections on 
service-learning 
experiences. 

Gerontology faculty  
encouraged to include 
service-learning experiences 
in coursework responding to 
needs identified by service 
providers in our region.  
 

See data listed in PO1.3  There weren’t 
sufficient resources 
in AY 10-11 to 
activate the advisory 
committee. 



activities. Service-learning hours are 
reported to the Gerontology 
Coordinator as well as CLES. 

PO 7: To encourage the 
support of gerontology 
education by applying for 
grants and encouraging 
graduates to remain active 
with the University. 
 
GOAL VII: Ensure adequate 
resources to achieve 
university goals by increasing 
public financial support and 
private giving. 

1. Faculty members will 
apply for grants.  

2. Maintain connections 
with graduate 
students 

Coordinator will maintain a 
list of grants applied for by 
faculty and students.  
Post-graduation survey help 
to maintain current 
information of and contact 
with graduates. 

Gerontology faculty and 
graduate students applied 
for three grants [McArthur 
Foundation: Aging in Place: 

Can the House Remain the 

Home?]; Smith Richardson 
Foundation: Life History 

Narratives of Combat 
Vietnam Veterans and their 
Families; Brimstone: Life 
History Narratives of 
Combat Vietnam Veterans 
and their Families. 
Although difficult in the 
current economic climate, 
we have been able to 
maintain a small but steady 
pool of donations to the 
UNCW Gerontology Program 
Trust fund.  
 

Faculty will recycle 
two existing 
proposals to other 
potential funding 
agencies 

 
 

Student Learning Outcomes 
(UNCW-Wide Learning Goal) 

 
Tools 

 
Implementation 

 
Summary of Findings 

 
Actions Taken 

1. Demonstrate an 
understanding of the 
extent to which racial, 
ethnic, and gender 
diversity impact on 
experience in later years. 
(Foundational Knowledge) 
(Information Literacy) 
(Inquiry) (Diversity) 

Literature review All GRN students will be 
assessed annually in GRN 540, 
Current Issues in 
Gerontology, by Dr. Covan. 

This student cohort was 
weaker than previous 
cohorts, requiring some 
students to redo their initial 
literature review assignments 
to earn a passing grade. Initial 
mean score was 80% (n=5). 
On redo, mean score: 90% 
(n=5) 

Faculty created a methods 
course to teach among other 
things, how to do a literature 
review.  See syllabus for GRN 
595002. 

2. Analyze and compare 
gerontological literature on 

Literature review discussion All GRN students will be 
assessed annually in GRN 540, 

Students did better on this 
assignment than on overall 

No changes are planned at 
this time. 



current issues to popular 
views of aging. 
(Information Literacy) 
(Critical Thinking)  

Current Issues in 
Gerontology, by Dr. Covan. 

literature review. Mean score 
was 90% (N= 5) 

3. Demonstrate professional 
skills as a gerontologist. 
(Critical Thinking) 

Portfolio of work 
demonstrating skills, theory, 
research , practice 

GRN 501 was not taught in AY 
2010-11 as we only had one 
student and he had already 
taken the course. 

N/A  Portfolio was collected on a 
flash drive of the one 
graduating student. 

4. Demonstrate competence 
in the area of research 
ethics. (Critical Thinking) 

Online CITI tutorial on the 
protection of human subjects 

All GRN students will be 
required to pass the tutorial 
in GRN 540, Current Issues in 
Gerontology, by Dr. Covan. 

Completion rate = 100% (n=5) No changes are planned at 
this time. 

5. Demonstrate 
understanding of 
collaborative 
interdisciplinary research 
in gerontology. 
(Informational Literacy)  
(Team Work) 

Collaborative research study 
on careers in aging 

GRN 501 was not taught in AY 
2010-11 as we only had one 
student and he had already 
taken the course. 

N/A Collaboration rubric was 
developed and piloted in GRN 
595. 
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Service-learning Hours Recorded by the Center for Leadership Education 
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Gerontology Diversity Proposal

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 



Appendix H 

MS in Applied Gerontology Alumni and 

Current Students 

Scholarship 

 

Student: Stidham, Regina Coeli 

Final Project Title: “Senior Friendly Community: What does this mean to those aging in place in 

rural Brunswick County, North Carolina?” 

Graduation Date: Fall 2007 

Ph.D. Program Admitted 

  

Student: Farmer, Mary 

Final Project Title: “Challenges of Faith-based Organizations Providing Meaningful Programs to 

their Elderly Community” 

Graduation Date: Spring 2008 

  

Student: Brice, Karon 

Final Project Title: “Poetry and the Elderly” 

Graduation Date: Fall 2009 

 Ph.D. Program 

 

Student: Segur, Laura 

Final Project Title: “Can Playing the Wii Fit Improve Balance in Older Adults?” 

Graduation Date: Fall 2009 

  

Student: Bundick, Sharon 

Final Project Title: “Meaning Making Among Aging Disenfranchised African American Men”   

Graduation Date: Spring 2009 

Ph.D. Program 

  

Student: Hutchison, Barbara 

Final Project Title: “Presbycusis: Can You Hear the Music of Life?” 

Graduation Date: Spring 2009 

Ph.D. Program 

  

Student: Clapsadl , Melannie 

Final Project Title: “Found Meanings in a Dementia Art Program” 

Graduation Date: Spring 2009 

Ph.D. Program 

  

Student: Larsen, Kirsten 

Final Project Title: “Life Satisfaction, Social Networks and Leisure Satisfaction in Older Low-

Income Women” 

Graduation Date: Spring 2009 

   

Student: James, Lindsey 

Final Project Title: “Driving Cessation in Older Adults” 

Graduation Date: Spring 2010 

  

Student: Guyder, Ryan Patrick 

Final Project Title: “The Subjective Experience of Older Males with Spinal Cord Injury”    

Graduation Date: Spring 2011 

Ph.D. Program 

  

Student: Atwood, Annamarie  

Final Project Title: “Community-Based Palliative Care for Older Adults: A Compassionate and 

Cost-Effective Approach” 

Graduation Date: Fall 2011 

  

Student: Diepenbrock, James A.  

Final Project Title: “Nationalized Health Care: Considering Effects on Elderly Americans” 

Graduation Date: Fall 2011 

 

Student: Salter, Jennifer  

Final Project 

Title: 

“Similarities and 

Differences in Expectations 

Within Skilled Nursing 

Facilities that Offer Both 

Short Term Rehabilitation 

and Long-term Care” 

Graduation 

Date: 

Fall 2011 

  

Student: Wilson, Warren W.  

Final Project 

Title: 

“Comparative Patterns in 

Governmental and Community 

Based organizations: How Social 

Altruism and the Deterrence 

Theory are Implemented to Protect 

Against Elder Abuse” 

Graduation 

Date: 

Spring 2012 

  

Student: Smith, Rhonda Adams  

Final Project 

Title: 

“Digital Healing: The 

Value of Technology 

through Social Networking 

for Intergenerational 

relationships of Vietnam 



Veterans” 

Graduation 

Date: 

Spring 2012 

  

Student: Greskovitz, Leanne 

Final Project 

Title: 

“The Relationship Between 

Adult Attachment Style and 

Caregiving” 

Graduation 

Date: 

Fall 2012 

  

Student: Nmashie, Stephanie 

Final Project 

Title: 

“The Ghanaian Aging 

Experience: Comparing and 

Contrasting Aging In Place 

And Migrating To The 

U.S.” 

Graduation 

Date: 

Fall 2012 

  

Student: Thomas, Brenda Williams  

Final Project 

Title: 

“Caregiver Stress and 

Coping in African-

American Women” 

Graduation 

Date: 

Fall 2012 

 

Student: Carpenter, Candace 

Final Project Title: “Subjective age as a construct in US advertising targeting the older 

consumer: How much attention is it being given in today’s ads?” 

Graduation Date: Spring 2013 

  

Student: Kathryn Cox 

Final Project Title: “The Relationship between Spirituality and Aging in Older Women in an 

Assisted Living Community” 

Graduation Date: Spring 2013 

  

Student: Kendall Creath 

Final Project Title: “Defining Person-Centered Care Through Activity Directors in Long-

Term Care” 

Graduation Date: Spring 2013 

  

Student: Kiley, Daisy 

Final Project Title: “Sibling Relationships Across the Lifespan” 

Graduation Date: Spring 2013 

  

Student: Mahajani, Prachi 

Final Project Title: “Perspectives of Medical Practitioners Regarding Latent Bacterial 

Infections in Chronically Ill Older Adults through Qualitative Interviews” 

Graduation Date: Spring 2013 

  

Student: Meyer, Katherine 

Final Project Title: “Elderly Relocation to Independent Living: A Multi-Party Approach 

through Qualitative Analysis” 

Graduation Date: Spring 2013 

   

Student:  Paschoa, Luis 

Final Project Title: “The Evaluation of an Exercise Program for Older Rural Adults” 

Graduation Date: Spring 2013 

  

Student: Lyubov, Yarova 

Final Project Title: “Effect of Acculturation and Health Beliefs in Utilizing Health Care 

Services by Elderly Women Who Immigrated to the USA from the former 

Soviet Union” 

Graduation Date: Spring 2013 

  

Student: Zeldin, Andrew 

Final Project Title: “Professional Attitudes Concerning Geriatric Care Management 

Certificate” 

Graduation Date: Spring 2013 

  

Student: 

Final Project Title: 

Graduation Date: 

 

Student: 

Smith, Brittany 

Exploring the Predictors of Depression among Older Incarcerated Women 

Fall 2013 

 

Jones, Carrie 

Final Project Title: “Community Resources for Older Adults Who Hoard” 

Graduation Date: Spring 2014 

  

Student: Rumbold, Jennifer 

Final Project Title: “Women and Social Support Through the Use of Internet and Computer 

Technologies (ICTS)” 

Graduation Date: Summer 2014 

  

Student: Kurtz, Lisa 

Final Project Title: “Transitioning to a Household Model of Care: As Case Study ” 

Graduation Date: Summer 2014 

  

Student: Hinton, Sarah 

Final Project Title: “Regulations and Criteria of Nutritional Intervention Programs for the 

Elderly” 

Graduation Date: Fall 2014 Anticipated 



 

 

  



Appendix I 

MS GRN Alumni Survey Responses (n=7) 

1. Why did you decide to enter seek a 

master’s degree in gerontology?  

 I had worked with older adults and 

enjoyed it 

 I thought it was an up and coming 

field 

 I wanted to use my bachelors degree 

for a career 

 To enhance entry into the business 

market for seniors 

 Because of the multiple opportunities 

that were available after graduation, 

such as employment opportunities in 

academia, government, non-profit, 

hospitals, nursing homes, etc 

 Because I enjoyed GRN 101 

 

Why UNCW?   

 Close to home  

 GRN program robust compared to 

others in US 

 Good fit for what I want to do 

 There was good financial support 

 Its good reputation  

 Dr. Covan showed a strong interest 

in me 

 

2. What were your expectations of the 

program?   

 Professional preparation 

a. To expand my knowledge base, 

sharpen my reading 

comprehension as well as my 

writing skills  

b. To prepare me to be a 

professional 

c. To provide me with the 

confidence  needed to research 

information to answer questions  

d. To be prepared for a career in 

applied research where I could 

develop clinical interventions 

e. Lots of sociology, psychology, 

social work, aging studies, time 

(intern, service-learning..) in long 

term care facilities or department 

of aging, activities with elderly  

f. The tools needed in order to 

effectively communicate in 

written form  

g. A "paper intensive" program 

helped me to no longer have any 

insecurity about my ability in 

writing 

h. Assistance with job placement 

 

 Graduate school/research 

preparation 

a. To learn about lifespan 

development (i.e., the biological, 

sociological, and psychological 

effects of the aging process) and 

life course development (i.e., 

personal attributes, period 

effects, cohort effects, social 

stratification, and symbolic 

interaction of aging) so I would 

be prepared for a career in 

applied research 

b. Preparation for grad school  

 

 General knowledge 

a. To gain an overall understanding 

of the struggles that the geriatric 

population may face, and how we 

can become prepared for these 

growing needs 

 

 Interpersonal  



a. A sense of community with other 

graduate students, especially 

those in my program at least one 

business class (how to run a 

business) and more exposure to 

health care/nursing courses 

 Personal growth 

a. To shape my character  

 

3. Please explain how the program did or 

did not meet your expectations and needs.  

 Met Expectations: 

a. It met all of my needs and 

expectations, and then some  

b. I experienced tremendous 

personal growth  

c. It taught me how to manage 

pressure exerting its force from 

all sides and tackle 

overwhelming assignments in a 

systematic manner 

d. I did research, presented and 

published 

e. It enhanced my knowledge of my 

personal attributes and abilities 

f. It meet my needs through 

interdisciplinary classes 

applicable to the study of aging  

g. I gained hands on experience 

through the practicum and 

Careers on Aging event 

h. It offered online with occasional 

face-to-face sessions. The 

addition of evening/night courses 

helped additionally 

i. The rigorous workload of the 

classes I took at UNCW prepared 

me well to handle the fast pace 

curriculum I am involved in 

currently 

 

 Did Not Meet Expectations: 

a. I did not gain a sense of 

community with the other 

graduate students 

b. I wasn’t mentored like I expected 

to be 

c. I didn’t get assistance with 

finding a job 

d. I didn’t really get the interaction 

with people, facilities, service 

provider 

 

 Other: 

a. I realized that I’d be better 

working with the children of 

“old” elderly to help them 

through sandwich generation 

issues rather than working 

directly with the old elderly 

b. I may never recover the cost of 

the degree in terms of 

salary.  But I did not expect this  

 

 4. How could the program be improved?   

 More Practical 

Knowledge/Application/Certificati

ons 

a. I lack useful knowledge to 

support an acceptable salary level 

b. Include coursework focusing on 

healthcare and long term  

c. Have some coursework focused 

on alternatives to nursing home 

or assisted living settings would 

be valuable. 

d. More 

career/employment preparedness 

for life after grad school 

e. More experiential learning or 

application based courses 

 

 More Interdisciplinary 



a. Partner with other areas such as 

business, nursing, computer 

science (healthcare informatics) 

and recreation therapy to provide 

a broader program that will lead 

to more job opportunities.    

b. Partnership with the Social Work 

program 

c. It should have been coupled with 

nursing and social work much 

better than it was  

d. Nursing students could benefit 

from some coursework 

concerning the aging process 

 

 More Resources: 

a. More funding for the program  

b. More faculty  

c. Program is underfunded and 

understaffed!   

d. Graduate school could do a better 

job of promoting the program to 

undergraduates 

 

 Enhanced Coursework  

a. I saw extreme short-comings in 

the research methods, anatomy 

and physiology and social work 

aspects of the program  

b. Not just a one shot methodology 

course 

c. To add a module or two in the 

study of diseases 

(nursing/geriatrics) so that 

applied gerontology students are 

competitive in the marketplace 

with nurses/social workers who 

are claiming to be applied 

gerontologists  

 

 PhD Program 

a. Create a dual program that 

combines master and doctoral 

curricula.  

b. Create a dual program because 

there are only six universities in 

the U.S. that offer doctoral 

degrees in applied gerontology 

 

 Better Organization: 

a. I took a class, PAID for a class 

that I did not need, and then 

prolonged my completion time 

 Research 

a. Less focus on qualitative 

research 

 

 More Transparency  

a. The program could be enhanced 

by up-front transparency and 

additional real-world appraisal of 

the sustainability of gerontology 

as a career field 

5. Please describe any aspect of the 

program that you think is innovative or 

perhaps that distinguishes it from other 

gerontology programs?   

 Curriculum 

a. Truly applied gerontology 

opposed to theoretical 

gerontology that is based on 

current theory, multiculturalism, 

gender, combat veterans, and 

relevant events of the 21st 

century  

b. The commitment that it shows to 

service-learning 
c. Quite an interdisciplinary 

approach  

d. The interdisciplinarity of the 

program is a strength 

e. Capstone course entitled 

Careers in Aging  



f. The ability to complete 

coursework online or in the 

evening  

 

 Mentorship 

a. Leadership, mentorship, and 

inspiration in student autonomy 

and self-directedness toward 

choice of research.  

b. The flexibility and 

encouragement/guidance in the 

practicum/final project aspects.   

c. The mentorship available under 

this program was wonderful.  

 

 Unique Opportunities 

a. I really never knew that I liked 

teaching before I had this 

opportunity. 

b. Opportunity to create and 

execute an Informational aging 

fair, conduct interviews with 

various and diverse professionals 

in the field, write a combined 

scholarly paper with peers that 

could potentially be published, 

and other academic 

responsibilities one was required 

to complete in conjunction with 

the aforementioned. 

  

6. Where do you think the field of 

gerontology is going (e.g., where will the 

jobs be)?   

 To Those with Credentials: 

a. Unless professors, practitioners 

and advocates in the field of 

applied gerontology form a 

statewide or nationwide 

regulatory body, there will not be 

an applied gerontology program 

as we know it in the very near 

future.  

b. In Wilmington, to nurses and 

social workers  

c. those working with aging adults 

will have to increasingly be 

credentialed/experienced in 

healthcare.  Alternatively, 

MSSW, MS/license in 

counseling, nursing(!) etc. are 

viable and perhaps equally as 

attractive.  Why not combine all 

of these under one degree path? 

d. Jobs will require MSW, or BSRN 

or some such certification.   

 

 Healthcare Businesses & 

Government:  

a. Beyond LTCs, business 

management, health care, 

distance health care, faith based 

entities, housing, government.   

b. Managers will be needed to run 

the businesses 

c. Healthcare, politics, government, 

non-profit and for-profit 

organizations, hospitals, nursing 

homes/assisted living facilities, 

hospice and palliative care, 

rehabilitation services, funeral 

homes,  

d. Healthcare system; higher acuity 

patients with higher level of 

demands continue to enter the 

long term care setting.  

e. The continuous struggle between 

providing a high level of care 

with balancing rising costs and 

both Medicare and Medicaid 

governmental cuts, will continue 

to rock the industry. 

 

 Other: 

a. There may be no money with 

which to pay you, but there will 



be abundant work that will 

require educated, compassionate 

individuals to perform.   

b. Jobs in general have to have 

relevance in today’s world,  

c. I think the field is wide open and 

getting bigger.   

d. Sadly, as I am looking for work I 

am asking myself the same 

question. 

e. There are too many people who 

don't yet understand what 

gerontology is!  

 

 7. How can the gerontology program at 

UNCW meet the needs of the future?   

 Produce more competent 

professionals trained to work with 

and serve the needs of an aging 

population.   

 A significant challenge in the field is 

getting people interested in 

working in it  

 We need more passionate scholars 

who have the capacity to assist 

developing innovative programs that 

provide more older adults services 

with less resources.   

 Educate the public in the difference 

between the study of diseases and the 

study of aging,  

 Continuing to offer inter and 

multi-disciplinary academic 

programs with innovativeness.  

 Boomers are NOT going to "put up 

with" the Medical Model of 

wellness, but rather, want the 

holistic approach. Strengths vs. 

weaknesses. Psycho-social, 

cognitive, emotional, 

religious/spiritual, etc., and then... 

ALSO physical. 

 Integrate more clinical aspects and 

coursework linked to the 

healthcare industry.  

 Link gerontology coursework with 

the nursing and social work 

program. (Aging individuals with 

mental health concerns is also a 

growing populous).  

 Maybe combining with the MSW 

program, so that there would be a 

state certification earned 

 Offering coursework or credit for 

Administers in Training (AIT) 

programs would be helpful to 

individuals who may want to be 

leaders within a SNF or ALF.  

  

 8. If not answered in the above questions, 

please tell us what you are doing or hope to 

do with your degree and whether or not 

you feel you are prepared to do that?  

 UNCW prepared me as well as it 

could have to succeed in a PhD 

program.   

  I felt myself grow when I graduated 

from UNCW,  

 I could not have reached my current 

level of knowledge, skills, and 

abilities without Dr. Eleanor Covan’s 

applied gerontology program; 

UNCW and Wilmington is surely 

losing a dynamic professor and 

leader. 

 It is early to tell; yet if I had it my 

way, I would work in some clinical 

capacity with aging adults full-time.   

 At this point I am scared, no one 

seems to recognize the relevance of 

my degree 

   

If there is anything else you’d like to share 

with us, please do so. 



 I don't know the current faculty, but 

I think the faculty in the Program 

when I attended were exceptional 

and caring teachers.  I was inspired 

and encouraged by all faculty 

members I came in contact with at 

UNCW. 

 I would have liked to have seen a 

Gerontological Center named after 

Dr. Covan for her contributions to 

the field, the students and the 

university and the community, 

especially aging Vietnam vets. I 

always respected her vast 

knowledge on sociological and 

gerontological topics and theories, 

and know that she is indeed "world 

class". I could more easily have 

seen her at Wellesley, than UNCW, 

but "life happens while we're doing 

other things", as John Lennon once 

said.  

 The university boasts its ability 

and might at "community 

engagement" and yet has done 

nothing to endorse a solid 

program aimed at their 

populace.  . . I have found that 

there is no real understanding 

and/or appreciation of 

Gerontology in most older 

[healthcare related] adult 

programs in Wilmington.  . . 

[Due to my failed job searches in 

gerontology] I have decided to 

leave the field, and realize that 

everyone has lost on this deal. 

Me, the community, the older 

adults and the 'so-called' 

community-engaged" 

university.  I paid 100% for my 

own education at UNCW. I have 

3 degrees from UNCW. I have 

NO JOB. I have been 

unemployed for over 2.5 years.  .  

. UNCW really missed the mark 

on this field and in my opinion, 

my Alma Mater really let me 

down by not engaging the 

community with information 

about the program that would 

greatly benefit them  . . . I 

believe that the field is now 

defunct in this region because it 

is not supported with a state 

license. . . I travel all over the 

country and have NEVER 

experienced the ignorance with 

regard to my profession as I have 

here. Everyone, elsewhere, 

understands the value of 

gerontologists and know people 

who are gainfully employed with 

their certificates, their dual 

majors and their B.S. and M.S. 

degrees in gerontology. 



Appendix J 

List of Faculty, Requested 

Demographic Information, and 

Curriculum Vitaes 

Facul

ty 

Mem

ber 

Tenu

re 

Track 

Statu

s 

Da

te 

of 

Hi

re 

Hig

hest 

Deg

ree 

Ear

ned 

Gradua

ting 

Instituti

on 

Expertise

/Interest 

Dedicated Program Faculty 

Fugat

e-

Whitl

ock, 

Elizab

eth 

Lectur

er 

5/7

/03 

PhD Virginia 

Commo

nwealth 

Universi

ty 

Disaster 

Planning; 

Social 

Aspects 

of Health 

Zeldin

, 

Andre

w 

Lectur

er 

(temp

orary) 

8/1

/14 

MS UNCW Geriatric 

Case 

Managem

ent 

Adjunct/Faculty in Other Programs 

Ashto

n, 

Candy 

Profes

sor 

7/1

/02 

PhD Universi

ty of 

Illinois 

Disabilitie

s, Older 

Women, 

Recreatio

n 

Therapy, 

Long-

Term 

Care 

Ballar

d, 

Tim 

Profes

sor 

8/1

/84 

PhD Wake 

Forest 

Universi

ty 

Human 

Physiolog

y 

Dark-

Freud

eman, 

Alyss

a 

Assist

ant 

Profes

sor 

8/1

/09 

PhD Universi

ty of 

Florida 

Psycholog

y of 

Aging 

Gauth

ier, 

Canda

ce 

Profes

sor 

8/1

/86 

PhD Universi

ty of 

North 

Carolina 

Bioethics 

Kisht

on, 

Joe 

Profes

sor 

8/1

/97 

PhD Ohio 

State 

Universi

ty 

Psycholog

y of 

Aging, 

Human 

Developm

ent 

Kolo

mer, 

Stace

Profes

sor 

8/1

/12 

PhD Universi

ty at 

Albany 

End of 

Life Care, 

Social 

y Work, 

Grandpar

ent 

Caregiver

s 

Wads

worth, 

Angie 

Lectur

er 

8/4

/13 

PhD Universi

ty of 

Kentuck

y 

Sociology 

of Aging, 

Women & 

Aging 

 

 

  



Appendix K 

Demographic Data for Gerontology Master of 

Science Graduate Students through Spring 2014 

Gen
der 
1=fe
male 
2=m
ale 

Rac
e 
1= 
whi
te 
2=Bl
ack 

Ethnicity/n
ationality 
1= USA.   
2=US 

Immigrant/vis
itor/ethnic 
identity 

Ag
e 
1= 
No
n-
tra
d 
2= 
<3
0 

Abili
ty 
1= 
Able-
bodi
ed 
2= 
Physi
cally 
disab
led 

  
Sexua
l 
Prefer
ence 
specif
ied 

1 1 2 
(Austrian/A
mer) 

1  
(40
+) 

1  

1 1 1 1 
(40
+) 

1  

1 2 1 1(4
0+) 

1  

1 1 1 2 1 LGBT 

1 1 1 1 
(50
+) 

1  

1 1 1 1 
(50
+)  

1  

1 1 1 2 1  

1 1 1 2 1  

1 1 1 2 1  

2 1 1 1 
(30
+) 

2  

1 2 1 2 1  

1 2 1 1 
(30
) 

1  

2 1 1 1 
(50
+) 

1  

1 1 1 2 1  

2 2 1 2 1  

1 1 1 1 
(30
+) 

1  

1 1 1 1 
(30
+) 

1  

1 2 2  USA of 

Ghanaian 
descent 

2 1  

1 2 1 1 
(40
+) 

1  

1 1 1 1 
(60
+) 

1  

1 1 1 1 
(50
+) 

1  

1 1 1 1 
(50
+)  

1  

1 1 2 USA descent 

of India 
2 1  

1 1 1 2 1  

2 1 2 
(Brazilian) 

1 
(50
+) 

1  

1 1 2 
(Ukrainian 
Amer.) 

1 
(40
+) 

1  

2 1 1 1 
(40
+) 

1  

1 1 1 2 1  

1 1 1 2 1  

1 1 1 2 1  

1 1 1 2 1  

1 1 1 1 
(40
+) 

1  

2 1 1 1 
(30
+)  

2  

1 1 1 2 1  

1 1 1 1 
(40
+) 

1  

1 1 1 2 1  

1 1 1 2 1  

1 1 1 2 1  

 



Appendix L 

Enrollment Data 2010-15 

Enrollment Numbers Academic Year 

Major Degree College 2010-

2011 

2011-

2012 

2012-

2013 

2013-

2014 

2014-

2015 

Gerontology 

(MGRN) 

MS HH 9 19 20 11 5 

Total   9 19 20 11 5 

Number of Graduates Academic Year 

Major Degree College 2010- 2011- 2012- 2013- 2014-

2011 2012 2013 2014 2015 

Gerontology 

(MGRN) 

MS AS 0 0 0 0 0 

HH 1 5 12 4 2* Pending 

Total 1 5 12 4 2 

Total   1 5 12 4 2 

 

  



Appendix M 

List of Gerontology-Related Journals in Randall Library 

Activities, Adaptation and Aging 

Age (Journal of the American Aging 

Association) 

Age and Ageing   

Ageing and society 

Ageing international 

Ageing research 

Ageing Research Reviews 

Aging and disease 

Aging and mental health 

Aging Cell 

Aging male 

American Journal of Geriatric 

Pharmacotherapy 

American Journal of Hospice & Palliative 

Care* 

Archives of Gerontology and Geriatrics 

Australasian Journal on Ageing  

BMC Geriatrics 

Brown University Psychopharmacology 

update (was Brown University Geriatric …) 

Canadian Journal on Aging. 

Clinics in Geriatric Medicine 

Current Gerontology and Geriatrics 

Research 

Drugs & Aging 

Educational Gerontology 

Elder Law Journal 

Experimental Aging Research 

Experimental gerontology 

Generations: the journal of the Western 

Gerontological Society 

Geriatric mental health care 

Geriatric Nursing 

Geriatrics   

Geriatrics and gerontology international 

Gerontologist  

Gerontology  

Health affairs 

Home Healthcare Nurse 

Human development 

International Journal of Aging and Human 

Development* 

International Journal of Geriatric Psychiatry. 

International Journal of Gerontology 

International journal of social welfare 

Journal of Aging and Health* 

Journal of Aging and Physical Activity. 

Journal of Aging research 

Journal of Aging Studies.  

Journal of Applied Gerontology* 

Journal of Cross-Cultural Gerontology 

Journal of Geriatric Psychiatry and 

Neurology* 

Journal of gerontological social work* 



Journal of hospital medicine 

Journal of Intergenerational Relationships* 

Journal of Pain and Symptom Management 

Journal of Palliative Medicine 

Journal of the American Geriatrics Society 

Journal of Women and Aging 

Journals of Gerontology. Series A, 

Biological Sciences and Medical Sciences 

Journals of Gerontology. Series B, 

Psychological Sciences and Social Sciences 

Maturitas 

Mechanisms of Ageing and Development 

Neurobiology of Aging 

Palliative Medicine 

Psychogeriatrics 

Psychology and Aging 

Rejuvenation Research 

Research on Aging* 

Social issues and policy review 

 

*cancelled due to collections reduction 

  



Appendix N 

List of Gerontology-Related Texts in Randall Library 

Subject Call number Library collection Item 

count 

Psychology (Old age) BF724.8-

BF724.85.R45 

UNCW Documentary DVD 1 

  UNCW Oversize Media 1 

  UNCW Documentary VHS 1 

  UNCW General Collection 37 

  Total items: 40 

    
Gerontology (Social aspects) HQ1060-1064 UNCW Documentary DVD 3 

  UNCW Oversize Media 1 

  UNCW Documentary VHS 15 

  UNCW Reference 9 

  UNCW Reference-Storage 3 

  UNCW General Collection 246 

  UNCW Featured New 

Books 

1 

  UNCW SENC-Books 1 

  UNCW Audiobooks 1 

  UNCW Reserves 1 

  Total Items: 281 

    
Gerontology (Social and public 

welfare: protection, assistance, 

relief)  

HV1450-1494 UNCW A/V 16mm/8mm 

Films 

1 

  UNCW Documentary DVD 1 

  UNCW Oversize Media 1 

  UNCW Documentary VHS 9 

  UNCW Reference 1 

  UNCW Reference-Storage 3 

  UNCW General Collection 164 

  Total items: 180 

    

Senescence and old age QP86 UNCW Documentary VHS 1 

  UNCW Reference 1 

  UNCW General Collection 69 

  UNCW Featured New 

Books 

1 

  Total items: 72 

    

Public health, hygiene, 

preventative medicine (Older 

RA564.8 UNCW Microfilm Guides 1 



people) 

  UNCW General Collection 111 

  UNCW Microfilm 14 

  UNCW SENC-Books 1 

  Total items: 127 

    

Psychiatry (Older people) RC451.4.A5 UNCW Oversize Media 1 

  UNCW Documentary VHS 1 

  UNCW General Collection 56 

  Total items: 58 

    

Internal medicine (Geriatrics) RC952-954.6 UNCW Documentary VHS 3 

  UNCW Reference 9 

  UNCW General Collection 169 

  UNCW Special-Hist of Med 2 

  UNCW Reserves 1 

  Total items: 184 

    

  Total all items 942 

  Total books 901 

  Total media/AV 41 

 

 


