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It is our hope that the proposed program will provide an opportunity for all academic units at 

the university to examine their academic programs and make curricular adjustments that reflect 

the changing nature of general education in our country. If elements of this program are 

approved that create undesirable consequences, they should be improved or discarded as soon 

as difficulties arise. The characteristics of an educated person have changed substantially in the 

last three decades and general education at UNCW must remain sufficiently flexible to adapt to 

new changes as they emerge. 

UNCW Basic Studies Committee Report, 2009, “Suggestions for Implementation,” p. 18. 

 

RATIONALE  

 

 This review is undertaken by the University Studies Advisory Committee (USAC) at the 

request of the faculty senate.  It is pursuant to the system level charge to review our general 

education curriculum; to resolutions from the faculty senate to consider certain issues relating 

to that curriculum and committee motions (link to appendix in this document); to concerns 

raised in a survey of UNCW faculty; and to USAC’s own concerns about aspects of the approval 

and review process.  

 The principles and goals of UNCW’s University Studies curriculum were most closely 

articulated in the report recommending the curriculum’s adoption.  UNCW’s core curriculum 

was adopted by the faculty senate in 2009 and introduced in three phases beginning in 2011-12 

as the curriculum was developed.  Faculty and programs have submitted courses to fulfill its 18 

required categories for approval to a senate-appointed University Studies Advisory Committee 

with representation from across the campus community.  The proposal and approval process 

has proven to be a busy one, with some 250 courses submitted in typical recent years for 

approval.  Support for the committee’s work and for the management of the implemented 

curriculum, including the process of approving waivers and substitutions for its competencies 

sections and working with the registrar’s office and associate deans across campus on 

questions related to transfer equivalencies has increasingly come from the office of 

Undergraduate Studies in recent years, especially since the appointment of a University Studies 

Director (a half-time faculty position) in 2015. 

 

 Since implementation, the faculty have built an effective and rich system of general 

education with particular strengths that are worth underscoring: 

 

1) The curriculum is closely and carefully mapped on to UNCW’s Eight Learning Goals. 
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2) The curriculum provides strong support for student skill development and encourages 

the honing of these skills within majors in areas of significant deficit. 

3) The curriculum underscores institutional commitment to developing students’ global 

awareness and understanding of important questions of diversity. 

4) The curriculum affords students meaningful opportunities to develop as liberal learners 

while preparing for entry into majors. 

5) The curriculum’s categories are built around assessable Student Learning Outcomes. 

 

While there are many strong points to the US curriculum as it stands, our review and reflection 

process, as well as our specific proposed reforms,  have been guided by the concerns set out by 

USAC and by senators in recent years, and further informed by our reading of the curriculum 

survey data administered both to faculty graduating seniors this Fall.   

 

To summarize those concerns of faculty and students, which the committee has been 

discussing with the UNCW community in forums: 

 

1. The curriculum is too complex and too difficult to advise. Simplify! Fewer categories and 

more streamlined SLOs would ease the proposal process and encourage advising to 

move in more constructive directions.  A somewhat smaller curriculum would be more 

effective. 

2. Some categories/SLOs do not seem to the faculty to be working as well as they should 

and would benefit from revision and clarification. 

3. Some courses may have too many learning goals associated with them. This 1) 

complicates the proposal process and 2) makes it harder for faculty to deliver on 

learning goals in a coherent and intentional manner. 

4. Transfer students and others who may have been away from university for a long period 

of time would benefit from some additional flexibility and the streamlining of transfer 

credit articulation. 

5. We should emphasize the importance in “approaches and perspectives” categories of 

the curriculum of exposure to a variety of disciplines and strengthen the curriculum’s 

coherence where possible and appropriate. 

6. We should increase departmental flexibility in meeting competency requirements 

wherever possible. 

We have sought an open process of review and revision and have tried to be thoughtful about 

the curriculum as a whole and specific categories as we prepared these suggested 

revisions.  Above all, we want to inaugurate and establish responsible and practical processes of 

review, reconsideration, and ongoing assessment and evaluation that will ensure that we can 
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sustain a living general education curriculum that can remain effective, engaging, and useful to 

students. 

PROPOSED CHANGES 

 

The proposed revisions reduce the curriculum by 12 hours.  They reduce SLOs in most 

categories, clarify the committee’s expectations in the proposal process for others, and 

generally attempt to strike a balance between simplification, clarification, and the restoration 

of pedagogical focus.  They are carefully considered and have been much-debated.  We suggest 

that faculty should see them holistically.  They do not represent the last word on the 

curriculum, however, but the continuation of an ongoing process of stewardship, adjustment, 

and responsible modification and revision essential for keeping the curriculum appropriate, 

flexible, and responsive to changing student needs. 

 

 Cross-Category Recommendations: 

 
1) No university studies course should count in more than three components of this 

curriculum (including competencies). 

 
Rationale:  The proliferation of learning goals within courses is challenging for both 
students and instructors, and risks devaluing any one particular goal.  Courses need to be 
focused.  Would encourage departments/programs to think more intentionally about 
where competencies belong and avoid freighting up required classes with requirements. 
Relatively few courses would be affected by this change.  It might be advisable to limit 
even more, but we are starting here. 
 

2) Courses in A, B, C, D of “Approaches and Perspectives” should include an appropriate 

introductory grounding and focus, in keeping with the language in category 

descriptions. 

Rationale: These categories are all envisioned as including primarily introductory-level 
courses that are designed in part to introduce students to methods, approaches and 
questions in the sciences, humanities, arts and social sciences.  The curriculum, by 
design, offers ample opportunities for interdisciplinary and trans-disciplinary experiences 
elsewhere. 

 
3) No course can double-count for a given student in the approaches and perspectives 

categories (A-F). 

Rationale: Too many advising and registration decisions are being made in connection to 
double counting.  Some courses are appropriately in multiple A&P categories, but the 
attraction of a “double-countable” course should be removed to ensure students 
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experience the curriculum broadly and intentionally.  Note that as it stands, courses 
cannot “double count” between A-D, and only ONE course can double count between A-
D and E/F (LDN and LGS).  We do not anticipate this small adjustment will make it more 
difficult for students to complete the curriculum, but it may make it easier for students 
and advisors to focus on the right choice in a component for a student independent of 
the lure of “double counting.” 

 

4) No courses in categories A-F (approaches and perspectives) should have more than 

one required prerequisite. 

Rationale:  Much of the curriculum in some departments is moving into these categories, 
raising the question of what distinguishes US courses and potentially devaluing US SLO’s.  
More specialized courses requiring pre-requisites essentially wall off important general 
education courses from non-majors, and also mean that “approaches and perspectives” 
university studies courses meant to broaden student exposure to different ways of 
thinking are unavailable to most UNCW students.  We want to continue to encourage an 
interdisciplinary US experience.  Classrooms for these shared requirements should 
remain potentially intellectually diverse.  Pre-requisites discourage non-majors from 
gaining the perspective (especially in LDN and LGS) from particular disciplines on 
important subjects.  In the case of existing courses in these categories with multiple 
prerequisites, departments should consider dropping the course from the category or 
removing the required prerequisite, depending on departmental needs and instructor 
intentions. 

 

Proposals to individual categories (the following links are to appendices in this document): 

 

Foundations 

 Lifespan Wellness –changes to this category have fundamentally revolved around 

updating SLO’s in consultation with the faculty delivering PED. 

 

 Composition –changes to this category have fundamentally revolved around updating 

SLO’s in consultation with the faculty.  There are some principled recommendations about class 

size and making sure these courses keep a focus on their SLOs. 

 

 World Languages and Cultures –changes to this category have included renaming it and 

clarifying expectations for fulfillment that are more flexible and reflective of current waiver 

practices but that also preserve the principle of considerable capability in a second language as 

a standard for graduation. 
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 Mathematics and Statistics –we have not substantially revised this category.  We 

considered increasing it to 6 hours, but elected not to do so in the interests of keeping the 

curriculum manageable in size. 

 

 First Year Seminar –See the strategic recommendations for this category and a new 

learning outcome, and the recommendation that FYS be tied more closely to the faculty and this 

curriculum.  The committee wholeheartedly endorses the reform project underway between 

Undergraduate Studies and University College. 

 

Approaches and Perspectives 

 Aesthetic, Interpretive, and Literary Perspectives  --Some minor modifications to SLOs 

and category description. 

 

 Historical and Philosophical Approaches  --Consolidation/streamlining of SLOs.  New 

emphasis on disciplinarity. 

 

 Scientific Approaches to the Natural World –minor modifications to SLOs and category 

description.  

 

 Understanding Human Institutions and Behaviors -- minor modifications to SLOs and 

category description. 

 

 Living in Our Diverse Nation –minor SLO modifications.  Underscored the importance of a 

U.S. focus to the course. Cannot also be in LGS. 

 

 Living in a Global Society –SLO modifications.  Underscored the importance of broad 

focus/greater contextualization in these courses. Cannot also be in LDN. 

 

Thematic Transdisciplinary Clusters –we suggest this category of the curriculum be made 

optional for students/departments and colleges.  We STRONGLY prefer this to cutting them 

completely because of feedback from many faculty and programs that 1) they value many of the 

existing clusters and 2) they want some time to consider coordinated efforts between 

departments and programs to require them within certain majors.  But no student is required to 

complete a cluster under our current proposal. 

 

Building Competencies 

 Writing Intensive –extensive streamlining/modification to SLOs. New emphasis on 

process, and encouraging 6 of 9 hours to be taken before 400 level. 
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 Information Literacy –extensive revision of SLOs. (*still being finalized; will be added to 

this report shortly) 

 

 Quantitative and Logical Reasoning –cut after much debate and merged with Capstone 

into CR.  Rationale: Incompatible SLOs within QLR and a lack of SLOs for Capstone; new CR SLOs 

will preserve space for quantitative/numeracy courses and promote best practice in Critical 

Thinking, and system level priority learning outcome. 

 

 Critical Reasoning –see above. 

 

Explorations beyond the Classroom –no changes proposed to this category. 

 

Capstone Courses –cut; see above.  We value Capstone as a high-impact practice and expect 

majors do also.  SLOs are better managed outside of University Studies, however, as they are 

program/department specific.  Capstones are excellent candidates to carry CR credit. 

 

IMPLEMENTATION 

 

USAC recognizes that significant changes to the curriculum such as those proposed will need 

some time to be implemented in an orderly and coherent fashion.  It is worth underscoring that 

no changes will effect students before Fall 2017, and that students remain subject to the 

structure of US, and to courses available within in it, at the time of their matriculation.  To the 

extent that changes enacted may make it difficult for current students to fulfill some 

requirements, we encourage departments and the Director of University Studies to remain 

flexible in ways that support the integrity of the curriculum but also the needs of students in 

any period of transition.   

 

1) Timetable for implementing accepted changes to US:  

Changes proposed and accepted by the senate will require a two-stage process for 

implementation outlined below in #3 which will extend over the course of the 2016-

2017 AY.  Catalogue changes will be processed over the course of the same period and 

the new US requirements will be in effect for new students and transfers (and their 

advisors) starting in AY 2017-2018. 

 

2) Expedited Review of “Courses in Limbo”: 

The review process has involved a suspension of the normal approval process for many 

US-proposed courses, particularly those courses whose categories/SLOS were under 
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revision in 2015-2016.  USAC is resolved to prioritize those courses by undertaking to 

expedited review them in relation to the newly modified categories and SLOs.  This 

review will take place before October 2016; any course submitted in 2015-16 and either 

rejected or returned for revision can be resubmitted by September 1for consideration 

under the revised US standards and departments will be notified of USAC 

determinations on or before 10/14. 

 

3) Timeline for implementation: 

a) Expedited review of backlog (previously submitted courses only!) 

Materials due 9/1/16; review completed by 10/15/16. 

b) Departments/programs should review all existing courses in revised categories; a 

certification form for each potentially affected course is due to USAC by 12/2/16, 

along with a current syllabus. 

c) Submission forms and syllabi will be required for courses for any new categories; 

these are also due 11/14/16. 

d) USAC will review all certification forms and submissions for new categories by 

2/3/17 and notify departments of determinations on or before that date. 

e) The revised course lists for modified/added categories will be in ready for 

implementation by Fall 2017. 

 

ONGOING REVIEW PROCESS 

 

USAC needs to continue to assume responsibility on behalf of the senate for active review and 

stewardship of the US curriculum.  In addition to reviewing course proposals, the committee 

will regularly review assessment data, best practices in general education, and will solicit the 

faculty community for any needed modifications to categories and courses and  

 

Periodic review of categories:  

USAC will review the various categories of US on a three-year cycle in Fall semesters, 

reviewing assessment and registrar  data and reporting to departments/programs  by 

December 1 any concerns or recommended revisions to any SLOs or course in a given 

category.  USAC will propose adjustments, including the removal or recommended 

modifications of courses or categories, to the senate related to the review no later than the 

March senate meeting. 

 

Year A: (beginning Fall 2018) Foundations 

Year B: (beginning Fall 2019) Approaches and Perspectives 

Year C: (beginning Fall 2020) Competencies 
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Per Senate Resolution of Nov. 11, 2014:  

1. The University Studies Advisory Committee will form a Review Committee. The Review 

Committee will develop a rubric against which they will assess whether the current US 

course syllabi and their implementation plan satisfy US learning objectives/outcomes and 

are consistent with the syllabi and plan originally submitted for Faculty Senate approval.  

2. The Review Committee selects a random subset of US course syllabi from the US 

components scheduled for review that year. The selected courses then will be analyzed and 

assessed systematically using the rubric in order to determine the degree to which the 

component is consistently taught in the courses and is consistent with the originally 

approved materials. 

3. The Review Committee will hold regular meetings during the review process to discuss, 

build consensus, and identify courses that may need attention and monitoring for the next 

review cycle. 

4. At the end of each review cycle, the Review Committee in collaboration with the Office of 

Undergraduate Studies will generate a report summarizing its findings and submit the 

report to USAC for its record and proper action.    

 

This committee further proposes that USAC should notify, by December, 

departments/programs of courses that may need revision.  USAC will then notify the senate by 

April of courses to be removed from the US curriculum. 

 

Additional Recommendations 

--We recommend the senate and Undergraduate Studies work to expand USAC committee 

membership and administrative support to support regular review activity and tracking of best 

practices as outlined above. 

 

--We recommend USAC continue to gather data from the registrar on an ongoing basis relevant 

to important questions about student progress through the curriculum.  Of particular 

importance will be the number of credit hours at graduation for both transfer and freshman 

admits. 

--- We recommend that USAC continue to work closely with the Office of Undergraduate 
Studies on the ongoing assessment of University Studies.  We should work towards an 
assessment process that helps us better understand how the components of University Studies 
enhance student understandings and abilities delineated by the UNCW Learning Goals.  
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Several issues were raised in the course of this initial review that merit additional consideration 

from USAC, particularly in connection with future reviews of appropriate categories.  These 

include: 

1) Careful consideration of the possible addition or modification of existing competencies 

to include an oral communication component. 

2) Careful consideration and ongoing study of the problem of transfer equivalencies for US 

requirements.  We encourage the office of Undergraduate Studies and USAC to 

cooperate in strengthening transfer advising, extending provision of automatic 

equivalencies where appropriate, and to consult with UNCW Schools and Colleges in 

addressing problems that arise in relation to the progress of transfer students through 

the curriculum.  There may be a need for additional rules and modifications to 

categories to reflect the needs of a diverse student population, while reflecting the need 

for US to remain a shared curricular experience. 

3) Careful consideration of the possible addition or modification of existing competencies 

to include an oral communication component.  Consider the possibility of developing a 

broader credit hour requirement for an IL/Oral/Written Communication competency 

category for the future that would allow students more flexibility and opportunity to 

focus on particular areas of need.  

 

THE FUTURE 

 

This faculty and this institution are committed to offering students high quality teaching at a 

mid-sized regional comprehensive university. Over the years UNCW faculty across this campus 

have established a hard-earned reputation for strong classroom teaching, for engaging students 

in research, and for supporting innovative pedagogy. Maintaining this reputation affords an 

ongoing challenge, and depends on thoughtful and responsive curricular design.  That 

curriculum must include strong majors and innovative programs alongside of an effective, 

rigorous, meaningful experience of general education that broadens horizons, opens minds, 

excites and ignites the intellect, and connects students in effective ways to essential skills and 

important areas of human flourishing. In 2006, with deliberate and careful focus, the faculty 

began the process of examining, updating and modernizing the then Basic Studies general 

education curriculum. This vital ongoing process of transforming the general education 

curriculum has stretched across 10 years and has directly involved many dozens of individual 

faculty members who have engaged with their colleagues over that time in various formats but 

especially in interactive open forum sessions where any interested faculty or staff have been 

encouraged to bring their concerns to those appointed by the senate to the committee and to 

share their insights about the curriculum. Our commitment to teaching all students and using 

best practices to maintain our high classroom standards requires regular engagement with the 
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general education curriculum, and regular, deliberate, and judicious reform of the same.  

Tomorrow’s students and faculty will need a responsive and flexible system of general 

education that continues to prepare them for new opportunities and new ways of thriving in a 

changing world.  Only the faculty can sustain this process, and they must do so collaboratively 

and critically, in relationship to practical student needs and agreed upon pedagogical 

imperatives.  This strong commitment to a thoughtful process of curricular development over 

time is foundational to faculty life and shared faculty community at UNCW and we call on the 

faculty to recommit to and sustain that process and the curriculum it produces which we all 

share.   

 

 

--USAC Committee, April 2016 
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COMMITTEE MOTIONS 
 

Motion 2011-09-M03 US Phase II Motion 

Motion 2011-09-M05 Proposed catalogue copy for EBC and TTC 

Motion 2011-11-M01 Curricular change policy amended to reflect change from Basic to 

University Studies 

Motion 2011-11-M04 US Curriculum to update the 2012 catalogue to reflect Phase II 

implementation 

Motion 2011-11-M05 Course approvals 

Motion 2012-01-M03 Aligning bylaws description of the duties of the UCC and USAC with the 

curricular change policy in faculty handbook 

Motion 2012-02-M01 Amend catalogue description for UNI 101 and change to 3 hours 

Motion 2012‐09‐M02 blanket designations of EBC for DIS (491) and Internship (498) courses 

Motion 2012‐09‐M03 Writing Intensive/Information Literacy supplemental substitution form 

Motion 2012-10-M03 Course approvals 

Motion 2013‐01‐M02 Revision of standing committees ex‐officio memberships: Change ex-

officio member, “Director of the University College” to “Associate VC & Dean of undergraduate 

Studies.” Add ex-officio member “Director of US/QEP.” 

Motion 2013-01-M03 University Studies petition for competency crediting form 

Motion 2014-10-MO2 Course approvals 

Motion 2014-11-MO1 Course approvals except CLA 211. Committee asked to clarify and 

communicate to the Senate its understanding of how one university studies course can satisfy 

all the student learning outcomes for two different methodology-based perspectives or 

approaches simultaneously. 

Motion 2014-11-M02 Review proposal for US courses 

Motion 2014-12-MO2 Course approvals 

Motion 2014-12-MO3 Residency requirements for EBC—returned to USAC for clarification 

Motion 2015-01-M01 Course approvals 

Motion 2015-01-M02 QLR pilot—withdrawn 

Motion 2015-01-M03 Portfolios may be reviewed to see if prior experience will qualify to satisfy 

the EBC requirement 
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Motion 2015-01-M04 Proposals to include a course in more than one category of Approaches 

and Perspectives will still be considered, but the USAC will scrutinize such proposals carefully 

with respect to disciplinary areas.  

Motion 2015-03-M01 Course approvals 

Motion 2015-03-M02 Course approvals 

Motion 2015-12-M01 Departmental participation in USAC review 

Motion 2015-12-M02 Course approvals 
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LIFESPAN WELLNESS  

UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

 

I. PED 101 Physical Activity and Wellness 

 

PART I: DESCRIPTION AND RATIONALE 

This category introduces students to the fundamental concepts and practical experiences 

associated with the physical, emotional, intellectual, social and spiritual components of 

wellness. It also promotes behavioral changes to enhance well-being and lifelong maintenance 

of personal health and fitness. 

The course is a wellness intervention that can positively impact virtually every aspect of a 

student’s life, for a lifetime 

 

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS 

The following are the Common Student Learning Outcomes for Lifetime Wellness. These are 

aligned with the UNCW Learning Goals. Each course in this category must address all of the 

Common Student Learning Outcomes for the category, and list these Common SLOs along with 

course-specific SLOs in the course syllabus. Proposals for inclusion in the category will describe 

the opportunities which will be provided for students to learn the outcome (readings, class 

discussion and/or activities, applied projects) and list the specific sources of evidence (exams, 

papers, projects, quizzes, etc.) that will be used to determine the level of student 

understanding.  

 

The student will: 

 

 W1. Describe the dimensions of wellness and their influencing factors, and the 

interrelationships between them.   

 

 W2. Develop a wellness plan that applies behavior change strategies to address personal 

short-term needs and supports long-term multidimensional goals for lifetime healthful 

living. 

 

 W3. Examine the relationship between thoughts, attitudes, personal choice, and 

behaviors and the principles of wellness. 

 

 W4. Participate in safe and effective physical activities that promote cardiorespiratory 

endurance, muscular strength and endurance, flexibility, and body composition, and 

align with the national guidelines. 
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 W5. Acquire and/or enhance the basic motor skills and skill-related competencies used 

in lifetime physical activities. 

**The student learning outcomes align with the United States National Physical Activity Plan. 

 

PART III: STUDENT COMPLETION REQUIREMENTS 

As part of the Lifetime Wellness requirement (currently fulfilled only by PED 101,) students will 

be required to participate in physical activity. It is strongly suggested that they visit a medical 

professional and obtain a physical prior to the beginning of PED 101 . If a student has not 

previously had a physical within 14 months of the start of class, they may be required to obtain 

a physical and place it on file with the Student Health Center prior to being allowed to 

participate in the class. Restrictions placed on participation following a physical, however, will 

not adversely affect grades. 

 

II. Category Specific Guidelines for Proposers—Lifetime Wellness 

 Proposed courses must contain both a wellness component and a physical activity 

component. 

 

III. Category Specific Suggested/Possible Strategic/Waiver Modifications 

 Course(s) requested for substitution should include both a wellness dimension and a 

physical activity dimension.  

 USAC encourages the development of specialized sections for students with disabilities. 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

COMPOSITION 

I. Composition category 

PART I: DESCRIPTION AND RATIONALE 

This component of the University Studies program is designed to foster students’ abilities to 

read critically and express their ideas clearly in written work. Courses in this component should 

encourage students to develop their own recursive writing processes that incorporate 

collecting, analyzing and evaluating information; planning; drafting; substantive revision; and 

peer review. The analytical reading, research, and writing skills learned in courses from this 

component provide the basis for students to succeed in a significant number of other courses 

throughout their university careers, in their communities, and beyond. 

 

 

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS 

The following are the Common Student Learning Outcomes for Composition. These are aligned 

with the UNCW Learning Goals. Each course in this category must address all of the Common 

Student Learning Outcomes for the category, and list these Common SLOs along with course-

specific SLOs in the course syllabus. Proposals for inclusion in the category will describe the 

opportunities which will be provided for students to learn the outcome (readings, class 

discussion and/or activities, applied projects) and list the specific sources of evidence (exams, 

papers, projects, quizzes, etc.) that will be used to determine the level of student 

understanding.  

 

The student will: 

 

 CMP1. Identify the structural components, including thesis, supporting evidence, and 

various rhetorical strategies, for all essays read and written. [Critical Thinking; Thoughtful 

Expression] 

 CMP2. Through a variety of writing and speaking opportunities, demonstrate how 

multiple assigned readings are related, thereby furthering their own learning processes 

and developing their own information literacies.  [Information Literacy; Critical Thinking; 

Thoughtful Expression] 

 CMP3. Conduct research based upon the questions that develop through their own 

analyses of assigned texts, familiarizing themselves with appropriate sources. Students 

will summarize perspectives acquired through research, and synthesize these viewpoints. 
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Students will analyze these viewpoints in order to assess how and where their own views 

and experiences relate to those they've encountered in their reading and 

research. [Inquiry; Information Literacy; Critical Thinking; Thoughtful Expression] 

 CMP4. Students will demonstrate a familiarity with the stages of the composing process. 

Students will engage in rubric-guided peer review. Students will demonstrate through 

proofreading and editing an awareness of the difference between a working draft and a 

polished version of an essay. Students will enact a revision of their writing, and 

demonstrate an awareness of the ongoing nature of the writing process. [Inquiry; Critical 

Thinking; Thoughtful Expression; Teamwork] 

 CMP5. Students will articulate in a variety of venues, both public and scholarly, how 

audience expectation shapes purpose and genre in their own writing and reading. [Critical 

Thinking; Thoughtful Expression] 

PART III: STUDENT COMPLETION REQUIREMENTS 

Students must complete ENG 100 or ENG 101, and ENG 200 or ENG 201, or must complete ENG 

103. Placement is determined by an English placement test or by scores on the Advanced 

Placement or the CLEP test. ENG 103 is a 3-credit course, but successful completion of the 

course satisfies the university studies composition requirement. Waiver may apply. 

 

II. Category specific guidelines for proposers—Composition 

 USAC recommends course enrollment be kept low, ideally below 26. 

 USAC recommends less reliance on part time instruction in this important part of US. 

 USAC recommends the removal of 100/200 sections from LGS. 

 USAC recommends adding formal IL or some IL components to 101 in the future. 

III. Category specific suggested/possible strategic/waiver modifications 

 Review/monitor use of placement test.  Consider increasing standard for placement out 

of 101.  

 Include more instruction in/introduction to discipline based writing in 103/200-level to 

improve transition to WI courses 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

FOREIGN LANGUAGE 

I. World Languages and Cultures category 

 

PART I: DESCRIPTION AND RATIONALE 

This component of the University Studies program includes courses that students need in order 

to effectively communicate in a spoken or signed language other than English. The study of a 

foreign language allows students to broaden their understanding of the world through the 

language-based study of other cultures and groups. It also deepens the students’ understanding 

of their native language and culture. In order to reach these goals, students must be exposed to 

authentic language and cultural input on a consistent basis in order to acquire the speaking, 

reading, writing, and listening skills needed to communicate in the foreign language. Students 

must also be exposed to the various facets of the regions and groups that speak the language 

being studied. This is done through the study of literature, art, music, film, history, religion, 

geography, and the language itself. Students should explore cultural diversity and interactions 

in the U.S. and abroad, including diverse cultural values, traditions, and viewpoints. 

 

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS 

The following are the Common Student Learning Outcomes for World Languages and 

Cultures. These are aligned with the UNCW Learning Goals. Each course in this category must 

address all of the Common Student Learning Outcomes for the category, and list these 

Common SLOs along with course-specific SLOs in the course syllabus. Proposals for inclusion in 

the category will describe the opportunities which will be provided for students to learn the 

outcome (readings, class discussion and/or activities, applied projects) and list the specific 

sources of evidence (exams, papers, projects, quizzes, etc.) that will be used to determine the 

level of student understanding.  

 

The student will: 

 

 SL 1. Demonstrate basic proficiency in speaking and listening in interactions such as 

simple conversations in a language in addition to English. [Foundational Knowledge, 

Critical Thinking, Second Language] 

 SL 2. Comprehend text and demonstrate basic proficiency in writing in a language in 

addition to English. [Foundational Knowledge, Critical Thinking, Second Language] 

 SL 3. Demonstrate knowledge of the historical, political, and social realities of the 

countries and cultures that speak (or spoke) the language being studied. [Inquiry, Critical 

Thinking, Second Language, Global Citizenship] 
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 SL 4. Demonstrate the ability to examine other societies in a comparative context and to 

understand one’s own society in the context of other societies, particularly those 

societies that speak the language being studied. [Foundational Knowledge, Inquiry, 

Critical Thinking, Diversity, Global Citizenship] 

 

PART III: STUDENT COMPLETION REQUIREMENTS 

Students are required to demonstrate proficiency through the 201 (Intermediate I) level (or 102 

in a second foreign language).  Most students continuing in the language studied in high school 

will likely take 3-6 hours from this component.  No more than two courses are required from 

students who graduated high school more than seven years prior to matriculation to 

UNCW.   Students with sufficient background may elect to fulfill this requirement by CLEP 

examination, which can provide academic credit at the 201 level or above.   

 

II. Category Specific Guidelines for Proposers—World Languages 

 Proposed courses should articulate how SLO 3 and 4 will relate to specific assignments 

and course activities. 

 Proposed courses MUST be related to spoken or signed languages as opposed to 

technical or professionally relevant communication. 

III. Category Specific Suggested/Possible Strategic/Waiver Modifications 

 USAC urges FLL to work with the office of undergraduate studies and advisors in 

continuing to clarify waiver procedures, and notes the considerable progress made in 

this area in recent years.  

 Proposed waivers MUST be related to proficiency in spoken or signed languages as 

opposed to technical or professionally relevant communication. 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

MATHEMATICS AND STATISTICS 

 

I. Mathematics and Statistics category 

 

PART I: DESCRIPTION AND RATIONALE 

This document provides a description of the Mathematics and Statistics component of 

University Studies.  In so doing, it differentiates between common component-level student 

learning outcomes and discipline-specific course-level learning outcomes.  The goal is to 

encourage the development of challenging and varied University Studies courses that share 

common assessable student learning outcomes. 

 

The liberal arts are the arts of thinking. As we human beings think with symbols, primarily 

words and numbers, the liberal arts are consequently the arts of processing these symbols. 

Therefore for centuries the study of languages and mathematics has been at the center of the 

liberal arts. The major function of mathematics has been to provide scientific models for the 

description of reality. These classical models have tended to be deterministic where calculus 

remains a primary tool. More recently discrete and statistical models of reality are increasingly 

utilized. The Mathematics and Statistics component of the University Studies program 

introduces students to the college level study of at least one of these approaches or to 

additional mathematical knowledge that is prerequisite to this study.  Courses in this 

component will engage students in a meaningful and positive intellectual experience; increase 

quantitative and logical reasoning abilities needed for informed citizenship and in the 

workplace; strengthen quantitative and mathematical abilities that will be useful to students in 

other disciplines; improve every student’s ability to communicate quantitative ideas orally and 

in writing.  

 

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS 

The following are the Common Student Learning Outcomes for Mathematics and Statistics. 

These are aligned with the UNCW Learning Goals. Each course in this category must address all 

of the Common Student Learning Outcomes for the category, and list these Common SLOs 

along with course-specific SLOs in the course syllabus. Proposals for inclusion in the category 

will describe the opportunities which will be provided for students to learn the outcome 

(readings, class discussion and/or activities, applied projects) and list the specific sources of 

evidence (exams, papers, projects, quizzes, etc.) that will be used to determine the level of 

student understanding.  
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The student will: 

 

 MS 1.  Employ multiple computational strategies in college-level mathematics or 

statistics.  [Foundational Knowledge, Inquiry, Critical Thinking] 

 MS 2.  Demonstrate critical thinking by using mathematical or statistical models to solve 

problems in the real world. [Foundational Knowledge, Inquiry, Information Literacy, 

Critical Thinking] 

 MS 3.  Effectively communicate mathematical or statistical solutions using oral, written 

and/or graphic forms.  [Critical Thinking, Thoughtful Expression] 

 

PART III: STUDENT COMPLETION REQUIREMENTS 

Students are required to take 3 hours from this component. 

 

II. Category Specific Guidelines for Proposers—Mathematics and Statistics 

 None 

II. Category Specific Waiver Guidelines and Strategic Recommendations—Mathematics and 

Statistics 

 None 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

FIRST YEAR SEMINAR 

 

I. First Year Seminar category 

 

PART I: DESCRIPTION AND RATIONALE 

This document provides a description of the First Year Seminar component of University 

Studies.  In so doing, it differentiates between common component-level student learning 

outcomes and discipline-specific course-level learning outcomes, offering examples of both 

types.  The goal is to encourage the development of challenging and varied University Studies 

courses that share common assessable student learning outcomes. 

 

Justification for a required First Year Experience course is derived from the first goal set forth in 

the UNCW Strategic Plan to “Create the most powerful learning experience possible for our 

student” and objective five, to “Improve experiences for students during initial entry into 

campus life and at critical junctures in their education.”  There are multiple options available 

under the “First Year Experience” category, but all are committed to accomplishing the learning 

outcomes below and are characterized by small class size, content and personal attention from 

instructors committed to involvement in the First Year Experience concept, and structured to 

support a successful transition to the intellectual and cultural life on campus. 

 

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS 

The following are the Common Student Learning Outcomes for First Year Seminar. These are 

aligned with the UNCW Learning Goals. Each course in this category must address all of the 

Common Student Learning Outcomes for the category, and list these Common SLOs along with 

course-specific SLOs in the course syllabus. Proposals for inclusion in the category will describe 

the opportunities which will be provided for students to learn the outcome (readings, class 

discussion and/or activities, applied projects) and list the specific sources of evidence (exams, 

papers, projects, quizzes, etc.) that will be used to determine the level of student 

understanding. 

 

The student will: 

 

 FS 1. Demonstrate the ability to identify, locate and use reference sources and materials 

necessary for success in a higher education experience. [Information Literacy] 

 FS 2. Participate in discussion of real-life issues as informed, critical members of the 

group. [Inquiry] 
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 FS 3. Demonstrate ability to identify and apply academic strategies for analyzing, 

synthesizing, and critically evaluating information from all courses. [Critical Thinking] 

 FS 4. Compose purposeful, reflective, written responses related to transitional issues. 

[Thoughtful Expression] 

 FS 5 (NEW) Demonstrate awareness and understanding of both the University Studies 

curriculum and UNCW’s Honor Code and their importance to academic well-being. 

 

PART III: STUDENT COMPLETION REQUIREMENTS 

Students are required to take three hours from this component. 

[Although much of the curriculum in First Year Seminars is consistent from section to section, 

some seminars may be associated with academic majors.] 

 

II. Category Specific Guidelines for Proposers—First Year Seminar 

 None 

III. Category Specific Waiver Guidelines and Strategic Recommendations—First Year Seminar 

 USAC recommends that Academic Deans and the University College director work to 

encourage faculty participation in FYS instruction. 

 USAC recommends that academic departments and programs consider working with UC 

in developing more FYS sections associated with this curriculum and with academic 

programs. 

 USAC supports and encourages revision of this component though collaboration 

between the Director of Undergraduate Studies and University College, with the general 

objective of increasing the connection between this component and the University 

Studies curriculum and University learning goals, especially in relation to critical 

thinking.  There will be a Freshman Seminar Reform Committee (already launched) 

composed of representatives from the faculty senate, University College, and the office 

of Undergraduate Studies to address this component in relation to #1 and #2.  The FYS 

Work Group has endorsed these USAC recommendations in their entirety, and proposed 

pilot FYS sections to address consolidated and revised SLO’s as follows:  

All sections of the pilots/self-studies will address the following 3 Student Learning Outcomes 

(SLOs): 
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 Students will develop an effective strategy to search for, identify, and retrieve 

information in order to fully address an information need. [Information Literacy; Inquiry; 

Critical Thinking] 

 Students will describe key issues and problems of topics or disciplines studied  [Critical 

Thinking; Thoughtful Expression] 

 Students will articulate the connections between course content and the University 

Studies’ component parts and broader Learning Goals 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

AESTHETIC, INTERPRETIVE, AND LITERARY APPROACHES 

 

I. Aesthetic, Interpretive, and Literary approaches category 

 

PART I: DESCRIPTION AND RATIONALE 

This document provides a description of the Aesthetic, Interpretive, and Literary Perspectives 

component of University Studies.  In so doing, it differentiates between common component-

level student learning outcomes and discipline-specific course-level learning outcomes.  The 

goal is to encourage the development of challenging and varied University Studies courses that 

share common assessable student learning outcomes.  

This component of the University Studies program includes courses that focus on introducing 

the student to artistic and creative expression as a means of experiencing and understanding 

our world. These disciplines include music, dance, theater, the visual arts, art history, creative 

writing, film studies, literature and the philosophy of aesthetics. The category’s fundamental 

purpose is to provide students with intellectual and experiential engagement with literature 

and the arts, thereby fostering an understanding of the cultural significance of imaginative 

thinking, creative composition and performance.  Courses in the Aesthetic, Interpretive, and 

Literary Perspectives component will foster creativity, self-expression, analytical thinking, 

communication skills and an intimate, humanistic view of the linkages between art and social 

culture throughout history. In addition, such knowledge cultivates the imaginative empathy 

required to appreciate and value diverse cultural traditions. 

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS 

The following are the Common Student Learning Outcomes for Aesthetic, Interpretive, and 

Literary Perspectives. These are aligned with the UNCW Learning Goals. Each course in this 

category must address all of the Common Student Learning Outcomes for the category, and list 

these Common SLOs along with course-specific SLOs in the course syllabus. Proposals for 

inclusion in the category will describe the opportunities which will be provided for students to 

learn (readings, class discussion and/or activities, applied projects) and list the specific sources 

of evidence (exams, papers, projects, quizzes, etc.) that will be used to determine the level of 

student understanding. 

The student will: 

  AIL 1.  Demonstrate the ability to critically analyze and make cogent subjective 

judgments regarding artistic and literary works, using the appropriate conventions and 
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language of appropriate arts and humanities disciplines. [Foundational Knowledge, 

Inquiry, Information Literacy, Critical Thinking, Thoughtful Expression] 

 AIL 2.  Demonstrate an understanding and appreciation of the significance of major 

literary and artistic work and movements within their larger socio/historical contexts. 

[Critical Thinking, Diversity] 

 AIL 3.  Demonstrate basic knowledge of the importance of artistic expression to free and 

open-minded inquiry in human society. [Critical Thinking, Diversity] 

PART III: STUDENT COMPLETION REQUIREMENTS 

Students are required to take six hours from this component, including at least two courses 

with different prefixes. 

II. Category Specific Guidelines for Proposers—Aesthetic, Interpretive, and Literary Perspectives  

 Courses in this category should include some focus on teaching approaches to critical 

analysis of course subject matter in disciplinarily-appropriate ways. 

III. Category Specific Suggested/Possible Strategic/Waiver Modifications  

 None 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

HISTORICAL AND PHILOSOPHICAL APPROACHES 

 

I. Historical and Philosophical Approaches category 

 

PART I: DESCRIPTION AND RATIONALE  

This component of the University Studies program includes disciplines that promote student 

understanding and analysis of the historical and philosophical bases of local and worldwide 

political, social, and cultural realities and the ethical perspectives that motivate individuals and 

populations. The study of history allows students to analyze change over time and to employ 

analytical skills in using data and other evidence to explain and interpret such change. Likewise, 

investigating texts outlining a variety of philosophical and religious positions prompts student 

to reflect and critically assess the implications of adhering to particular perspectives, cultivates 

openness to the positions of others, and assists them to develop a self-reflective ethical 

foundation that informs their relationships and conduct. Courses in the Historical and 

Philosophical Approaches component will introduce students to the major interpretative 

methodologies used in the study of history, philosophy, or religion; prompt students to read 

with insight and detachment, and represent the positions of others accurately in speech and/or 

writing; and foster students’ abilities to critically analyze theories about historical events, 

philosophical traditions, and/or religious phenomena, including those of the non-Western or 

non-canonical authors.  

 

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS  

The following are the Common Student Learning Outcomes for Historical and Philosophical 

Approaches. These are aligned with the UNCW Learning Goals. Each course in this category 

must address all of the Common Student Learning Outcomes for the category, and list these 

Common SLOs along with course-specific SLOs in the course syllabus. Proposals for inclusion in 

the category will describe the opportunities which will be provided for students to learn the 

outcome (readings, class discussion and/or activities, applied projects) and list the specific 

sources of evidence (exams, papers, projects, quizzes, etc.) that will be used to determine the 

level of student understanding. 

 

The student will: 

 

 HPA 1. Describe and explain in relation to evidence various historical, philosophical, or 

religious facts, themes, and issues of global human experience of the past and/or 

present. [Foundational Knowledge, Inquiry, Information Literacy] 
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 HPA 2. Analyze and interpret evidence to contextualize historical, philosophical or 

religious events or positions critically, using appropriate disciplinary methodologies or 

approaches. [Information Literacy, Critical Thinking] 

 HPA 3. Demonstrate through the ability to represent accurately and analyze critically the 

positions of others an understanding of the historical, philosophical, or religious 

construction of differences and similarities over time, within and between groups, 

regions, or ideological perspectives/traditions. [Diversity, Critical Thinking, Inquiry, 

Global Citizenship] 

 

PART III: STUDENT COMPLETION REQUIREMENTS  

Students are required to take six hours from this component, including at least two courses 

with different prefixes. 

 

II. Category Specific Guidelines for Proposers—Historical and Philosophical Approaches 

 None 

 

III. Category Specific Suggested/Possible Strategic/Waiver Modifications  

 None 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

SCIENTIFIC APPROACHES TO THE NATURAL WORLD 

 

I. Scientific Approaches to the Natural World category 

 

PART I: DESCRIPTION AND RATIONALE 

This document provides a description of the Scientific Approaches to the Natural World 

component of University Studies.  In so doing, it differentiates between common component-

level student learning outcomes and discipline-specific course-level learning outcomes.  The 

goal is to encourage the development of challenging and varied University Studies courses that 

share common assessable student learning outcomes.  

This component of the University Studies program includes courses that provide students with 

an understanding and appreciation of the natural world from a scientific perspective.  Natural 

Science is a way of knowing that produces knowledge based upon evidence repeatedly tested 

by observation and repeatedly refined to be more consistent with observation.  Training in the 

natural sciences is essential for learning to distinguish between testable and un-testable ideas, 

for recognizing scientifically valid tests of theories, and for understanding the value and 

limitations of scientific studies.  The increasing role of technology in modern life demands 

scientifically literate citizens who can evaluate and develop sound evidence-based explanations 

and discern explanations that are not.  Courses in this component will introduce students to the 

major methodologies/approaches used in the natural sciences; develop the abilities to 

formulate, test, and evaluate a scientific hypothesis; foster students’ abilities to think critically, 

identify unifying principles, and communicate using the basic scientific language. 

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS 

The following are the Common Student Learning Outcomes for Scientific Approaches to the 

Natural World. These are aligned with the UNCW Learning Goals. Each course in this category 

must address all of the Common Student Learning Outcomes for the category, and list these 

Common SLOs along with course-specific SLOs in the course syllabus. Proposals for inclusion in 

the category will describe the opportunities which will be provided for students to learn 

(readings, class discussion and/or activities, applied projects) and list the specific sources of 

evidence (exams, papers, projects, quizzes, etc.) that will be used to determine the level of 

student understanding. 
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The student will:  

 SAN 1.  Demonstrate an understanding of basic scientific principles, theories, and laws 

as well as an awareness of the investigational nature of science.[Foundational 

Knowledge, Inquiry, Critical Thinking] 

 SAN 2.  Analyze and evaluate scientific hypotheses and theories using rigorous 

methodologies and approaches from the sciences (including statistical and 

mathematical techniques).  [Foundational Knowledge, Inquiry, Information Literacy, 

Critical Thinking] 

 SAN 3.  Demonstrate the ability to think critically about the essential questions 

addressed by the natural sciences, expressing such thinking by using the conventions 

and language of one of those disciplines. [Critical Thinking, Thoughtful Expression] 

PART III: STUDENT COMPLETION REQUIREMENTS  

Students are required to take seven hours from this component, including at least two courses 

with different prefixes. At least one course will have an associated laboratory experience. 

II. Category Specific Guidelines for Proposers—Scientific Approaches to the Natural World 

 Courses in this category should have a significant focus on application of the scientific 

method to the study of the natural/physical world. Courses should not primarily use 

scientific knowledge in an applied fashion without fundamental discovery at the core of 

their disciplinary purpose.   

III. Category Specific Suggested/Possible Strategic/Waiver Modifications  

 None 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

UNDERSTANDING HUMAN INSTITUTIONS AND BEHAVIORS 

 

I. Understanding Human Institutions and Behaviors category 

 

PART I: DESCRIPTION AND RATIONALE  

This document provides a description of the Understanding Human Institutions and Behaviors 

component of University Studies.  In so doing, it differentiates between common component-

level student learning outcomes and discipline-specific course-level learning outcomes, offering 

examples of both types.  The goal is to encourage the development of challenging and varied 

University Studies courses that share common assessable student learning outcomes.  

This component of the University Studies program includes courses that introduce the student 

to the social institutions and processes that are essential for understanding human 

societies.  The solutions to major contemporary societal problems require broad knowledge of 

the origins, mechanisms, and consequences of behavioral and social change. A basic 

understanding of the roles of individuals and institutions in the development and 

implementation of the cooperative policies that will lead to a sustainable future will make 

students better-prepared global citizens.  Courses in the Understanding Human Institutions and 

Behaviors component will introduce students to the major research methodologies used in the 

social and behavioral sciences, foster critical thinking skills, and relate major findings and 

principles to public policies.   

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS  

The following are the Common Student Learning Outcomes for Understanding Human 

Institutions and Behaviors. These are aligned with the UNCW Learning Goals. Each course in this 

category must address all of the Common Student Learning Outcomes for the category, and list 

these Common SLOs along with course-specific SLOs in the course syllabus. Proposals for 

inclusion in the category will describe the opportunities which will be provided for students to 

learn  (readings, class discussion and/or activities, applied projects) and list the specific sources 

of evidence (exams, papers, projects, quizzes, etc.) that will be used to determine the level of 

student understanding. 

 

The student will: 

 HIB 1. Describe and explain major terms, concepts, methods, and principles in at least 

one of the social and behavioral sciences. [Foundational Knowledge] 

 HIB 2. Demonstrate the ability to integrate scientific principles and evidence to resolve 

conflicting claims in the social and behavioral sciences. [Critical Thinking] 
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 HIB 3. Articulate how the social and behavioral sciences can provide explanations of 

social issues and inform public policy. [Critical Thinking, Global Citizenship] 

PART III: STUDENT COMPLETION REQUIREMENTS  

Students are required to take six hours from this component, including at least two courses 

with different prefixes. 

II. Category Specific Guidelines for Proposers 

 Courses should be introductions to disciplinary fields 

 Courses should emphasize disciplinary-grounded research methodologies and/or 

interpretive approaches used in the social and behavioral sciences, foster critical 

thinking skills, and relate major findings and principles to society and social systems.   

III. Category Specific Suggested/Possible Strategic/Waiver Modifications  

 None 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

LIVING IN OUR DIVERSE NATION 

 

I. Living in Our Diverse Nation category 

 

PART I: DESCRIPTION AND RATIONALE  

This document provides a description of the Living in our Diverse Nation component of 

University Studies. In so doing, it differentiates between common component-level student 

learning outcomes and discipline-specific course-level learning outcomes. The goal is to 

encourage the development of challenging and varied University Studies courses that share 

common assessable student learning outcomes.  

This component of the University Studies program includes courses that provide students with 

an understanding of the importance and implications of human diversity in the United States. 

To develop this understanding, courses must provide students with opportunities to study the 

origins of cultural differences and the “cultural adhesives” that bind people together in the 

United States. Studying human diversity involves a systematic examination of the influences of 

one or more of the following: race, ethnicity, class, gender, age, socioeconomic status, 

disability, religious beliefs, or sexual characteristics. Students should explore cultural diversity 

and interactions in the U.S., including diverse cultural values and viewpoints. Courses in the 

Living in our Diverse Nation component will expose students to the many facets of a diverse 

society, while also encouraging students to develop a self-awareness and self-understanding of 

the importance and implications of diversity in their own lives.  

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS  

The following are the Common Student Learning Outcomes for Living in our Diverse Nation. 

These are aligned with the UNCW Learning Goals. Each course in this category must address all 

of the Common Student Learning Outcomes for the category, and list these Common SLOs 

along with course-specific SLOs in the course syllabus. Proposals for inclusion in the category 

will describe the opportunities which will be provided for students to learn (readings, class 

discussion and/or activities, applied projects) and list the specific sources of evidence (exams, 

papers, projects, quizzes, etc.) that will be used to determine the level of student 

understanding. 
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The student will: 

 LDN 1. Analyze and interpret evidence of the influence of human diversity on the history 

and present culture of the United States. [Foundational Knowledge, Information 

Literacy, Critical Thinking] 

 LDN 2. Demonstrate an understanding of social and cultural influences in the U. S. that 

shape perspectives of various social groups, while considering the consequences of 

advantage and disadvantage. [Foundational Knowledge, Inquiry, Diversity] 

 LDN 3. Evaluate theories and arguments related to the ways in which diversity has 

shaped and continues to shape identity and experience in the U. S. [Information 

Literacy, Critical Thinking, Diversity]  

PART III: STUDENT COMPLETION REQUIREMENTS  

Students are required to take three hours from this component. 

II. Category Specific Guidelines for Proposers—Living in Our Diverse Nation 

 

 The course should be focused on the United States; the United States’ circumstances 

may very well be extensively contextualized globally if appropriate. 

 Proposed courses should focus on diversity as a matter of primary importance. They 

should be a substantial and significant component of the course, as reflected in 

assignments, class time, etc. 

 LDN courses should not also be proposed for LGS 

III. Category Specific Suggested/Possible strategic/Waiver substitution solutions 

 None 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

LIVING IN A GLOBAL SOCIETY 

 

I. Living in a Global Society category 

PART I: DESCRIPTION AND RATIONALE  

This document provides a description of the Living in a Global Society component of University 

Studies.  In so doing, it differentiates between common component-level student learning 

outcomes and discipline-specific course-level learning outcomes.  The goal is to encourage the 

development of challenging and varied University Studies courses that share common 

assessable student learning outcomes.  

This component of the University Studies program includes courses that provide students with 

the tools that will help them to live ethical, meaningful, and productive lives in the global 

society of the 21st century.  Many modern economic, political, and environmental problems 

transcend national boundaries and demand global solutions.  Students should understand the 

interconnectedness of peoples and cultures and understand their world view in relation to the 

world view of others.  Such understanding is likely to result only after careful examination of 

multiple facets of other cultures (including art, history, language, religion, etc.) in a comparative 

context.  Courses in the Living in a Global Society component will expose students to these 

cultural differences and prepare students to interact comfortably and ethically on the global 

stage.   

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS  

The following are the Common Student Learning Outcomes for Living in a Global Society. These 

are aligned with the UNCW Learning Goals. Each course in this category must address all of the 

Common Student Learning Outcomes for the category, and list these Common SLOs along with 

course-specific SLOs in the course syllabus. Proposals for inclusion in the category will describe 

the opportunities which will be provided for students to learn the outcome (readings, class 

discussion and/or activities, applied projects) and list the specific sources of evidence (exams, 

papers, projects, quizzes, etc.) that will be used to determine the level of student 

understanding. 

The student will: 

 GS 1. Demonstrate knowledge of a range of global issues, processes, trends, and 

systems. [Foundational Knowledge] 
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 GS 2. Use knowledge, diverse cultural frames of reference, and alternate perspectives to 

think critically and address global problems. [Foundational Knowledge, Inquiry, Critical 

Thinking, Diversity, Global Citizenship] 

  GS 3. Consider/reflect on the intellectual and ethical dimensions of cultural difference, 

global dynamics, and/or and global citizenship. [Global Citizenship] 

PART III: STUDENT COMPLETION REQUIREMENTS 

Students are required to take three hours from this component. 

II. Category Specific Guidelines for Proposers—Living in a Global Society 

 Proposed courses should be focused on cross-cultural and comparative/global dynamics 

as a matter of first importance.  These should engage with multiple issues and/or cut 

across multiple national contexts, or contextualize an issue richly in an international 

context, per the category description.  The global dimensions of the course (as opposed 

to its particular topic) should comprise a substantial and significant component of the 

course, as reflected in assignments, class time, etc. 

 Proposed courses should (per SLO 1) build student knowledge of global/transnational 

“processes, trends and systems.”  They should not primarily provide a close or narrow 

examination of a single culture, particularly not the USA.  Courses primarily focused on 

one culture should include SUBSTANTIAL opportunities for student learning and 

SIGNIFICANT course SLO’s that encourage comparison, connections to trans-national 

dynamics, and multiple perspectives 

 LGS courses should not also be proposed for LDN 

III. Category Specific Suggested/Possible Strategic/Waiver Modifications  

 None 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

WRITING INTENSIVE 

 

I. Writing Intensive category 

 

PART I: DESCRIPTION AND RATIONALE 

This document provides a description of the Writing Intensive Course component of University 

Studies. In so doing, it differentiates between common component-level student learning 

outcomes and discipline-specific course-level learning outcomes, offering examples of both 

types. The goal is to encourage the development of challenging and varied University Studies 

courses that share common assessable student learning outcomes, and to outline a clear 

procedure by which these courses may be proposed and approved. 

 

This component of the University Studies program is designed to help students to develop their 

writing skills throughout their college careers by taking upper-level, writing intensive courses in 

a range of disciplines, including their major fields of study. Writing and communication skills 

have been deemed centrally important for students and college graduates by members of the 

academy and community stakeholders. Participation in the courses in this component will help 

students to understand the importance of and the requirements for successful discourse in a 

variety of subject areas and recognize that written communication skills are universally 

important for excellence in all fields of study. Writing-intensive courses foster learning through 

writing, using written work to cultivate a complex and in-depth understanding of course 

concepts. Instructors of writing intensive courses must provide significant, constructive 

feedback on written work and incorporate a process-approach to writing that includes 

techniques such as invention/brainstorming, drafting, teacher conferences, peer review, and 

revision. 

 

PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS 

The following is the Common Student Learning Outcome for Writing Intensive Courses. These 

are aligned with the UNCW Learning Goals. Each course in this category must address the 

Common Student Learning Outcome for the category, and list this Common SLO along with 

course-specific SLOs in the course syllabus. Proposals for inclusion in the category will describe 

the opportunities which will be provided for students to demonstrate this outcome, including 

especially the role that formative instructor feedback on student writing will play, and list the 

specific sources of evidence (specific writing tasks, papers, projects, etc.) that will be used to 

determine the level of student understanding. 
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The student will: 

 

 WI 1. Demonstrate an ability to produce written texts that reflect a knowledge and 

understanding of disciplinary conventions in terms of audience expectations, genre 

conventions, and/or citation practices. [Inquiry; Information Literacy; Critical Thinking; 

Thoughtful Expression] 

 

 WI 2. Demonstrate the ability to employ an iterative writing process that includes 

invention, drafting, and revision in response to instructor feedback to complete a major 

writing project or series of written assignments. 

 [Critical Thinking; Thoughtful Expression] 

 

 

PART III: STUDENT COMPLETION REQUIREMENTS 

Students are required to take nine hours from this component, with at least three hours in the 

major. No more than three hours in this component can come from 400-level courses. 

 

II. Category Specific Guidelines for Proposers—Writing Intensive 

 USAC recommends that departments develop more 300-level and below WI courses for 

their majors and for other students, to help students develop writing skills earlier in 

their academic careers. 

 

III. Category Specific Suggested/Possible Strategic/Waiver Modifications  

 None 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

INFORMATION LITERACY 

 

I. Information Literacy category 

 
PART I: DESCRIPTION AND RATIONALE 
This document provides a description of the Information Literacy component of University 
Studies.  In so doing, it differentiates between common component-level student learning 
outcomes and discipline-specific course-level learning outcomes, offering examples of both 
types.  The goal is to encourage the development of challenging and varied University Studies 
courses that share common assessable student learning outcomes, and to outline a clear 
procedure by which these courses may be proposed and approved. 
 
This component of the University Studies program is designed to foster the development of 
students’ information literacy skills by requiring three information literacy intensive courses: 
The First Year Experience and two additional information literacy intensive courses, with at 
least one in the major field of study.  The American Library Association has defined information 
literacy as “a set of abilities requiring individuals to recognize when information is needed and 
have the ability to locate, evaluate, and use effectively the needed information." Information 
literacy skills have become crucial for any lifelong learner, in part, due to rapidly changing 
information technologies and increased access to a variety of information resources. A 
student’s ability to make critical choices about information is essential during his or her college 
career and beyond. Information literacy is essential in all disciplines and achieving information 
literacy skills positions students for academic, professional, and personal success. 
 
PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS 
The following are the Common Student Learning Outcomes for Information Literacy courses. 
These are aligned with the UNCW Learning Goals. Each course in this category must address all 
of the Common Student Learning Outcomes for the category, and list these Common SLOs 
along with course-specific SLOs in the course syllabus. Proposals for inclusion in the category 
will describe the opportunities which will be provided for students to learn the outcome 
(readings, class discussion and/or activities, applied projects) and list the specific sources of 
evidence (papers, projects, quizzes, exams, etc.) that will be used to determine the level of 
student understanding. 
 
The student will: 
 

 IL 1. Develop an effective strategy to search for, identify, and retrieve information in 
order to fully address an information need. [Information Literacy; Inquiry; Critical 
Thinking] 

 IL 2. Analyze information in order to evaluate its currency, authority, accuracy, 
relevance, and purpose.  [Information Literacy; Critical Thinking] 
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 IL 3. Synthesize and appropriately cite retrieved information in order to ensure 
information is utilized ethically and legally. [Global Citizenship; Information Literacy] 

 IL 4. Create a finished product (e.g. paper, presentation, data analysis, video, etc.) using 
retrieved information and reflect on the iterative processes used to find, evaluate, 
synthesize, and ethically and legally utilize information. [Critical Thinking; Thoughtful 
Expression; Information Literacy] 

 
PART III: STUDENT COMPLETION REQUIREMENTS 
Students are required to take 9 hours from this component. (Three hours in First-Year-
Experience, and at least six additional IL-intensive hours – at least three hours in the major) 
 
II. Category Specific Guidelines for Proposers 
 

 Information literacy courses in the major are best located EARLY in departmental 
requirements and not in Capstone. 

 Note that the “process reflection” referred to in IL 4 can, but is not required to be, a 
separate artifact or assignment.  It might be incorporated into the finished product in a 
variety of ways. 

III. Category Specific Suggested/Possible strategic/Waiver substitution solutions 

 None 
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UNIVERSITY STUDIES ADVISORY COMMITTEE REVIEW. 2015-16  

CRITICAL REASONING 

 

I. Critical Reasoning category 

 
Rationale note:  The faculty survey underscored the concerns faculty have about the 
curriculum’s current success in fostering critical thinking and rigorous inquiry.  Linda Siefert and 
our assessment team point to the challenges in the both the Capstone and Quantitative/Logical 
Reasoning Categories.  The first, Capstone, has no assessable learning outcomes associated with 
it.  The category description implies this requirement should encourage critical thinking as 
outlined below.  The second, Quantitative and Logical Reasoning, has two different sets of 
learning goals that are not compatible and, in the case of the “logical reasoning” SLO’s, are very 
general.  The faculty, in the survey, identified QLR as a category in particular need of revision.  
The USAC committee has noted in recent review cycles that more and more departments and 
programs are adding courses into this category with the very general “Logical Reasoning” 
learning goals with the goal of providing a major specific pathways through this requirement, a 
concern expressed by the senate on more than one occasion about the US curriculum.  Finally, 
“Critical Thinking,” according to our assessment team, one of two learning goals identified in 
2014 by the UNC General Education Council as a system wide “core competency,” is an area of 
weakness within University Studies, according to our assessment outcomes.  By “merging” QLR 
with Capstone, we encourage focus on the important aspects of both components, shrink the 
“size” of University Studies, and clarify what we want to in our student’s academic development 
through University Studies.  The Learning Outcomes below, developed in conversation with 
UNCW’s “Year of Critical Thinking about Critical Thinking” task force members, are based on 
AAC&U and UNCW University-level critical thinking learning outcomes.  We welcome comment 
on them.   It is the expectation of this committee that many of the courses currently qualified for 
Capstone or QLR, including courses emphasizing quantitative literacy, will be very good fits for 
this proposed component. 
 
PART I: DESCRIPTION AND RATIONALE 
This document provides a description of the Critical Reasoning Course component of University 
Studies. In so doing, it differentiates between common component-level student learning 
outcomes and discipline-specific course-level learning outcomes, offering examples of both 
types. The goal is to encourage the development of challenging and varied University Studies 
courses that share common assessable student learning outcomes, and to outline a clear 
procedure by which these courses may be proposed and approved. 
 
This component of the University Studies program is designed to help students to develop their 
Critical Reasoning abilities. At its most advanced levels, Critical Reasoning involves grasping all 
relevant perspectives, arguments or quantitative data on a question or issue; analyzing, 
questioning, and synthesizing this information; interrogating all positions and methods, 
including one's own; identifying and pursuing the implications of creative or unexpected ways 
to address issues or interpret information; and, importantly, conducting critical post-mortems 
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to understand what one has learned from one's entire approach to a question or topic. Critical 
reasoning should encourage students to use discipline-appropriate analysis and data to make 
connections and draw conclusions. Critical Reasoning abilities are essential for students and 
college graduates. Participation in the courses in this component will help students refine all 
dimensions of Critical Reasoning, with a particular emphasis on the higher order skills of 
analysis, synthesis, and critical reflection on evidence and data appropriate to the course’s 
discipline. 
 
PART II: COMMON STUDENT LEARNING OUTCOMES ALIGNED TO UNIVERSITY STUDIES GOALS 
The following is the Common Student Learning Outcomes for Critical Reasoning courses. These 
are aligned with the UNCW Learning Goals. Each course in this category must address the 
Common Student Learning Outcome for the category, and list this Common SLO along with 
course-specific SLOs in the course syllabus. Proposals for inclusion in the category will describe 
the opportunities which will be provided for students to demonstrate this outcome (readings, 
class discussions/activities, applied projects, data gathering and analysis) and list the specific 
sources of evidence (specific writing tasks, papers, projects, data tables, equations and graphs, 
etc.) that will be used to determine the level of student understanding. 
 
The student will: 
• CR 1. Portray and evaluate researched or derived information or mathematical data 

accurately and appropriately, and to convert or translate information or data into 
different, but appropriate forms. [inquiry, information literacy]; 

 
• CR 2. Synthesize viewpoints, quantitative data, or interpretations of experts and 

stakeholders [foundational knowledge, inquiry, information literacy]; 
 

• CR 3. Analyze systematically the relevance and limitations of their own methods, 
perspectives, or quantitative data [inquiry, critical thinking];  

 
• CR 4. Articulate complex, logical, and informed (by researched or derived information 

and/or quantitative analysis) inferences and/or conclusions [critical thinking, thoughtful 
expression] 

 
PART III: STUDENT COMPLETION REQUIREMENTS 
Students are required to take three hours from this component. 
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University Studies Course Certification Form (draft) 
 
Departments and programs should use this form to certify that their currently approved 
University Studies courses (see attached list) will continue to meet select components’ 
revised Student Learning Outcomes (SLOs) approved by the Faculty Senate in April 2016.   

 
 
Please submit all documentation by 2 December 2016. If departments and programs do not 
resubmit, the USAC will assume they are not seeking certification and will remove the 
course from the curriculum. 

 
course:   

 
component(s):   

 
 
 

 revised syllabus meets new SLOs  
 
 

existing syllabus meets new SLOs  
 
 
 
comments (optional)   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Please submit this form along with a current/updated syllabus listing the new SLOs to 
universitystudies@uncw.edu  
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